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ABSTRACT 



The purpose of this practician was to plan and implement a train- 
ing model for the professional improvement of elementary teachers 
designed for transferability as it related to the educational 
environment and contributed to inservice education opportunities. 

To effect such an educational enterprise, a design was developed 
to encompass innovation in training, professional goal -seeking, 
and future inservice education directions. The results obtained 
revealed the significance of the success of the project as a 
model for application to inservice education training. 
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INTRODUCTION 

A recent major educational development to emerge on the national 
scene, changing and shaping education In a movement from the tra- 
ditional to the Innovative, Is the concept of Individualization. 
Based on the philosophy of "the unique nature of each human being 
and the need to attune the educational system to that uniqueness" 
(Education U.S.A. )\ the dramatic effect of this new development 
on modem education Is discernible from preschool through college 
levels. 

Traditionally, the educational structure Is oriented toward the 
Instruction of a group or class, in contrast, the structure of 
Individualization is oriented toward innovation and the indivi- 
dual pupil. The shift from the traditionol necessitates new 
knowledge and skills In a new structure and focus, requiring new 
perspectives and orientation Involving the teaching-learning 
process. 



' Indiyidualization in Schools: The Challenge and the Qpttons , 
28th Special Report, Washington, d.C: Matronal school Public 
Relations Association, 1971, 1. 
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This practicum report is a factual description of the efforts of 
the Staff Training Services Department of the Sacramento City 
Unified School District to effect the initial step toward the 
eventual achievement of (1) the education goals of the district 
concerning individualization and planned educational change, and 
(2) the revision of inservice education in the district. 

The report first cites the need to provi'* ne motivation neces- 
sary to and implicit in the planned change, and the training 
necessary to bring the change about. Next, the report describes 
a proposed innovative design for solving the problems involved 
and the relatedness to inservice education directions. It then 
describes the implementation of the design, the results obtained, 
the analysis of the data, the conclusions and recommendations con- 
cerning the significance of the results, and the future directions 
of inservice education training opportunities in the district. 

Appendix A, Parts I and 11, contains the letters citing the coop- 
erative relationships and reciprocal agreements between the Staff 
Training Services Department and the universities and outlying 
districts in effecting the goals of this project; Appendix B, com- 
posed of Parts I through V, is descriptive of the total program; 
Appendix C, Parts I, IT, and III, concerns the evaluation criteria 
of the program; Appendix D, Parts I, II, and III, provides the 
cooperative course offerings for the 1974-75 school year. 



AN INNOVATIVE TRAINING MODEL FOR PROFESSIONAL 
IMPROVEMENT OF ELEMENTARY TEACHERS 

Fred J. Stewart^ 



STATEMENT OF THE PRACTICUM 

The Staff Training Services Department provides and maintains a 
comprehensive program of inservice education training opportuni- 
ties for all district personnel reflective of surveyed staff 
needs and identified common needs. The department also provides 
the training activities for professional growth reflective of 
district wide neeJs» based on the process of educational change, 
dependent directly upon expected outcomes of program goals and 
objectives. 

The Problem 

Influenced largely by dissatisfaction with existing conditions* 
the Sacramento City Unified School District has engaged in a 
commitment for "organizational Innovation,"^ a process of educa- 
tional change, which promises to affect the future course of 



Administrator, Staff Traininq Services/Summer School Departments, 
Sacramento City Unified School District. 

^Charters, W.W., Jr., and John L. Jones, "On the Risk of Appraising 
Non-Events In Program Evaluation," Educational Researcher. 2, 
No. 11, November, 1973, 6. 
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KSr COPT AV/ULABLE 

elementary education In the district; the process of gradually 
implementing Individualized instruction at all levels of the 
elementary segment, K-8*, in the effort to create new standards 
for learning and behavior. 



The objectives selected to bring about the desired educational 
change directed attention toward practical workable solutions to 
individualizing learning in the single- teacher classroom involv- 
ing instructional technology, curricula, and learning activities 
and experiences relevant to activity-based individualized instruc- 
tion in areas of reading and mathematics. 



Critical to success was increased staff competence, independence 
from the structures of traditionalism, and the willingness to 
accept change and to increase breadth and depth of knowledge. 



However, "behavioral changes of teachers do not automatically 
follow from the ... commitments that are designed to produce 



*For the purpose of convenience, elementary and junior high 
school teachers are referred to as elementary teachers K-8 
throughout the practicum in view of a projected reorganization 
of the educational structure of the district in the near future. 
The future organization will include the "mi dole years" concept 
for grades 6-?-8 within the K 8 segment, for the purposes of 
evaluation and analysis of the data, however* the k-6 teachers 
are referred to as elementary teachers in total and in segment 
levels as kindergarten, primary, and intermediate teachers; and 
the 7-8 teachers are referred to as junior high school teachers. 
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them. • Changes of order, to set new goals and directions which 
alter the state of the educational program. Introduce new condi- 
tions with which teachers must contend and can produce a lack of 
enthusiasm for the authoritative commitment. Moreover, under a 
system In which teacher performance Is exposed, adverse reactions 
ire likely to sngender side effects inhibiting or Impairing the 
very changes sought. If behavior patterns are to change In accor- 
dance with the role performance required by the innovation it 
becomes necessary to stimulate teachers to gain a great deal of 
information concerning the Intended consequences of the planned 
change, the knowledge of how the change is brought about, and the 
kind of skills needed to make it happen In the classroom. 

Existent needs . The expectation for educational, behavioral, and 
attUudlnal change, indirectly affecting the total learning envi- 
ronment, imposed the need for guidance and support to modify 
behavior and attitudes so that change could occur; training and 
assistance to set in motion the educational obligations Implicit 
in the instructional change; curricular directions appropriate to 
the structure of Individualization. 



*Ib1d. 



11 



T he Importance of Inservlce Education In the Process of the 
Planned Change ~ ' ~~ 

Whatever the type of the problems faced and whatever the specif tc 
objectives selected for Instructional improvement, the school must 
depend upon systematic personal development of people through in- 
service education for major improvements in its functioning.^ 
Inservice education, then, assumed a. posit ion tf high priority in 
the hierarchy of implementation to provide the avenues that would 
stimulate, guide, and encourage both professions.^ skill develop- 
ment and professional training for effective and efficient func- 
tioning. 

PURPOSE OF THE PRACTIC'JM 

The purpose of the practicum was to plan and execute an Innovative 
educational training enterprise with Implications and application 
for professional Improvement encompassing, in combi nation, 
(^) tr aining compatible with the district's undertaking to elicit 
support and enthusiasm for the consequences of the planned change, 
(2) alternatives as the motivating force in professional goal 



''Harris, Ben M., and Wailand Bessent, In Collaboration with Ken- 
neth E. Mclntyre, IN-SERVICE EDUCATION: A Guide to Better Practice , 
Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1969, 41. 
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seeking and/or educ&tlonal advancement designed to create the 
desire among teachers to acquire essential knowledge and skills, 
(3) the training model designed for transferability as It relates 
and contributes to the educational environment and to future In- 
service education training opportunities in the district. 

The Objectives 

The objectives of the practlcum were: 

(1) To provide a solution for Individualizing learning and 
Instruction in the single-teacher classroom. 

(2) To assist teachers to acquire a body of knowledge, 
skills, and related currlcular Innovations transferable 
to the classroom environment. 

(3) To Initiate Innovation in training opportunities, with 
transferable Intent. 



THE CONCEPTUAL FRAMEWORK OF THE PRACTICUM 

KST COPY AVAILABLE 

Jtodlflcation of the existing state of affairs, central to the 

Intent and rational of the goals of the pract1cum» required con- 
ceptualizations dealing with (1) the appropriate solutlon(s) to 
the Identified problem{s) and (2) the fonnulatlon of an adequate 
design. 

The Solution 

Complex problems Inevitably require complex solutions. Harris and 
Bessent summarize that "complex problems require broad spectrum 
outcomes to meet several objectives ranging from knowledge outcomes 
to values and adjustments In practice."^ 

Toward this view, the uniqueness of the practlcum and the complexity 
of the component parts warranted consideration of each area of the 
practlcum goals, separately. In solving the problem as a whole. 

Training (Goal I). There Is no one way or approa-:h to Individualize 
learning. "There are many approaches, and several elements Involved 
In every approach, with many considerations dictated by local situ- 
ations and conditions."'^ 



^Ibld, 39. 
7 

'Edllng, Jack V., Individualizing Instruction; A Manual For 
Administrators , Corvallls, Oregon: OCE Publications, Waldo Hall, IX. 
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Teachers In schools that cannot provide Instructional assistants 
or assistance of some other means are faced with an impossible 
task In attempting to Individualize learning and Instruction for 
each pupil In the single-teacher elementary classroom. The writer 
proposed an Innovative and practical solution for achieving this 
end within the framework of the self-contained elen^ntary class- 
room: the utilization of classroom learning centers; a reasonable, 
workable system or approach to individualizing curriculum, instruc- 
tion, and pupil learning. 

The classroom learning centers approach, graphically represented 
by Figure 1, would allow teachers the latitude necessary to orga- 
nize the learning environment to cope efficiently with individual 
differences among pupils and to use certain Instructional activi- 
ties and materials which accommodate individual differences, and 
allow pupils to advance at a rate which is governed by ability. 
Interest, and motivation; an approach which could be used to par- 
allel academic work, reinforce skills, and expand and/or enrich 
any area of the curriculum. 

In order to provide viable training In individualizing instruction 
and pupil learning through the classroom learning centers approach 
a training program would be Implemented for teachers K-8, maximi- 
zing teacher participation and active intellectual involvement. - 



FIGURE 1 
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A Schematic of the Classroom learning Center 
Approach To Individualization 

KST COPY AVAilME 



To parallel 
academic work. 

To reinforce 
basic skills. 

To pursue 
individual needs. 



Teacher Directed 
Individual or Group 
Activities: 
To establish entry levels 
for cognitive behavior deter- 
mined by diagnostic and other 
procedures. 

To Introduce concepts and 
skins at the necessary In* 
tervals. 

To effect determined 
mamagement systems. 



EVALUATION 



To indivi- 
dualize curriculum, 
instruction t and pupil 
learning to effect cogni-* 
tlve growth; pupils engage in 
certain activities (units of 
study) which cater to indivi- 
dual differences directed 
toward learning significant 
concepts and skills. 
To allow pupils to advance 
at a rate governed by 
ability, interest, 
and motivation. 



Independent Activities: 

To extend, expand, 
and/or enrich any area of 
the currlculi^. 

To pursue 
personal interests. 
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Training would be specifically aimed at benefiting the self- 
contained classroom teacher. However* due to the ultimate goal 
of the district, participation in the training program would be 
opened to all elementary teachers in the district to modify or 
adapt the proposed approach within the framework of the indivi- 
dual educational settings. 

Alternatives (Goal II). Motivation is an important adjunct to 
personal and professional goal -seeking. The writer proposed as 
the motivating influence to provide teachers with a process of 
choice among options: the opportunity of alternatives or educa- 
tional options in pursuing professional goals. Participants could 
elect to affiliate with one of two institutions of higher learning 
other than district inservice education: the California State 
University. Sacramento, or the University of California, Davis. 

In addition, as a number of districts are involved in similar 
educational changes with no provision for training it was pro- 
posed to invite elementary teachers from outlying districts to 
participate in the total program under a reciprocal agreement 
with represented districts. 

The training model (Soal III). A definition may be contrived by 
some rational process; the meaning convenient or useful in view 



of the rationale ^ in the sense of transferring a design, 
thought and/or thing "from one place to another by any one of 
several processes, the writer proposed to emphasize the pro- 
cess of transferability as applied to innovation in the educa- 
tional environment and in inservice education training opportu- 
nities : 

(1) the acquired information, knowledge, skills, and related 
curricular innovations would have application as transferable 
models to the "real" world of the classroom. 

(2) In view of expanding professional horizons and aspirations 
in modern education, and the diversity of personal preferences of 
teachers, the writer proposed that inservice education must con- 
sider the revision and direction of training opportunities. Tea- 
chers have demonstrated their preference and need for practical 
professional growth activities. Colleges and universities, cog- 
nizant of these attitudes, look with favor upon a cooperative 
relationships in course offerings with outstanding inservice edu- 
cation departments. 



^PDK National Study Committee on Evaluation, Educational Evaluation 
and Decision Making . Itasca, Illinois: F.E. Peacock Whher, inc., 

Webster's New Horld Dictionary . Secc-d College Edition, Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., 1970, 1509. 



It was envisioned that the resulting implications of the initial 
affiliation with the two institutions of higher learning would 
have application as a transferable model in redirecting the course 
of future training opportunities in a continuing relationship. 

The Design 

The diversity which characterized the planning decisions proposed 
as a result of the conceptualized solutions to each area of the 
problem established the basis for a two-part interrelated proce- 
dural design as illustrated by Figure 2: Part I, based on Goals 

I, II, and III.l, concerned with the structure or means to achieve 
the immediate desired ends related to and/or transferable to Part 

II, based on Goal HI. 2, concerned with future inservice education 
directions (desired ends). 

Part I, Concerned with the Structure 
or Means to Achieve the Desired Ends 

Essential components would include: (1) the training model. 

(2) organization, (3) method of evaluation, and (4) required input. 

Training model . Three elements, one contingent upon the other and 
based on practicum objectives, would comprise the design of the 
training model. 

(1) A training program for K-8 teachers utilizing the learn- 
ing centers approach as the means to individualize curriculum. 
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FIGURE 2 

Schematic of the Two-Part Procedural Design 
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Instruction, and pupil learning. Objective 1 

(2) program goals to be based on the expressed needs imposed 
by the planned change; program content to be especially designed 
for innovation and relevancy to the planned change involving 
selected learning activities and experiences emphasizing the 
transferable mode. Objective 2 

(3) educational options subject to requirements and financial 
arrangements determined in cooperation with the two universities 
and the Staff Training Services Department; reciprocal agreements 
concerning the participation of elementary teachers from the two 
outlying districts. Objective 3 

Organization . For successful implementation, variables of the 
organizational structure would include: 

0) cooperative leadership assumed by a team of master tea- 
chers from the district. 

(2) a reference guide or handbook to be prepared under the 
direction of the writer by the team of master teachers for: 

(a) use by participants, and (b) eventual district-wide distri- 
butions. 

(3) enrollment limitations for efficiency and effectiveness 
of training. 



Method of evaluation . Evaluation data would be collected (1) to 
assess the value of alternatives as a motivating Influence In 
professional goal seeking, (2) to compare staff attitudes con- 
cerning the educational change before and after the total learn- 
ing activities experienced, and (3) for the personal reactions 
to and appraisal of the training Input. 

Evaluation criteria . Three evaluative Instruments would be 
designed and developed by the writer, to be administered by the 
workshop Instructors at the appropriate times to workshop parti- 
cipants: 

(1) A pre-questlonn&ire check sheet related to staff 
appraisal as to the value of alternatives In 
professional goal seeking. 

(2) A pre- and post-questionnaire check sheet related 
to staff attltudlnal change. 

(3) A post-questionnaire check sheet related to staff 
appraisal and reactions to the effectiveness of the 
training Input (currently In use In the district). 

It was envisioned that the results of the evaluation would be 
utilized In the development of the future design of Inservlce 
education training opportunities In the district. 
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Required Input. Provisions for the required input would Involve: 
(1) human effort, (2) facilities and other means, (3) scheduling, 
(4) budgetry and other expendables needed to support the program. 

Part II. Concerned with Future 
Inservlce Education directions 

Toward the eventuality of ensuring more adequate means of provid- 
ing for the educational needs, profassional growth, ard aspirations 
of all teachers in the district, and in outlying areas, arrange- 
ments for a continuing co-sponsorship of course offerings with the 
California State University, Sacramento, and the University of 
California, Davis, and reciprocal agreements between the two out- 
lying areas would be pursued beyond the termination of the prac- 
ticum (as requested by the reviewer) in the effort to contribute 
to the revision and future design of inservlce education training 
opportunities in the district. 

Negotiations for further cooperative relationships would be insti- 
gated by the writer to: 

(1) put into motion, and extend throughout the 1974 school 
year, the reciprocal district agreements and university 
co-sponsorships for the 1974 fall semester. 

(2) utilize the results of the summer program in planning 
for the 1974 fall program. 
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{y. plan and implement a minlintwn of three (3) courses for 
the teachers of the district during the fall semester 
of 1974, In cooperation with UCD or CSUS or both uni- 
versities, that qualify for credential value in elemen- 
tary methods; and in areas that have relevancy, value, 
and interest to elementary teachers, 

(4) invite the teachers of the two (2) outlying districts 
(with which reciprocal agreements have been reached), 
end all other Interested teachers who wish to partici- 
pate, to avail themselves of any or all of the train- 
ing opportunities offered. 

Approval of the Practicum 

On January 7, 1974, the Sacramento City Unified School District 
Board of Education approved the proposed plan and a tentative 
budget of $10,000. (Appendix A, Part I) 

Co-Sponsorships and Reciprocal Agreements 
The co-sponsorships of the training program were finalized 
between the Staff Training Services Department and the University 
of California, Davis, February 14, 1974; and the California State 
University, Sacramento, February 28, 1974. Additionally, because 
of high Interest expressed in the program by the Pepperdine 
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Untversity* los Angeles, a co-sponsorship was effected with that 
university, March 15, 1974. (Appendix A, Part I) 

Reciprocal agreements, also cited In Appendix A, Part I, were 
reached with the Folsom-Cordova Unified School District, 
February 19, 1974, and with the San Juan Unified School District, 
February 22, 1974. 



EXECUTING THE PRACTICUM 

Following approval of the proposed plan and subsequent finalized 
co-sponsorships and reciprocal agreements, efforts were directed 
toward accomplishing the goals and objectives of the practicum. 
The projected time line was successfully executed within the con- 
fines of the proposal: the practicum was initiated on February 1, 
1974, and concluded as of November 1, 1974. 

Part I 

The program was implemented as planned with the exception of two 
minor changes beyond the control of the writer. Due to district 
administrative decisions instituted late in the spring of 1974, 
all designated fall 1974 sixth, seventh, and eighth year students 
enrolled for the summer session were arbitrarily assigned to 
certain summer schools featuring the "middle years" concept of 
education. In consequence, pupil enrollment in the demonstration 
school was limited to grade K-5, and the development and eventual 
distribution of the reference guide was limited to grades K-6. 

The Program 

A workshop in conjunction with a demonstration school emphasizing 
the classroom learning centers approach in the teaching of Ian- 



guage arts and math related science was offered by the Staff 
Training Services Department for elementary teachers, K-8, during 
the 1974 summer session as cited in Appendix B, Part I. The 
training program and basic educational experiences, graphically 
shown in Figure 3, were intrarelated in nature and oriented 
toward innovation and transferability in support of the planned 
change. 

Participants were given the option to enroll for district inser- 
vice salary credit sr for university units. Options were also 
provided for enrollment in the different sessions of the program 
to ensure flexibility in meeting the interests, needs, and exper- 
tise of the individual participants. The course requirements, 
units, and fees for attendance in the program were determined by 
the Staff Training Services Department in cooperation with the 
three co-sponsoring universities: California State University, 
Sacramento; Pepperdlne University, Los Angeles; University of 
California, Davis. (Refer to Appendix B, Part I) Teachers from 
the Folsom-Cordova Unified School District and the San Juan Uni- 
fied School District were invited to participate in the total 
program. 

Program goals . The basic activities detailed in the schematic 
(Figure 3) were i^rovided in response to the need for the know- 
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ledge of how to bring about the desired changes and the skills 
to promote the changes within the educational environment. For 
preservation of continuity In training, due to the flexibility 
of enrollment procedures, one major topic of emphasis was offered 
each week to complement program content and to meet stated needs 
on an orderly basis. A brochure (actual example) descriptive of 
the effort is contained in Appendix B, Part II. 

Program content . Training activities were provided through a 
series of lectures, demonstrations, discussions, classroom 
observations/participations, and sharing episodes; and the time 
to prepare and develop units of study to use in classrooms in 
the fall. 

To promote a clearer understanding of the content of the program, 
actual photographs of training "in action" are Included in 
Appendix B, Part IV, depicting and describing the learning 
environment and personnel involved; the learning experiences 
offered; the learning activities engaged in; and the intellec- 
tual and active involvement of the teachers. Page numbers are 
indicated for each of the following basic activities portrayed 
in the Appendix. 

For relevancy to outcomes, workshop training included orientation 
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to the concept of learning centers for Individualizing curriculum. 
Instruction and pupil learning, with special attention given to 
the organization, implementation, and utilization in the classroom 
(page 5). Special attention was given also in the demonstration 
school to each major weekly topic of emphasis to supplement and 
enhance training in the workshop (refer to Appendix B, Part III). 

Participants were engaged in a program of learning activities, 
both in the workshop and in the demonstration schools, which 
stressed: 

(1) a practical workable transferable model (for process, 
refer to Figure 1) and related transferable curricular 
models for individualizing Instruction through the use 
of learning centers (page 6); 

(2) direction in curricular materials and selections 
(page 7); 

(3) assistance from knowing about to practicing newly 
acquired knowledge and skills (page 8); 

(4) developing and/or preparing performance objective 
based units of study appropriate to individualized 
instruction and learning modalities (pages 9, 18-27); 

(5) encouragement to express individuality in creating 
an environment conducive to and compatible with 



teaching style, classroom organization, and indivi- 
dualized learning (page 10). 

For relevancy in learning experiences, participants wera provided 
opportunities in the demonstration school to: 

(1) observe master teachers working with pupils in pro- 
viding for individual differences in learning (page 15); 

(2) observe pupils pursuing individual learning needs 
(page 15), and extending and enriching basic concepts 
(page 16); 

(3) to participate in classroom instruction on the grade 
placement level of their choice, and to "try out" 

the prepared units of study with the pupils (page 17). 

Leadership . A team of master teachers with the experience, know- 
ledge, and expertise to assume leadership roles was selected from 
within the district to serve as coordinators, workshop instructors/ 
leaders, head teacher/principal, and classroom demonstration tea- 
chers. At the general program level, the team was involved by the 
writer early in the spring of 1974 to permit adequate planning and 
preparation for the summer program (refer to Appendix B, Part 11), 
and to delineate and define role expectations and implementation 
responsibilities. 



Reference guide . A reference guide (see Appendix B, Part V) was 
developed under the direction of the writer by the master teachers 
for the personal use of the participants during the workshop ses- 
sions, and for use during the succeeding school year. The content 
of the guide included the basic philosophy of the classroom learn- 
ing centers approach to individualization; information pertinent 
to development, management, and procedures; and methods of evalua- 
tion. As most teachers need ideas and assistance in setting up 
such centers, a major part of the guide was devoted to suggestions 
for the preparation and development of learning center study units 
in language arts and mathematics, the curricular areas specifically 
identified by the district. 

District-wide distribution of the guide was approved for K-6 tea- 
chers. (Refer to the administrative decision concerning the 
development of the guide, page 18.) Printings, presently under- 
way, will be distributed during the 1974-75 school year. 

Limitations . Enrollment was executed on a first come first served 
basis. Although original enrollment limitations had been set at 
a maximum of 100 participants for effectiveness and efficiency in 
training, the overwhelming number of responses received forced the 
decision to admit into the program a total of 105 teachers. 



Evaluation 

Three evaluative Instruments (see Appendix C, part I) were designed 
by the writer, and administered by the workshop instructors to work- 
shop participants at the appropriate times: 

(1) Pre-Evaluation For Summer Workshop Participants 

(2) Attitudinal Survey Instrument: Opinionaire For 
Participants In Learning Centers Workshop 

(3) Evaluation Of Inservice Education Programs — 
Individualizing Instruction Through Classroom 
Learning Centers. 

The results of the three instruments administered were collected 
and the data analyzed. All information pertaining to the results 
obtained and the analysis of the data is contained in the section 
RESULTS OF THE PRACTICUM. 

Required Input 

The required input expended in the implementation of the training 
program was as follows: 

Human effort . The human effort involved required the cooperative 
efforts of the writer to plan, develop and direct the entire pro- 
gram; the team of master teachers to coordinate and conduct the 
training program; 1 Instructional aide to assist in the workshop; 
1 audio-visual/equipment/materials manager; 3 clerk-assistants to 



set up and remove displays, materials, and equipment for the school 
and workshop; 105 participating teachers, K-8; 161 pupils; and 10 
parents who volunteered their services. In addition, joint efforts 
were involved In developing the guide, the units of study for the 
classrooms, the samples units for the workshop, and in curriculum 
planning and preparation. 

Facilities and other means . One elementary school was used to 
house the workshop, lecture room, and demonstration areas; and 
adequately provided for the pupils, teachers, parents, and school 
and community visitors. 

Schedule . The demonstration school was in session for 6 weeks 
from 12:30 to 4:00 p.m. daily opening on Monday, July 17, 1974, 
and concluding on Friday, July 26, 1974. The teacher workshop 
was in session for 4 weeks from 1:00 to 4:30 p.m. daily beginning 
on Monday, June 24, 1974, and concluding Tuesday, July 23, 1974. 
One week, or 15 hours, was designated as 1 workshop session. Units 
earned were dependent upon the number of sessions attended and the 
educational option exercised. (Refer to Appendix B, Part I) 

Budgetry . Expenditures of the project were within the $10,000 
allocated by the board. The monies were expended on: 



Teacher Workshop 

Salaries $ 2842.72 

2 workshop instructors 
1 Instructional aide 

Consultant Fees 591.50 
Supplies/Equipment 4311.56 
Commercial Publications . 350.00 

Printing 1070.36 
Brochures 

Learning Center Guides 
Handouts 

Preparation Activities 500.00 



Total Expenditure $ 9666.14 

Demonstration School 

All monies expended on the demonstration school were defrayed by 
the summer school department which administers the summer session 
and operates under a reimbursement system based on total suwrer 
school enrollment and A.D.A. (average daily attendance). 



RESULTS OF THE PRACTICUM 



This section of the practlcum deals with: (1) the administration 
of the three evaluation instruments* (2) the results obtained and 
the analysis of the data, (3) conclusions, (4) recomnendatlons, 
(5) total effort expended, and (6) part II: future Inservlce 
directions. 

Administration of the Three Evaluation Instruments 

The first of these, which Is titled Pre-evaluatlon for Summer 

Workshop Participants, was administered to participants on the 

opening day of the workshop to ascertain their reasons for 

selecting this particular inservlce course over other available 

offerings. 

The second instrument was an attltudinal survey containing 51 
questions which were distributed among siix sub-scales related to 
the potential effects of training in the use of learning centers. 
This instrument was administered to all participants on the open- 
ing day of the workshop. Because not all participants could 
enroll for the four week course, the second administration of 
this Instrument occurred at the time each individual completed 
his period of attendance. Specifically, one group attended one 
week, another group attended two weeks, a third group attended 
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three weeks, and the largest group attended all four weeks of 
the tnservice course. 

The third instrument. Evaluation of Inservice Education Program — 
Individualizing Instruction Through Classroom Learning Centers, 
was administered to each participant when he completed his period 
of enrollment in the workshop. 

The Results Obtained and the Analysis of the Data 

The results obtained and the analysis of the data for each of the 

instruments administered are detailed and recorded as follows: 

Questionnaire assessing participants' reasons for attending the 
workshop . One hundred and five participants completed the pre- 
evaluation instrument in which they were asked to list their rea- 
sons for enrolling in this particular workshop. Sixty of these 
indicated that they had enrolled for district salary credit, and 
45 indicated that they had enrolled for credit through the neigh- 
boring colleges and universities. Five possible reasons were 
suggested on this instrument, based upon information collected 
in previous inservice training programs. These choices were: 

The university credit will assist me in obtaining 
a credential 

The university credit will assist me in obtaining 
an advanced degree 
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The district salary credits are not as costly 
as the university credits 

The university credits are .transferable 

The university credits offer greater status 
In the field of education 

Figure 4 graphically displays the Information obtained from the 
aforementioned five questions. The participants* responses were 
ranked and the rankings are compared In Figure 4 according to the 
various subgroups of certificated personnel enrolled In the work- 
shop — kindergarten teachers, primary teachers, intermediate 
teachers, reading and mathematic specialists, and junior high 
school teachers. There is also a composite ranking for all par- 
ticipants in the workshop. 

The data obtained were generally consistent among the various 
subgroups. Either the ability to transfer credit or the availa- 
bility of salary credit courses through the district program at 
a low rate were ranked as first or second choices by the groups. 
Obtaining a credential was listed as last or next-to-last by all 
subgroups. (This is undoubtedly because the majority are expe- 
rienced teachers who are fully credentlaled and are not at this 
time seeking a new credential.) The possibility of obtaining an 
advanced degree or of gaining status as a result of participating 
in this course shared the third and fourth rankings. It would 
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appear that economic considerations were paramount in choosing 
this workshop. This is not too surprising when one considers 
that the course was offered during a period of rapidly rising 
inflation in which teacher salaries in the local district failed 
to keep pace with the cost of living. 

Attitudinal survey instrument . The attitudinal survey instrument 
was designed to sample opinion on a number of facets of teacher 
attitude toward learning centers. It was the writer's hypothesis 
that participation in this workshop would substantially change 
attitudes among personnel, many of whom had not really experienced 
the learning center concept in action. The various sub-scales 
Included In the instrument were as follows: 

(1) ^^otivation sub-scale . One sub-scale of the Instrument 
dealt with the teacher's preception of the motivational advantages 
of the learning-center concept (see Appendix C, Part II, page 1). 
Some of these items were very direct In statement, such as Ques- 
tion 14 which stated, "Learning centers motive te children." Others 
were somewhat more subtle. An example of this is Question 45 which 
stated, "Given /'e opportunity, children will choose to engage in 
activities which will be of high Interest to them." Responses on 
each of the six questions in the sub-scale (as to questions in all 
of the scales) were on a four-point continuum with the choices 



"strongly agree," "agree," "disagree," or "strongly disagree." 

(2) Methods of Instruction sub-scale . Eight questions In 
the Instrument related to the methods of instruction which a tea- 
cher might use (see Appendix C, Part II, page 2). These questions 
dealt mainly with positive and negative statements concerning the 
Instructional effects of the learning centers. 

(3) Classroom organization sub-scale . Ten questions in the 
instrument dealt with the various implications of classroom orga- 
nization which are related to learning centers (see Appendix C, 
Part 11, page 3). Most of the qjestions in this section dealt 
with the types of materials and ^asic organization related to 
materials that would be found in a classroom using learning cen- 
ters. 

(4) Cognitive Improvement sub-scale . Five questions in the 
total test related to the teachers' preceptlon of how learning 
centers would effect the cognitive growth of their pupils (see 
Appendix C, Part II, page 4). These related not only to the 
teachers' preceptlon of how a student learns but also to their 
precept ions of how his role might change under the learning cen- 
ter concept. 

(5) Self-image sub-scale . Ten questions in the instrument 
were designed to measure teachers' precept* ns of how the lear»i- 
ing center concept might effect pupils' se'i -image (see Appendix 



C, Part 11, page 5). These questions ranged from a direct item. 
Question 19, which asked if they thought learning centers improved 
children's self-concepts to a series of questions dealing with 
observed interactions with other children in the classroom. 

(6) Classroom control sub-scale . The final scale in the 
attitudinal survey instrument dealt with the teachers' preception 
of how learning centers would effect classroom control (see Appen- 
dix C, Part II, page 6). The reader will observe that many of 
these questions are stated in negative terms. This was done for 
a purpose. Many of our teachers are steeped in the old classroom 
tradition of "ne teacher talking to 30 or more students. The 
statements appearing in this sub-scale tend to reflect the kinds 
of things we observed teachers saying aUout activity centered 
programs over the last several years. 

Results Obtained from Attitudinal Survey Instrument 
The results obtained from the attitudinal survey have been aggre- 
gated in relation to the length of time the participant spent in 
the workshop. As noted above, many of the participants could not 
attend for the total of four weeks. Consequently, the period of 
time between the pre- and post-administration of the instrument 
varies according to the length of time the participant was en- 
rolled. The enrollment divisions are basically In terms of weeks; 



therefore, four subgroups result in relation to length of enroll- 
ment as follows: 

(a) Participants who spent the first week only In the 
workshop 

(b) Participants who were e no-'ed for the first two 
weeks of the workshop 

(c) Participants who were enrolled for the first three 
weeks of the workshop 

(d) Participants who were enrolled for the total four 
weeks of the workshop 

The second dimension In reporting the data is the sub-scale In- 
volved. Comparisons were made according to the length of parti- 
cipation by participants for each of the six-sub-scales as well 
as for the total instrument. 

The scores obtained from the attitudinal survey were subjected to 
Wilcoxin Signed Ranks Test.^^ Based on a possible score of 0 - 3 
on each question with 0 being the non-desired direction on the 
continuum and 3 the positive direction. The individual items for 
each sub-scale were accumulated for each participant on both his 
pre-test and post-test. The differences resulting from the two 
administrations of the test were then calculated and these differ- 



lidney Siegel . N onparametric Statistics for the Behavioral 
Sciences , New York: McGraw Hill, 1956, 75-83. 
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ences were used tn the Wilcoxin Signed Ranks Test to test the 
, null hypothesis, "There Is no significant difference between the 
pre-test and post-test scores of the participants." The results 
of these statistical tests are presented In Table 1, page 37. 
Figures 5 through 11 graphically portray the results of the Wil- 
coxin Signed Ranks Test for each period of enrollment on the six * 
sub-scales and on the total Instrument. 

The following observations might be made concerning Table 1 and 
Figures 5 through 11: 

(1) Participants who spent only one week in the program did 
not achieve results which were significantly different 
between the pre-test and the post-test. 
. (2) Participants who spent either two or three weeks in the 
program exhibited varying results on the different sub- 
scales. 

(3) Two-weeks' participants exhibited significant differ- 
ences between the pre-test and post-test on the class- 
room organization , cognitive Improvement , cognitive 
Improvement , and self-image sub-scale. 

(4) Three-weeks' participants exhibited significant differ- 
ences on the motivation scale only. (It should be noted, 
however, that the small number of participants who spent 
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^ BEST COPY AVAIIAILE 

Pretest/post test comparison by weeks of participation for each sub-seal 
and for the total attitudinal survey instrument according to the 
Wilcoxm Signed Ranks Test* 



SCALE 


1 WEEK 


2 WEEKS 


3 WEEKS 


4 WEEKS 


MOTIVATION 


N = 4 

T « 10 

2 -1.83 
S < .10 
Retain 


N = 19 
1 T = 36 

Z « -2.37 
S < .02 
Retain 


N = A 

T = 0 

Z « 2.52** 
S < .01 
Reject 


T = 184.5 
Z = -4.37 

S < .00006 

Reject 


METHODS OF 
INSTRUCTION 


N * 4 
T = 2.5 
Z = -0.91 
S < .37 
Retain 


N = 26 
T » 115 
Z « -1.54 
S < .15 
Retain 


N = 7 

T a 0 

Z = -2.37 
S < .02 
Retain 


N = 57 
T « 215.5 
Z « -4.85 

S < .00006 

Reject 


CLASSROOM 
ORGANIZATION 


N = 5 

T = 4 

Z = -1.36 
S < .18 
Retain 


N = 27 

T = 56.5 

Z = -2.94 
S < .005 
Reject 


N = 8 

T = 3 

Z « -2.10 
S < .05 
Retain 


N « 59 
T a 287.5 
Z = -4.85 

S < .00006 

Reject 


COGNITIVE 
IMPROVEMEN! 


N » 5 

T = 5 

Z - -0.67 
S < .51 
Retain 


N = 22 

T = 39.5 

Z = -2.82 
S < .005 
Reject 


N s 7 
T = 8.5 
Z = -0.93 
S < .36 
Retain 


n - OD 

T »= 308.5 

Z = -3.87 
S < .0002 
Reject 


SELF- 
IMAGE 


N ^ 6 

T = 8 

Z * -0.52 
S < .61 
Retain 


N = 22 

T = 25 

Z = -3.30 
S < .001 
Reject 


N = ft 
T « 1.5 
Z - -2.31 
S < .02 
Retain 


If Do 

T = 411.5 

Z = 3.44 

S 5 .0006 
Reject 


CLASSROOM 
CONTROL 


N = 4 

T = 6 

Z = -0.37 
S < .72 
Retain 


N « 24 
T = 107 
Z = -1.23 
S < .25 
Retain 


N = 8 

T = 1 

Z = 2.38 
S < .02 
Retain 


N = 55 
T = 242 
Z * -4.42 

S < .00006 

Reject 


TOTAL 


N = 5 

Z * -1.21 
S < .C3 
Retain 


N = 29 
T = 60 
Z = -3.41 

S < .001 

Reject 

1 


N = 8 
T * 0 

Z « 2.52** 
S < .01 
Reject 


N = 54 
T = 230.5 
Z -5.41 

S < .00006 

Reject 



♦Sidney Siege! , Nonparametric Stati stics for the Behavioral Scic^nces, 
New York: McGraw HnTri956', pp. 75-83. 

♦♦Significance level from Wilcoxin's table for N < 25 as reproduced In 
Siegel, p. 254. 
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FIGURE 5 



BEST COPY AVAILABLE 



COMPARISON OF ONE, TWO. THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON MOTIVATION SUB-SCALE* 



A, ONE MEEK»S PARTICIPATION 



B. TWO WEEKS PARTICIPATION 




-Error 
Estimate 




Error 
Estimate 

* 2/100 



NOT SIGNIFICANT 



NOT SIGNIFICANT 



E, THREE WEEKS PARTICIPATION D. FOUR WEEKS PARTICIPATION 




SIGNIFICANT SIGNIFICANT 



*Wncox1n Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 is considered 
a significant difference for this experiment. 
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FIGURE 6 g£SY COPY AVAiUIKE 

COMPARISON OF ONE, TWO, THREE. AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON METHODS OF INSTRUCTION SUB-SCALE* 



A, ONE WEEK»S PARTICIPATION B. TWO WEEKS PARTICIPATION 




NOT SIGNIFICANT NOT SIGNIFICANT 



E. THREE WEEKS PARTICIPATION D. -FOUR WEEKS PARTICIPATION 




NOT SIGNIFICANT SIGNIFICANT 



♦Wilcoxin Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 Is considered 
a significant difference for this experiment. 
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KST COPT AVAIUBLE 

COMPARISON OF ONE. TWO, THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS V«)RKSHOP ON CLASSROOM ORGANIZATION SUB-SCALE* 

A, ONE WEEK»S PARTICIPATION B. TWO WEEKS PARTICIPATION 




<-Error 
Estimate 

» 5/1000 



NOT SIGNIFICANT NOT SIGNIFICANT 



E. THREE WEEKS PARTICIPATION D. FOUR WEEKS PARTICIPATION 




NOT SIGNIFICANT SIGNIFICANT 



♦Wilcoxin Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 Is considered 
a significant difference for this erperiment. 
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FIGURE 8 KCT coPf AVAILABLE 

COMPARISON OF ONE, TWO. THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON COGNITIVE IMPROVEMENT SUB-SCALE* 



A, ONE WEEK'S PARTICIPATION B. TWO WEEKS PARTICIPATION 




NOT SIGNIFICANT SIGNIFICANT 



E» THREE WEEKS PARTICIPATION D. FOUR WEEKS PARTICIPATION 




NOT SIGNIFICANT SIGNIFICANT 



♦Wilcoxin Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 is considered 
a significant difference for this experiment. 
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FIGURE 9 ^ («opY ftVAIlABLE 

CW1PARIS0N OF ONE, TWO, THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON SELF-II4AGE SUB-SCALE* 



A, m WEEK*S PARTICIPATION b. TWO WEEKS PARTICIPATION 




NOT SIGNIFICANT SIGNIFICANT 



E. THREE WEEKS PARTICIPATION D. FOUR WEEKS PARTICIPATION 




,000 



NOT SIGNIFICANT SIGNIFICANT 



♦Wi'lcoxin Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 is considered 
a significant difference for this experiment. 
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FIGURE 10 BEST GOPr ilVAIUlBlJE 

COMPARISON OF ONE, TWO* THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON CLASSROOM CONTROL SUB-SCALE* 



A, ONE WEEK'S PARTICIPATION B. TWO WEEKS PARTICIPATION 




NOT SIGNIFICANT NOT SIGNIFICANT 



E. THREE WEEKS PARTICIPATION D. FOUR WEFKS PARTICIPATION 




,000 



NOT SIGNIFICANT SIGNIFICANT 



♦Wilcoxin Signed Ranks Test with .01 level (2-tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 is considered 
a significant difference for this experiment. 



51, 
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FIGURE 11 BEST COPY AVAIUBLE 

COMPARISON OF ONE, TWO, THREE, AND FOUR WEEKS OF PARTICIPATION 
IN LEARNING CENTERS WORKSHOP ON TOTAL ATTITUDE SURVEY* 



A, ONE WEEK'S PARTICIPATION B. TWO WEEKS PARTICIPATION 




•^Error 
Estimate 
« 1/1000 



NOT SIGNIFICANT SIGNIFICANT 



E. THREE WEEKS PARTICIPATION D. FOUR WEEKS PARTICIPATION 




^Error 
Estimate 
« 6/100,000 



SIGNIFICANT SIGNIFICANT 



*W11cox1n Signed Ranks Test with .01 level (2- tailed) set by researcher: 
therefore, any error estimate (level of significance) < .01 Is considered 
a significant difference for this experiment. 



three weeks in the workshop — eight individuals — 
limits the expectation of a significant difference on 
the test owing to the small sample size.) 
(5) Participants who spent all four weeks in the workshop 
exhibited significant differences on all sub-scales 
as well as on the total test. 

Questionnaire administered to participants at the end of the work- 
shop- At the end of the workshop a questionnaire was administered 
to all participants (the actual time of the administration of this 
instrument would depend upon the last day of attendance fOf> each 
participant). Participants were asked whether they felt they were 
better prepared to do their job as a result of the workshop. Addi- 
tionally they were asked to select specific areas of workshop con- 
tent and to comment on the helpfulness of each of these to them 
personally. Figure 12, displays the information obtained from the 
third questionnaire. The following observations might be made con- 
cerning Figure 12: 

(1) Over three-fourths of the participants felt that they 
had gained significantly from participation in the 
workshop and over 98 percent felt that they had gained 
either significantly or moderately. 

(2) Among the six categories of workshop content the most 
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positive response was received for the activities con- 
ducted in the workshop Itself. 

(3) The provision of supplies and materials for producing 
learning centers was rated second among workshop con- 
tent items. 

(4) The demonstrations conducted by workshop leaders were 
ratea third among workshop content items. 

(5) Discussions were rated next-to-last and lecturers last 
of all by the workshop participants. 

Conclusions 

The following conclusions might be drawn from the data accumulated 
In the course of evaluating the Learning Centers Workshop: 

(1) Monetary and/or college credit transfer considerations 
were the most important reasons listed by participants 
in taking the summer workshop. 

(2) One-week's participation in the Learning Center Workshop 
apparent'y did not change the attitudes of t«3achers. 
Participation for two or three weeks made some changes. 
However, participants who spent four weeks in the Learn- 
ing Centers Workshop exhibited statistically significant 
attitudinal changes in all of the areas measured. 

(3) When questioned at the end of the workshop, participants 



felt that activities and demonstrations were the most 
valuable Instructional devices presented to them while 
lectures and discussions offered the least practical 
value. 

Recommendations. Based upon the writer's personal observations, 
the final outcomes, and the conclusions concerning the results of 
this practlcum, the following recommendations are made: 

(1) That monetary and educational options be pursued as 
an Integral part of all future district Inservice 
course offerings involving units of credit. 

(2) That enrollment procedures for inservice education 
training courses, significant to innovation and 
change, be arranged to require a minimum of 7S% total 
attendance in the number of sessions offered in a 
specific course. 

(3) That reaction to and appraisal of program content sug- 
gests that higher priority be given to those instruc- 
tional devices considered most valuable by teachers, 
i.e., such as demonstrations and workshop activities, 
in future inservice education training courses. 

(4) That continued and concentrated effort be directed 
toward the expansion of cooperative relationships 



between the Staff Training Services Department and the 
two universities and outlying districts, and other in- 
terested universities and outlying districts, in an 
eventual total program of mutual course offerings to 
effect the proposed redesign of future inservice educa- 
tion training opportunities in the district. 

(5) That in view of the projected reorganization of the 
educational structure of the district concerning the 
middle school concept for grades 6-7-8, the learning 
center guide be expanded to include activities coninen- 
surate with grades 7-8. 

(6) That the evident enthusiasm generated by the training 
program, suggests the classroom learning centers approach 
be utilized for course offerings in curricular areas 
other than language arts and math related science. 

Total Effort Expended 

The writer was not able to record the exact total of the man hours 
expended in initiating and executing the practlcum. However, ar- 
duous and continuous effort was expended throughout the spring, 
summer, and fall of 1974 in planning, preparing, and Implementing 
the project; in collecting, recording, and analyzing the data; in 
bringing to fruition the initial step in the revision of inservice 



education opportunities In the district; and in concluding the 
project. The effort was In excess of the approximated 60 days 
of involvement in the total program and the 20 days projected to 
write the report due to the extent and importance of the final 
outcome. 

Part II 

Future Inservice Education Directions 

Negotiations and reciprocal agreements concerning further cooper- 
ative relationships for the 1974 fall semester were successfully 
accomplished. (Appendix A, Part II) 

(1) Four (4) courses that qualified for credential value In 
elementary me- li were Implemented in cooperation with 
CSUS (Calif la State University, Sacramento) and/or 
UCD (University of California, Davis) for the teachers 
of the district as cited in the 1974 brochure of inser- 
vice education courses. Appendix D, Part I, pages 14, 
15. 24, and 20. 

(2) Courses in a number of other areas that had relevancy, 
value, and Interest for elementary teachers were also 
offered, and are included in the brochure. (Appendix D, 
Part I) 



(3) A course providing wide application to all areas of the 
K-8 curriculum utilizing the concept of individualiza- 
tion through classroom learning centers was implemented 
in cooperation with the two universities as a result of 
the appraisal of the program by the participants and as 
requested by the reviewer. (Appendix 0, Part I, page 28) 

(4) Teachers from the two outlying areas, Folsom-Cordova 
and San Juan Unified Schc' Districts, were invited to 
participate as agreed. 

(5) Teachers from two additional outlying areas were invited 
to participate in the total program as a result of reci- 
procal agreements requested by these two districts. 
(Appendix D, Part I, page 11) 

In conclusion, a program of course offerings in cooperation with 
UCO has been scheduled for the 1975 spring semester, and is pre- 
sently being considered by CSUS, (Appendix D, Part 11). With 
the impetus given by the Interest and growth In co-sponsorships 
and reciprocal agreements, the future revision, direction, and 
design of inservice education training opportunities in the dis- 
trict appears to be assured. 
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SACRAMENTO CITY UNIFIED SCIIUOL DISTRICT 

ADMINtSTR AVION BI I'.Dt\r; 
t6t9 N STRKftT. I> f) !U)X r:ri 
SAf;RAMK\TC> CAUfOKMA 'mut 
TRI.KPttON'f 444(i(Ht«i 

EDWARD B. rORT 
8iip«rtRlead«nl 



February 22. 197^ 



Mr. Fred J. Stewart 

Adminif^trator 

Staff Training Services/ 

Summer School Departments 
SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
1619 N Street - P.O. Box 2271 
Sacramento, California 95810 

Dear Fred: 



The Instructional Division of t) e Sacramento Citv Unified 
School District greatly appreciates vour effort*;' in bringing 
about innovative staff development programs to our district? 

Your proposal which include.^ a ma tliematics/science demonstration 
school and emphasizing Individual i r.inp. Instruction Through 
Classroom Learning Centers in cooperation with the California 
State University, Sacramento and the University of California 
at Davis is another indication of the exemplarv programs that 
you have generated. " ' 

We 

1974. 

school . vv. ..^ „ 

education programs of this nature. 

We are also very p -ased that the universities have, for 
first time, been willin';^ to offer university credit for 
district programs. This venture will ccrtainlv enhance the 
relationship between our district and the universities as well 
as provide an excellent training opportunity for teachers. 

Sincerely, 




the 




cerely, ^ 

f ph Lynn 
ty Superintendent 



JHL: lb 




UNIVERSITY OF CALIFOKNIA EXTENSION 



BERsetrv • o^\ti, • mMNR • lus anceies • luvi-nsittt ' kas unco ' san fiuncivco 




SANVA BARBARA • SANTA CRVI 



nAVtj«» CALIFORMA ««6I6 



February 14, 1974 



Fred J. Stewart 

Administrator, Staff Tralfiinq Departtoent 
Sacrarrento CUv Unified School District 
810 V Street 
Sacsamento, Calif. 

Dear Mr. Stewart: 

After reviewing your proposal, we are pleased to 
co-sponsor the teacher v/orkshoo and den'onstration sdiool 
"IKDIVIDUALIZiri INSTRUCTION THRO"Rll CLASSROOM LEARNlNri 
CENTLRS" vihich allows for the option of either University 
Lxtension units or district salary credit units, and will 
qualify for credential valine in elcHientary methods. 

We are also looking forward to a continuing 
relationship in co-sponsoring future course offerings 
in other areas of the curriculum. 

Sincerely yours, 

!.L»ra S. Middleton, Specialist 
Education Extension 

LSflrs 
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fiOOO J STREET. SACRAMENTO. CALIFORNIA a<l8l9 



February 28, 197-1 



Mr. Fred J. Stewart 

Administrator-Staff Training Department 
Sfierumenlo City rnlflcti School Distriet 
SKi - V Sfreet 
Sacramento^ California 

Dear Mr. Stewart: 

Sulisetjuent lo a review by the Department of Teaeher Kduention of your 
proposal for an ln-ser\ iee workshop ami demonstration sehool, "Indiviti 
ualized Instruction 'iliroush Classroom Ix^arning Centers", which is to 
he offered thi.s coming summer, we are pleased to eo-t-ponsor this as a 
contract course thrc»ugh California State Cniversity, Siicramento. 

This eoursp will enrrv summer session credit ami may lie used as pai*t 
of a poKt-baccalaureate program at CSUS subject to approval of the 
student's advisor. 



Sincerely, 




res 

Di^un of Continuing Education 



KJErslcb 



TNE CAUPOfiNIA STATE UNIVERSITY AND COll EGES 
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FOLSOM 
CORDOVA 





BEST cm AVAILABLE 



February 19, 1974 



Fred J, Stewart 
Administrative Staff Tratnina 
Sacramento City Unified School Dtstrfct 
PC Box 2271 
Sacramento, Ca, 95810 

Dear Mr. Stewart: 

It Is our understanding that you are co-sponsoring courses with the California 
State University at Sacramento and the University of California at Davis fo- In- 
service training for certificated personnel. We are looking forward to partici- 
pating In the summer of 1974 v.-orkshop in •'Indlviduallzlnq Instruction through 
Clans-room Learning Contors and to receiving brochures to be distributed 
to our teachers. I might mention there are S50 Certificated employees in our 
district to whom brochures are distributed. 

We are looking forward to continuing this relationship with you and participating 
in staff in-servlco training courses during the coming summer and fall. 



Sincerely, 



David H. Benson 
Acting Superintendent 



1091 Coltina Slr*«t. roUem. Cslifernla 9S6J0 Phona AC 4lfi, 9SS-4«e9 
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ADMINISTRATIVE OFFICES 

SAN JUAN UNIFIED SCHOOL DISTRICT 

3738 WALNUT AVEMOE • CARMICHAEL. CALIFORNIA »W08 • T.l»pl,«.. 4M-MS1 

February 22, 1974 

BEST COPY AVAILABLE 

I i.; ji' <j it: jj 

Mr. Fred J. Stewart, Administrator » lli/ 

Staff Training Services/ Sunmier School ' '-"^ 

Sacramenvo City Unified School District 

1619 "N" Street. P.O. Box 2271 .'■-(/ U«W V-^, 

Sacramento, CA 95810 " ""'"- t ^ V. 

Dear Fred: 

Your proposal for an insorvice demonstration school 
model, emphasizing Individualized ins-ruction in the 
areas of language arts and mathematics related science 
is an impressive one. 

This program in which you have invited participants from 
our school district could very easily set the stage for 
reciprocal programs of this nature. 

Hopefully, all schools districts in Sacramento County 
v^all ::,e involved in developing future programs using 
the model which you are developing and implementing this 
summer » ^ 

Our district appreciates yonr efforts to include us in 
this mservic-o training activity as well as the other 
excellent workshops you have offered this past semester. 



Sincerely, 

Daniel O. r^ackman 
Program Specialist 
Inncrvice Education 



J O Reppenbine E IE j i:- [r 

ir Unioensi^y "'^ mm ibbm 

March 6« 1974 

BEST AVAILABLE 



Mr. Fred Jtevrart, Director 

Utaff Trainlnq fJcrvices Department 

Sacramento City Unified 2;chool District 

810 V Street 

Sacraneinto, CA. 

Dear Mr* Stewart: 



After reviewing the program of in-service training 
of the Sacramento City Unified School District, the School 
of Continuing Education of Pepperdine University is pleased 
to co-sponsor the Teacher Training Workshop and Demonstra- 
tion School Program being conducted by the district. The 
above program allows for either Pepoerdine University ex- 
tension credit or district salary credit, and the Pepper- 
dine extension credit fee will be hen dollars ($10.00) 
per semester unit. 

In accordance with the standards of the Western 
Association of Schools and Colleges, to which Pepperdine 
conforms, we aro asking that an Instructor Application 
Form and a Course Information Form be submitted for each 
course and each instructor. I will provide your of^'ice 
with the necessary forms. 

We look forward to the privilege of worVing with you 
and your staff in this interesting and worthw. ile ed- 
ucational endeavor. 

sinc.eroly yours, 

Albert Sessarego 
Area Director 

Approved: Robert G. Gordon, oenn 

:>chool of Continuing Education 




DRTHLRN <-.ALir -.fUiiA Af^TA OFf ICE DLL PAYO DN'tVi:. . C akmk ha; i ( Xl. II OPNI A '>560B . i9»b 

35 SOUTH VCKMONT AVCNUE . «-Oi. ANGELES. CALIf CRNIA 9(U>.;4 , . . -» 
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C7AI^IPOIlMI/% STATE Ut\II V ERSIT Y. SACR AMBniTJ^ 



6000 J STREET, SACRAMENTO. CALIFORNIA 9S819 



BEST COPY AVAILABLE 




M fta>i;i 



Fred J. Stowarl. Administralor 

Staff Training Sorvicos/Siimmer 5?chool Departments 

Sacramonto City Unified School District 

P.O. IJox 2271 

Sacramento, CA 95810 

Dear Fred: 

Thank you for your letter of July 18th. I apologize for not resiwnd- 
ing sooner. I am pleased that the University, through the Office of 
Continuing Education, and the Sacramento City Unified School District 
will Iki coo|)crating this fall in the co-sponsorship of the series of 
courses included in your letter. 

I hope this arrangement will prove mutually satisfactory to both 
parties. 

Thank you for the time you have s|)cnt in meeting on thic problem of 
common interest to both of us. 



Sincerely, 



RJEiskb 

cc: H. C. Payne 
Maurice Poo 
Terry Thomas 




gRJCTHE CALIFORNIA STATE UNIVERSITY AND COLLEGES 



UNIVERSITY OF CALIFORNIA EXTENSION 



BtllK^LEV ' DAVIS » mViXK « tOS ANCKtKS ' lUVrWSIDK • SAN m&M ' SAV lHAW.f^O Mt I SANTA BAtUtARA • SANTA CRUZ 




DAVIS. CALIPORNtA 9S6t6 

KST COPY AVAILABLE 

September 4, 1974 



Mr. Fred J. Stewart » AJininistrator 

S^af^ Trainini. Scrviccs/Sjimiier School Departments 

SACRANUiiVrO CriY UNIFIUD SUKX)L UISTRILT 

P. 0. Box 2271 

Sacramento, California 9S810 
Dear Mr. Stewart: 

1 wish to congratulate you on the success of the summer workshop , 
INDIVIiliALiZLNG INSTRUCriQN niROUQl CLASSRDO! LHARNIHG Cli^riTiRS. 

We were very pleased to offer credit to the participants wlio were 
interested in receiving credit frcMii the University of California. 
I would like to reiterate tnat University Uxtcnsion enjoys working 
with you, and I ajn pleased tiiat we will continue this vcr>' productive 
and rewarding relationsiiip this fall by cooperating with you in offering 
a follovv' up course in Learning Centers as well as a numocr of otiier 
inservicc courses. 

Through the blending of plans for iiiservice I believe we will be able 
to offer excellent programs for the teachers. 

Sincerely, 



Lara S. Middlcton, Specialist 
liDUCAllOTJ LXllii'JSlQM 
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FOLSOM 
CORDOVA 



fOHN VAN UV»N 





P. C. H^T>, nirpct««r of BusinASB S«rvlc»t 
riAm. f:t.!SW«T(?TI«. «*M«r Accr^untaM 
tAPLHfftntlt. .sit.. PMchaafno A9ftnt 



Slaff Mm Spnirps Dnpf 



KSr COPY AVAILABLE 



September 5, 197^ 

Mt*. t'r-t'd .T. oLew.ir-t, AiJiriltiiatrator 

r.tarr Ti-ninliv*. Services 

Sacnm-nv.) (*!ly Unified School District 

r. 0. ivx c\'7] 

Sacreimonto, Califor-nla 95810 
Dear Mr. Stewart: 

Thaiik you I'or acJiln .^llowlrif; teachers from the FolDom Conlcwa District 
to pnt^tleli^jte In your inncrvlce propr-^in. VJe appreciate beinn; (^vcn 
copies of youi- itr.ervice catelog for distribution to our teachers. 

Response from the teachers who lave recently jLOT'ticiivited In your in- 
ser-vic<^ prot'P'^in lias been very favorable; especially in r-eoard to the 
Learning Center cour'se. 

Your distrlot is to ho conm^nded on devo loping; such a worthwhile In- 
service rn'ofT'uii. Sincer-o thanks aQaln for ext;ending the enroHJnent 
to the teachers of oui' district. 

Youre truly, ^ 




DAVID !I. BEJSOti, Ar^rdstaiit Superintendent 
Insti-uctlonaJ i^i'^j-j-ojiis 



DHB:rh 



P.S. Tlie desi/jn ciiid color of the catelog'; is most attractive. 



1091 Coloma Stre«l. roisom, California 9S'.)0 Phona AC 9t6. 985-4483 
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SAN JUAN UNIFIED SCHOOL DISTRICT 

FERO. J. KIESEL, Superintendent of Schooli in ^uLutLail ^aCtamcnlo 

3738 WAUNUT AVENUE • CaRMICHAEL, CALIFORNIA 9S608 e Telephone 484-2491 

DANIEL 0. BACKMAN Program Speetolist 
Performing Artt/Stoff Inierviee 

BEST COPY AVAILABLE August 29, 1974 



Tred J. Stewart, Administrator 

Staff Training Services 

Sacramento City Unified School District 

P.O. Box 2271 

Sacramento, California 95810 




AUG 3 0 19/4 

Staff Training Services Dept 



Dear Fred: 

Just a note to again thank you for the opportunities 
afforded our teachers to participate in your staff inservice 
courses. Gene Jensen has done a fine job in distributing 
your announcements to all of our schools and I'm sure 
our teacners will be interested in attending many of what 
appear to be excellent offerings. 

Your teachers are likewise Invited to attend our classes 
and when we send out announcements I would appreciate 
your distributing them to your staff. 

I envy your brochures, Fred. They're beautiful! Looks 
like you're offering some fine classes. 



Best wishes, 

Daniel O. Backman 
Program Specialist 
Staff Inservice 



ERIC 
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{NDl Vt DUALIZING INSTRUCTION THROUG H 
CLASSROOM f.HARNlNG CKNTERS, K-8, 776^72 
Demonstration School/Teacher Workshop 

Mrs. Ethel Breyfogle and Mr. Ron Kremer 
Instructors 

Caroline Wenzel Elementary School 
6870 Greenhaven Drive 
Quad 

4 weeks: Monday, June 24 thru Tuesday, July 23, 1974 

1:00 - 4:30 p.m. 

1 Salary Credit Unit Per Week 

UNIVERSITY EXTEN3IC;; CREDIT (Optional) A Section: June 24-28/ July 1-9 

B Section: July 10-16/July 17-23 
Pepperdlne University 2 Semester Units Per Section 

UCD (University of California at Davis) 3 Quarter Units Per Section 

Credential Value : Course in Curriculum, 
Elementary Credential 

CSUS (California State University at A and B Sections: 4 Semester Units 

Sacramento) A Section prerequisite 

for B Section: 2~Semester Units 

A teacher workshop in conjunction w.th a niodel school emphasizing the use of 
classroom learning centers as an innovative approach to individualizing 
instruction in the K-8 classroom. Curriciilar emphasis will be in the areas 
of language arts and math related science! The workshop will offer orientation 
to the concept of individualization through classroom learning centers; the 
organization, implementation, and utilizqftion of classroom learning centers; 
additional use of centers to patallel academic work, reinforce skills, and 
expand and/or enrich any area of the curriculum; and special attention to 
providing for individual pupil differences in learning. Opportunities will 
be provided to observe individual classroom programs "in action" and to 
participate in classroom instruction on the grade placement level of choice. 
Workshop time will also be provided to prepare and develop units of study to 
use at centers in the classroom in the fall. Participants may enroll for one 
or more of the 4 weekr. for salary credit units. 

WEEK 1: REC7PE5 FOR SUCCESS (Diagnosis/Prescription) Jtme 24-ZS 

WEEK 2: THE MAGIC TOUCH (Management Systems) July N9 

WEEK 3: LET THE SmHlUL W (Learning Environment) JiUif 10-U 

WEEK 4: THE PUWmG'S THE PWOE (Record Keeping/ July 17-23 

Evaluation) 
FOR ELEMENTARY /JUNIOR HIGH TEACHERS, K-8) 

PRE-REGISTRATION REQUIRED 

Registration Fees: MATERIALS FEE: $3.00 per week 

— District Salary Credit Units Initial Fee $2.00 

— Pepperdlne University Credit $20.00 per 2 Semester Units 

— UCD Credit $18.00 per 3 Quarter Units 

— CSUS Credit $18.00 per 2 Semester Units 



ERIC 
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6S70 Gfie.s.nka\Jtn VfUvz 

mi u . mv 23. ,m ^^^^^^^^ 




THROUGH 



CLASSROOM LEARNING CENTERS 



SACm\Bm CITY UNiriEV SCHOOL vismcT 
PERSONNEL SEmCBS OFFICE 
STAFF raiWIWG SERVICES PEPARTMEWT 
BIO V STREET 
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Sacramento City Unified School District 
Personnel Services Office 
Staff Training Services Department 



Board of Education 

Grant Bennett, President 
Thomas Chinn. Vice President 
D. Jackson Faustman 
Mrs. Eva S. Garcia 
Judy Kerri 
Hugh F. Melvin 
William G. Rutland 



Administration 



Edward B. Fort, Superintendent 
Joseph H. Lynn, Deputy Superintendent 
Robert N. Hansen, Assistant Superintendent 
Personnel Services 
Fred J. Stewart, Administrator 
Staff Training Services/Summer School Departments 



Demonstration School: June 17 - July 26, 1974 
Teacher Workshop: June 24 - July 23, 1974 



INDIVIDUALIZING INSTRUCTION 
THROUGH CLASSROOM LEARNING CENTERS 



Caroline Wenzel Elementary School 
6870 Greenhaven Drive 
Quad 



Sacramento City Unified School District 
Personnel Services Office 
Staff Training Services Department 
810 V Street 



FORWARD 



In the last few years, exciting changes have occurred In the 
field of education; producing new directions and trends which 
emphasize a move away from the traditional toward innovation 
in the teaching-learning process. Recently, the impact of 
"change" has given Impetus to the concept of individualization. 

Individualizing instruction and learning through the use of 
classroom learning centers presents an innovative approach 
to individualization in the single teacher classroom. Centers 
of learning offer many opportunities for independent creative 
learning and thinking and enable the pupil to proceed according 
to need, interest, and ability to stimulate him to assume 
responsibility for his own development. 

It is our hope that the teachers who participate in this program 
will return to their classrooms In the fall with a wealth of 
new and innovative ideas, a great deal of Information and 
knowledge, and a fuller understanding of how to engage pupils 
in activities that are personal and challenging in meaningful 
settings. 

Fred J. Stewart 
Administrator 
Staff Training Services/ 
Summer School Departments 



PURPOSE 



The program has been especially designed to provide training 
for K-8 teachers in the utilization of centers of learning 
as a practical and workable means to individualize curriculum 
and instruction within the framework of the self-contained 
classroom. 



The program offers participants: 

- orientation to the use of classroom learning 
centers in providing for individual pupil 
differences 

- the opportunity to acquire the knowledge and 
skills necessary to organize, establish, and 
maintain centers of learning 

- the opportunity to acquire knowledge and skill 

in methods of evaluation and classroom management 
techniques so that work can proceed on an orderly 
basis 

- encouragement to plan a classroom environn«nt 
conducive to individualized instruction and 
learning 

- direction in selecting and developing activities 
and materials which cater to individual pupil 
differences 

- assistance from knowing about to practicing 
newly acquired knowledge and skills 



BEHAVIORAL OBJECTIVES 



Week One June 24-28 



RECIPES FOR SiUCCESS: diagnosis and prescription 



Behavioral Objectives: 

Administer a diagnostic survey on grade placement level 
in order to establish Grouping patterns In reading and 
mathematics. 

Organize plans for Implementation of strategies and 
prescriptions to match Identified needs. 

Write the performance objectives for a learning center 
unit. 



Week Two July 1-9 



THE .MAGIC TOUCH: management systems 



Behavioral Objectives: 

Organize and Implement a system of classroom management to 
ensure an environment conducive to individualized learning. 

Assemble a specific learning package (unit) for use at the 
learning center. 

Devise contracts for Individualized learning which may be 
used at the learning center. 
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Week Three July 10-16 



LET THl SU^SHm IMt learning environment 
Behavioral Objectives: 

Identify and provide Instructional media appropriate to 
differences In pupil learning styles/modalities. 

Designate learning center units as to their function 
(i.e., enrichment, reinforcement, skill development, etc.). 

Week Four July 17-23 

TUB PiiVVl^G'S PROOF: record keeping and evaluation 
Behavioral Objectives: 

Develop a system of record keeping to enhance individualized 
instruction and pupil learning. 



Evaluate whether a child has reached a particular behavioral 
objective through the use of classroom learning centers. 



EVALUATION 



Product (outcomes) will be evaluated In 
accordance with the slated objectives, 
the criteria to be determined by the 
workshop instructors. 

District developed Instruments. 



WOR KSHOP INSTRUCTORS 



Mrs. Ethel Breyfogle 
Mr. Ron Kremer 



Demonstration Teachers 
Staff Training Services Department 



GENERAL SCHEDULE 

1:00 2:30 

General Meetings 
Lectures/Demons tra t1 ons 
Classroom Observations 

2:30 - 2:50 
BREAK 

2:50 - 4:30 

Demonstrations 
Classroom Observations 
Workshop Activities 
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DEMONSTRATION SCHOOL STAFF 



HEAP TEACHER 
Mr. Wesley Overton 



VEMOMSTRATION T5ACHERS 



Mrs. Joanna Ccrum 
Clayton B. Wire Elementary School 



Mrs. Pamela Santlch 
Staff Training Services Department 



Mrs. Sue Nelson 
Staff Training Services Department 



Mrs. June Cottrell 
Sutterville Elementary School 



Mrs. Betty Marchetti 
Unassigned 
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BEST COPY AVAIUBLE 




SECTION A „^ 

BEST COPY AVAJLABLE 

Welk I 



RECIPES FOR SUCCESS: 
DIAGNOSIS AND PRESCRIPTION 




8G 



Monday, June 24 
Friday, June 28 



BEST COPY mum 



PROGRAM SCHEDULE 
Monday, June 24, 1974 



1:00 - 2:30 Mrs. Ethel Breyfogle Quad 

Mr. Ron Kremer 
Workshop Instructors 



GENERAL MEETING 



★ * ★ 



INDIVIDUALIZATION AND LEARNING 

2:30 - 2:50 BREAK 

New Registrations: Library 



2:50 - 4:30 Mr. Fred J. Stewart Library 

Administrator 
Staff Training Services/ 
Summer School Departments 

INTRODUCTION 

* ft * 

Keynote Speaker 

Mrs. Maryann Gather? 11 
Lecturer/Supervi so** 
Teacher Education 
University of California, Davis 

LEARNING CENTERS: 
AN EDUCATIONAL CHANGE 

* * * 



ERIC 
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BEST copv mm\i 

PROGRAM SCHEDULE 
Tuesday, June 25, 1974 



1:00 - 2:30 Mrs. Ethel Breyfogle Quad 

Mr. Ron Kremer 



GENERAL MEETING 



^nounccmen fVUcuA? ion 



* * * 



INDIVIDUALIZING INSTRUCTION 
THROUGH CLASSROOM LEARNING CENTERS 



2:30 - 2:50 BREAK 



2:50 - 4:30 Mrs. Ethel Breyfogle Quad 

Mr, Ron Kremer 



LEARNING CENTER IDEAS 



* * * 



WORKSHOP 



ASSESSING CLASSROOM NEEDS 



Vacl&ion Making 
Planning thz Study Un4,t 
WfUting t/ie Objectives 



PROGRAM SCHEDULE 
Wednesday. June 26, 1974 BEST COPY AVAILABLE 



CLASSROOM OBSERVATIONS 



Assigned Pods 



Viagnosli md Pxes^aiption 



Maurice Poe, Ph.D. 
Assistant Professor or Educatlcn 
California State University, Sacramento 



INDIVIDUALIZING INSTRUCTION 

IN LANGUAGE ARTS: 
DIAGfiOSIS AND PRESCRIPTION 



Planning Reading PfieAc/UptioM 



BREAK 



Nrs. Ethel Breyfogle 



Quad 



CRITERION TESTING: 
READING 



WORKSHOP 




PROGRAM SCHEDULE 
Thursday, June 27, 1974 BEST fiHIlt AVAU(|B|f 



1:30 - 1:30 



Quad 



1:30 - 2:30 



Leonard M. Kennedy, Ph.D. 
Professor of Education 
California State University, Sacramento 



Library 



INDIVIDUALIZING IMSTRUCTION 

IN MATHEmilCS: 
DIAGNOSIS AND PRESCRIPTION 



2:30 » 2:50 



BREAK 



2:50 - 3:20 



CLASSROOM OBSERVATIONS 

Viagnuiih and PtabCfilptioni 



Assigned Pods 



3:20 - 4:30 



Mr. Ron Kremer 

CRITERION TESTING: 
MATHEMATICS 



Quad 



★ * * 

WORKSHOP 

F tanning Math ?izb(i/Uptiovi& 
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PROGRAM SCHEDULE 
Friday, June 28. 1974B£sy 

1:00 - 1:45 CLASSROOM OBSERVATIONS Assigned Pods 

Ob i c 1 1'a ti citf Pa t tt cipa ti on 



1:45 - 2:30 Mrs. Sue Nelson Quad 

DenonstratioH Teacher 
Staff Training Services Department 

PURPOSEFUL PLA.WIN6 AND DESIGN 



2:30 - 2:50 BREAK 



ERIC 



2:P0 - 3:30 CLASSROOM OBSERVATIONS Assigned Pods 

(?b s c iva ti on / Pa.n.ti cU fjo. ti on 



3:30-4:30 WORKSHOP Quad 

ActivitL^!^ 



* * * 



SUf^RY 



* * * 



EVALUATION 



4. . 



SECTION A 



Week II 



THE MAGIC TOUCH: 
MANA6EFENT SYSTEMS 



BEST COPY mum, 



' ,£<»k iXf^^ ^ 



Monday, July 1 - 
(Thursday, July 4 / Friday, July 5 
HOLIDAYS) 

Tuesday, July 9 



PROGRAM SCHEDULE 
Monday. July,., 974 BEST COW WMUM 



1:00 - 2:30 Mrs. Ethel Bre>fog1e Quad 

Mr. Ron Kremer 

GENERAL MEETING 

Announc&tmnt& /ViAcuA&ion 

* * * 

MANAGEMENT SYSTEMS AND PERFORMANCE OBJECTIVES 



2:30 - 2:50 BREAK 

2:50 - 4:30 New Enroll ees North Room 

Mrs. Ethel Breyfogle 

INDIVIDUALI7J\TI0N/CLASSR00M 
LEARNING CENTERS 

LEARNING CENTER II^AS 
* * * 

WORKSHOP ACTIVITIES Quad 

Week I En roll ees * Quad 

Mr. Ron Kremer 

WORKSHOP ACTIVITIES 



ERIC 
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PROGRAM SCHEDULE 
Tuesday, July 2, 1974 



ERIC 



1:00 - 1:30 CLASSROOM OBSERVATIONS Assigned Pods 

Rcading^imguagc Atfj 



1:30 - 2:45 George Raddue Library 

Discovery Center Director 
Consultant to San Anselmo School District 

Joann Raddue 
Teacher 
Wade Thomas School 
San Anselmo, California 

MANAGEfCNT TECHNIQUES 
* * * 

2:45 - 3:05 BREAK 



3:05 - 4:30 Mrs. Pamela Santich Quad 

Demonstration Teacher 
Staff Training Services Department 

PLANNING AHEAD 
* * * 



New Enrol lees North Room 

Mrs. Ethel Breyfogle 

DIAGNOSIS/PRESCRIPTION 
* * * 

WORKSHOP ACTIVITIES Quad 

Week I Enrol lees Quad 
Mr. Ron Kremer 

WORKSHOP ACT^yi^TIES 



PROGRAM SCHEDULE 
'iednpsddy, July 3, 1974 



1:00 - 2:30 



Klnderqarten-Prinary Segment 

Miss Louise E. Froelich 
Priniary Teacher 
Freeport Elementary School 

MANAGEMENT SYSTEflS IN ACTION: 
THE RAMAC PROJECT 

★ ★ ★ 



Quad 



Intermediate-Junior High School Segments 

Mr. Cliff Carnes 
Resource Teacher 
San Juan Unified School District 

CORRELATING OBJECTIVES AND ACTIVITIES 

* * * 



Multipurpose Room 



Qttt' 5 ti on i / Vi i c u5 s ion 



2:30 - 2:50 



BREAK 



2:50 - 3:20 



CLASSROOM OBSERVATIONS 

Wanagcmn t Stjs tcmi : 
f\ath Related Science 



Assigned Pods 



3:20 - 4:30 



WORKSHOP 



Quad 
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PROGRAM SCHRDULE 
Monday, July 8, 1974 



1:00 - 1:45 



CLASSROOM OBSERVATIONS 

Cb 5 c xva ticn^ Pan ti ci pa ti on 



Assigned Pods 



1 :45 - 2:45 Ki nderqa rten- Pr i ma ry/ 1 n termedi ate Segmen ts 

Mrs. Ethel Breyfoole 



Quad 



Junior High School Segment 
Mr. Ron Kremer 



North Room 



CONTRACTS AND CENTERS 



* * * 



Que h tion s cui 5 ion 



2:45 - 3:05 



BREAK 



3:05 - 4:30 



WORKSHOP 

In th ■ Cta&hfLOom 
Ccm^QfLen(Ung With ImffLuctofiii 
Wotfefi Iwp Ac U \U tACi> 



Quad 



PROGRAM SCHEDULE 
Tuesday, July 9, 1974 



1:00 - 2:30 WORKSHOP Quad 

Sha/Ung 



2:30 - 2:50 BREAK 



2:50 - 3:30 CLASSROOM OBSERVATIONS Assigned Pods 

Obi e xvo-tion f PoAticA. potion 



3:30-4:30 WORKSHOP Quad 

Vi & plaiji fShanlMQ /" XfLij- OuuU " 
{continuQ.d) 

tula fifz6 hop ActivitizA 



* It * 



SUMMARY AND EVALUATION 



or* 



SECTION B 



Week III 

LET THE SUNSHINE IN: 
THE LEARNING ENVIRONMENT 
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Wednesday, July 10 
Tuesday, July 16 



PROGRAM SCHEDULE 
Wednesday, July 10, 1974 



1:00 - 1:30 Mrs. Ethel Breyfogle Library 

Mr. Ron Kremer 

GENERAL MEETING 

Annoimczmznts /ViACMlon 
Tn^onmaUon/lmt/uicXionA 



1:30 - 2:45 



Mr. Robert Reasoner 
Principal 
Bancroft Elementary School 
Walnut Creek, California 



Library 



3:05 - 4:30 



THE LEARNING ENVIRONMENT 



* * * 



Quti ttovii /Vl& on 



New Enrol lees 
Mrs. Ethel Breyfogle 

I NDI VI DUAL I ZAT ION/CLASSROOM 
LEARNING CENTERS 

LEARNING CENTER IDEAS 



* * * 



North Room 



ERIC 



WORKSHOP ACTIVITIES 

Week I/II Enrollees 
Mr. Ron Kremer 

WORKSHOP ACTIVITIES 

P9 



Quad 
Quad 



KST COPf AVAILABLE 



PROGRAM SCHEDULE 
Thursday, July !!» 1974 



1:00 - 2:00 



Mrs. Ethel Breyfoqle 
Mr. Ron Kremer 

LEARNING STYLES 
* # * 



Quad 



2:00 - 2:30 



hidividuaC C(a.bbU*om P tanning 



Quad 



2:30 - 2:50 



BREAK 



2:50 - 3:20 



CLASSROOM OBSERVATIONS 

The Lccuming Envinonmant: 
Math RcZatcd Science 



Assigned Pods 



3:20 - 4:30 



Nev/ EnroUee s 
Mrs. Ethel Breyfogle 



North Room 



DIAGNOSIS/PRESCRIPTION 



MANAGEMENT 



* * * 



WORKSHOP ACTIVITIES 



Quad 



Week I/II Enroll ees 
Mr. Ron Kremer 



Quad 



WORKSHOP ACTIVITIES 



PROGRAM SCHEDULE 
Friday. July 12. 1974 



BEST COPY milABlE 



1:00 - 1:30 CLASSI«)OM OBSERVATIONS Assigned Pods 

The LcoAiiing Bnvi'ionmantt 
Re adingf Language A^ti 



* 1:30 - 4:30 Mrs. Carol Steele Quad 

Resource Teacher 
Cambridge Heights School 
Citrus Heights, California 

FUNCTIONS OF LEARNING CENTERS 



ERIC 



* * * 



★ * * 



WORKSHOP ACTIVITIES. 



* A break will be provided at an appropriate time. 



in 



PROGRAM SCHEDULE 
Monday, July 15, 1^74 



1:00 - 1:45 Con^ifiettcing With lHht\ucto*ih Quad 

IndividuaC CCaiticom PCoiuUng 

1:45 - 2:30 Kindergarten-Primary Segment North Room 

Mrs. Joanna Corum 
Denonstration Teacher 
Kindergarten 

Intermediate Segment Library 

Mrs. June Cottrell 
Demonstration Teacher 
Intermediate 



Junior High School Segment Quad 

Mrs. Ethel Breyfogle 
Mr. Ron Kremer 



MOTIVATIONAL TECHNIQUES 

# 

t 

2:30 - 2:50 RREAK 

2:50 - 3:20 CLASSROOM OBSERVATIONS Assigned Pods 

Ob 5 e fivati on / Pax U cipa Uon 

3:20 - 4:30 WORKSHOP ACTIVITIES Quad 



PROGRAM SCHEDULE 
Tuesday, July 16, 1974 



1:00 - 1:30 



CLASSROOM OBSERVATIONS 

Ob i c ivati on I Vaxti cipatA. on 



Asslgneil Pods 



* 1:30 - 4:30 



Mrs. Lyn Savage 
Consultant 
Creative Publications 



North Room 



Mafii RcCatcd Science hUitenAcU-^ 



AC£ matcucUs tcitC be on diipeay f^ofi 
additionaC vieicing and dUciusion 
thxouglwut the a^ten>iouh. 



WORKSHOP 



Quad 



* * * 



SUrWARY 



* * * 



EVALUATION 



* A break will be provided at an appropriate time. 
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SECTION B 



Week IV 
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THE PUDDING'S PmF: 
RECORD KEEPING AND EVALUATION 




Wednesday , July 17 
Tuesday, July 23 



PROGRAM SCHEDULE 



WW W*^**' Wednesday. July 17, 1974 



1:00 - 2:30 Mrs. Ethel Breyfogle Quad 

Mr. Ron Kremer 



GENERAL fEETING 



* * * 



RECORD KEEPING SYSTEMS 



2:30 " 2;50 BREAK 



2:50 - 4:30 Ne w Enrol lees North Room 

Mrs. Ethel B^-eyfogle 

I NDI V I DUAi . 1 2AT I OTVCLASSROOM 
LEARNING CENTERS 

LEARNING CENTER IDEAS 
* * * 

WORKSHOP ACTIVITIES Quad 

Week I/II/III Enrol lees Quad 
Mr, Ron Kremer 

WORKSHOP ACTIVITIES 
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PROGRAM SCHEOUIE 
Thursday, July 18, 1974 



1:00 - 2:00 



Mrs. Kay Gingrich 
Educational Consultant 
"A Learning Center Is" Company 
San Oose, California 



Library 



METHODS OF EVALUATION 



* * * 



Ccustdtant/PaxtiUpantA 
Quc^ ti om /Vi^ ctt&&i on 
Conczfuung A^caA bJludi KUght Pic^cnt PfLobtcm 



2:30 - 2:50 



BREAK 



2:50 - 4:30 



New Enroll ees 
Mrs. Ethel Breyfogle 

DIAGNOSIS/PRESCRIPTION 

MANAGEMENT SYSTEMS 
* * * 

WORKSHOP ACTIVITIES 



North Room 



Quad 



Week I/I I/I 1 1 Enrol lees 
Mr. Ron Kremer 
WORKSHOP ACTIVITIES 



Quad 
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PROGRAM SCHEDULE 
BEST COPY aMIUWE Friday. July 19. 1974 



1:00 - 1:30 



CLASSROOM OBSERVATIONS 

Rcci'ftd Keeping and EvAHiationt 
Reading ^Language Atti 



Assigned Pods 



1:30 . 2:30 



Ct'H^cfc'HCOJo {sJith JnlitluctoU 
Individual CCa^itcom Piamiittg 



Quad 



2:30 - 2:50 



BREAK 



2:50 - 3:20 



CLASSROOM OBSERVATIOfiS 

Reccid Keeping and Evaluation: 
Math Related SUencc 



Assigned Pods 



3:20 - 4:30 



New Enrol lees 
Mrs. Ethel Breyfogle 

LEARrilNG STYLES 

THE LEARTJINR ENVIRONMENT 



North Room 



Week I/H/tll Enrollees 
Mr. Ron Krenier 

WORKSHOP ACTIVITIES 



Quad 



BIST COW Kimm^ 



PROGRAM SCHEDULE 
Monday. July 22, 1974 



* 1:00 - 4:30 WORKSHOP Quad 

Set up LtARVIWG CEWTER VtSPLAVS 

<»i MuXtipulpoic Room 

Skaxing 
Wt'tfci/jfp AcUvitici 



Tuesday, July 23, 1974 



1:00 - 2:30 LEARNING CENTER DISPLAYS Multipurpose Room 

P<VLU(Up<int& lAiitt aXXmd hl^f he.fi duptoi/ 
to di!^cu&& lutk and oiwiet quution^ ^ofi 
othdx mikihop pci'Lti(Upant& and intQ.fi£.tttd 



2:30-2:50 BREAK 

2:50-3:45 WORKSHOP 

ConcladlnQ AcXivititi 

3:45 - 4:30 Mrs. Ethel Breyfogle Quad 

Mr. Ron Kremer 

GENERAL MEETING 

It * * 

SUGARY 
* * * 

EVALUATION 

1(8 

rn?r> * ^ ^^^^^ Will be provided at an appropriate time. 

hKLC 
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INSTRUCTIONAL MATERIALS 



No specific text will be required. The following references will 
be available in the workshop for use by participants: 



CHARLES MERRILL COrPANY 

Games for Individualizing Mathematics Learning 
by Leonard Kennedy and Ruth Michon 



Beginrnnq Discovery 

by Ann Champion and Virginia Hamilton 

Planning Discovery 

by Virginia Hamilton and Charlotte Fischer 

Discover New ways 

by Virginia Hamilton and Charlotte Fischer 

The Correlation of Activity-Centered Science and Mathematics 
by Del Alberti and Mary Laycock ~ ~ 

Learning Center Guide 

by Barbara Gurske and Bernard T. Cote 

CREATIVE PUBLICATIONS 
Aftermath 
M Cubed 
Tangle Table 
Tangramath 

DOVE HUBLICATIONS, New York 

Electricity Experiments for Children 



LOS ANGELES UNIFIED SCHOOL DISTRICT Dorothy Gaither 



CONTEMPORARY IDEAS 



P.O. Box 1703 

Los Gatos, California 95030 



by Gabriel Reuben 




STAR Program P-322 
Los Angeles Unified School District 
450 No. Grand Avenue 
Los Angeles, California 90012 
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LOS ANGELES UNIFIED SCHOOL DISTRICT Dorothy Gaither 

STAR Program P-322 

Los Angeles Unified School District 

450 No. Grand Avenue 

Los Angeles » California 90012 

STAR Supportive Instructional Material Notebook 



111- 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 

MEMORANDUM 

Demonstration Teachers 
TO: Summer Demonstration School datp' 

Caroline Wenzel Elementary School May 22, 1974 



from: Hthel Breyfogle and Ron Kremer, 
Workshop Instructors 



sua JSC T: CLASSROOM OBSERVATIONS 



VtoA. Vmon&tXdtion Teacher, 



The four week summer workshop will begin Monday, June 24 and 
end Tuesday, July 23, 1974. Each week there are two observa- 
tions scheduled during the Language Arts block and two during 
the Math - Science block. Each observation is thirty minutes 
in length. 

The workshop has a particular emphasis each week. Workshop 
participants will be looking for your methods of teaching in 
light of that week's emphasized area. 

The information attached should be helpful to you in your 
summer planning. 

EB:sk 



• 
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WORKSHOP WEEK I 
Dates: Monday, June 24 - Friday, June 28, 1974 



Emphasis: VAJiQno&l& and P^z&c/Uption 



Language Arts Observation 



Math - Science Observation 



Language Arts Observation 



Math - Science Observation 



1:00 - 1:30 
2:50 - 3:20 
1:00 - 1:30 
2:50 - 3:20 



Wednesday, July 25 
Thursday, July 26 
Friday, July 27 
Friday, July 27 



Suggestions: 



a) Teachers will be interested In your 
use of diagnosis (I.e., CRT Charts, 
SACTO Charts, Group and/or Individ- 
ualized Records). 



b) Teachers might wish to see some small 
group or Individual testing and assess- 
ment In progress. 



c) Teachers will be interested In your 
prescriptions (Learning Centers based 
on Needs, Interests, etc.). 
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WORKSHOP WEEK II 
Dates: Monday, July 1 - Tuesday, July 9, 1974 



Emphas i s : hUvtagcmm t Stji f cmi 



Language Arts Observation 1:00 - 1:30 Tuesday, July 2 

Math - Science Observation 2:50 - 3:20 Wednesday, July 3 

Language Arts Observation 1:00 - 1:30 Monday, July 8 

Math - Science Observation 2:50 - 3:20 Tuesday, July 9 



Suggestions: 



a) Teachers will be interested in your 
use of team-teaching, contracts, 
individual conferences, team leaders, 
etc. 



b) Teachers will be interested in student 
assignment to centers (i.e., rotational, 
teacher-assigned, self-selection). 



c) Teachers might wish to see students 
moving from one station to another. 



d) Teachers will be Interested in the 

teacher independence of stations, center 
"feed back" for students (the variety of 
self-correcting methods). 



ti5 
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WORKSHOP WEEK III 
Dates: Wednesday, July 10 - Tuesday, July 16, 1974 

Emphasis: LcanUng Eiwitcnmcnt 



Math - Science Observation 2:50 - 3:20 Thursday, July 11 

Language Arts Observation 1:00 - 1:30 Friday, July 12 

^^ath - Science Observation 2:50 - 3:20 Ptonday, July 15 

Language Arts Observation 1:00 - 1:30 Tuesday, July 16 



Suggestions: 



a) Teachers will be interested in your 
room arrangement, placement of centers, 
storage, access to materials, etc. 



b) Teachers will be interested in the 
intrinsic motivation of centers 
(i.e., colorful, attractive, variety 
of activities). 



c) Teachers will be interested in the 
learning modalities accoimiodated by 
your centers, (i.e., reading, writing, 
listening, speaking input and output). 



lie 
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WORKSHOP WEEK IV 
Dates: Wednesday, July 17 - Tuesday* July 23, 1974 

Emphasis: Rcco^rf fCccp^ng und Evaluation 



Language Arts Observation 



1:00 - 1:30 



Friday, July 19 



Math " Science Observation 



2:50 - 3:20 



Friday. July 19 



Language Arts Observation 



1 ;00 - 1 :30 



Monday, July 22 



Math - Science Observation 



2:50 - 3:20 



Monday, July 22 



Suggestions: 



a) Teachers be interested in your 
record keeping of center use and 
student work (i.e., charts, team 
folders, individual record cards, etc). 



b) Teachers will be interested in student 
self-evaluation forms, as well as, 
teacher-evaluation methods. 



c) Teachers might wish to see a teacher- 
student conference in progress or a 
group evaluation discussion. 
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K$T COPY AVAIIAILE 



I 




INTRODUCTORY ADDRESS 
The Writer 

The opening address concerned 
district and program goals 
and 

educational and professional 
Innovations 
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THE PROGRAM 



INDIVIDUALIZING INSTRUCTION THROUGH 
CLASSROOM LEARNING CENTERS 



KSr COPY AVMUBLE 



, 1 



The Superintendent of the Sacramento City Unified School District 
and the writer welcomed the teachers just prior to the opening of 
the program. 
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BEST COPY AVAIUIBIE 



% 




r 

i 



If 




The writer was frequently involved 
in visitations and obs^^rvations. 

(Note: Observer, right background) 
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THE TEACHER WORKSHOP 



Learning Environment 




The program Included 
lectures* defiK>nstrat1ons» 
large and small group 
Instruction and discus- 
sions. 



LECTURE 

Guest Speaker » 
California State 
University, Sacramento 

(Note: Designated 
program observer 
right foreground) 




DEMONSTRATION, SMALL 
GROUP INSTRUCTION 

Guest Speaker, 
University of California 
Davis 





5 




ill 



Participants were Intro- 
duced to the concept of 
learning centers as a 
means to Individualize 
curriculum. Instruction, 
and pupil learning supple- 
mented by "hand-outs" to 
reinforce the concepts 
presented, and for general 
use during the workshop 
sessions. 



Guest Speaker. 
University of California. 
Davis 
and 

Workshop Instructors 
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KSr COPY AVAILABLE 



Participants were 
Instructed in transferabl 
learning center models as 
units of study 
followed by 
an 1ntroc|uct1on to a 
variety of models, practi 
cal suggestions, Innovati 
Ideas, and task oriented > 
activities. 



Workshop Instructor 



LEARNING CENTER MODELS 
(Units of Study) 



Models on display were 
viewed by the writer. 
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BEST COPY AVAiUBLE 




Direction was provided 
In currlcular materials 
and selections related 
to Innovation and 
change In the teaching- 
learning process. 



7m TEACHER-MADE CURRICULAR 
ACTIVITIES 



Workshop Participants 



.'■If 





SELECTED COMMERCIAL AMD 
TEACHER-MADE CURRICULAR 
MATERIALS 



Workshop Participants 
^ and 
^ Visitors 
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COPY AVAIUIBLE 



Participants were given 
assistance In acquiring a 
body of knowledge and ski 
and 

related curricular Innova 
tions transferable to the 
"real world" of the class 
room. 



The Workshop Laboratory 



Participants moved from 
knowing about to practic 
newly acquired knowledge 
and skills. 




Workshop Participant 
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Adequate time was provided 
during the workshop ses- 
sions for developing and/or 
preparing performance 
objective-based units of 
study appropriate to Indi- 
vidualized Instruction and 
learning modalities. 



Participants assisted 
each other In the process 
of preparation. 




THE DEMONSTRATION 3CH00L 



Learning Environment: Transferable Models 
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BEST COPf AVAILABLE 




Dentonstratlon Teachers 
expressed their own 
Individuality In creating 
a learning envlroriwint 
conducive to and compa- 
tible with teaching style 
classroom environment, 
and Individualized learn- 
ing In a self -contained ^ 
classroom. The models 
were to be construed as 
Ideas to convey or trans- 
fer to other classrooms 
In other schools. 



TRANSFERABLE MODEL 



A classroom setting In 
the demonstration school. 
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BEST COPY AVJUiABLE 



Teacher directed activities 
were provided each day to 
foster coinmunl cation and 
a sense of "belonging" to 
the total group. 



KINDERGARTEN MODEL 



PRIMARY MODEL 



Pupils discussed and 
shared Ideas. 
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INTERMEDIATE MODEL 




5\ 



Progress and achievement 
were evaluated. 





LOWER PRIMARY MODEL 



Small simple grouping 
arrangements were provi 
for Individualized learn 
needs. 
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INTERMEDIATE MODEL 



Demonstration teacher 
and pupils. 
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Pupils were engaged In 
activities at classroom 
learning centers directe 
toward learning signifi- 
cant concepts and stills 



LEARNING CENTER MODELS 




Pupils advanced at a 
rate governed by ability 
Interest, and motivation 
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BEST OOPY 



Hany opportunities were 
offered participants to 
observe the master 
teachers working with 
pupils. 




The demonstration teachers 
provided for Individual 
differences In learning. 




Pupils pursued Individual 
learning needs. 
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Pupils vmre engaged In 
independent activities 
to extend and/or enrich 
basic concepts. 



ENRICHMENT LEARNING 
CENTER MODELS 



Pupils pursued and share 
special interests. 
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KST GOP! hVlttLABU 

Opportunities were pro- 
vided for participation 
in classroom instruction. 



Participants instructed 
pupils on the grade place- 
ment level of their choice. 



Participants "tried out" 
prepared units of study 
with the pupils. 





Learning Center Units: The Products 

BEST (Xm AVAILABLE 

Units based on major in- 
structional objectives 
and constructed to inc1u< 
concepts and skills sign 
f leant to learning. 
Following are examples 
of units developed by 
participants to use in 
classrooms in the fall. 



KINDERGARTEN MODELS 
Language Arts 





ate ' V<} 
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PRIMARY MODELS 
Language Arts 
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INTERMEDIATE MODELS 
Language Arts 
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JUNIOR HIGH MODELS 
Language Arts 
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THE PRODUCTS 



26 



Displays: The Units of Study 



BEST con mum 




Jl 



^^^^ 



Completed units of study 
were placed on display 
during the concluding 
session of Week 2; 
and again 

at the conclusion of 
the workshop (Week 4). 



Participants viewed the 
displays. 



Interested adults from 
the community, visited 
the school to observe 
the program and to view 
the displays. 
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Participants gained Ideas 
to Incorporate In present 
and/or future learning 
center units of study. 




Activities which suggested 
application to projects 
underway were noted for 
reference. 



KSr COPY AVAiUBLE 

LEARNING CENTER PROJECT OUTLINE 

To assist participants in their planning, a brief outline was 
required as a working model for each unit to be developed. The 
following examples are typical of the working models or project 
outlines. 
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UAfcNINft CENTER FPnjFCT OuTl JflE 



TITU 



I. Curr*»cutii« Arn^ 



A. 



0. 



III. Type of C^nrer (circle one) 

ft. Eni"ic»»m<»nt 
P. Sl-iUs 
C. IntProst 

IV. Learning Cente»" Activities 



PIHAVIORAL OBJECT I VCS 



NAME or 5TAT!0'i 




A 


' p 




D 


E 


1. 


TASK CAPD5 












2. 


TASK CARDS 










3. 


WORr.'jHfETS 










4. 


WORKSHEET? 


■ .. * 11. 










5. 


MA?IIPULAT!VE 












6. 


MANIPULATIVE 












7. 


GAflES 












8. 


GAMr.S 












9. 















o 

UJ LM 

I/) 



CO 

Ui O 
X < 
O Uf 
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CMtCK ONE fOR EACH STATION 



STATION 
NUMBLR 


TfAC^rR 
CORRFCTEf) 


SELF- CHECK I fjr, 


1 TfACME«?/r|lPIL 
CONFERENCE 


TEACHER 
ODSERVATIQN 












' ■ ■ ' 












r 

i 


I 
















\ ' 


1 




















-t d 

















BEST COPY AVAiLABli mK, 

limm CENTER PROJECT OUTLINE 



1. CufHculum rffea A^^.^W : m. ^.^/ {-^..^^^.j.r.. 

Level J;^, / ^ 

n. Behavioral Objecttve?'p.^».c ^. i-ttC /.-^o^ .ti-- . ; 



t I 



III. Type of center (circle one) , ^ . ' 

A. <|nr1clM«fffck (<• '.Cw 

C. <intereit> 
IV. Learning Center ActlvUles 

BEHAVIORAL OBJECTIVES 



NAME OF STATION 



j WORKSHEETS 



6. 



7. 



8. 



TYPE 



TA&u CARDS 



TASK CARDS 



WORKSHEETS 



MANIPULATIVE 



MANIPULATIVE 



GAMES 



GAMES 



B 



mi 



V. Evaluation 
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CHECK ONE FOR EACH STATION 



STATION 
NUMBER 


TEACHER 
CORRECTED 


SELF. CHECKING 


TEACHER/PUPIL 
CONFERENCE 


TEACHER 
OBSERVATION 


[ 






A' 






/ " 




/ - 




— > 


/ 




t ■ 


< mil. 


















/ 
























1 










1 

1 

\ 


1 

'. . . J 
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Itmim CENTER PROJECT OUTLINE NAME ^ s^^. /U, f 



TITLE 



I. Curriculwn Area 7?l^,tjC^ 
Level 



n. Behavtoral Objectives 



A. 
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^' fMC^^ A<r ^fi^.,r,f , 



in. Type of Center (circle one) 

A. Enrfchment 
<B"; Skills 
C. Interest 

IV. Learning Center Activities 



P.* 



NAME OF STATtOfi 


TYPE 


A 


B 


C 


D 


E 


1. 


TASK CARDS 












2. 


TASK CARDS 












3. 


WORKSHEETS 












4. 


WORKSHEETS 














MANIPULATIVE 


,/ 










6. 


MANIPULATIVE 














CM€S 












8. 


r,AMES 












9. 















V. Evaluation 



S 



!5 



Sua 



STATION 
NUMBER 


TEACHER 
CORRECTED 


SELF-CHECKING 


TEACHER/PliPIL 
COfifERENCE 


TEACHER 
OBSERVATION 


































t 
















































t 











COPY AVAILABLE 

LEARNING CENTER (PROJECT OUTLINE 



TITLE 



I. CurHcutum Area 6^t//W| f>t>/^, 



5lL 

Level I ^ 




It. Behavforsi Objectives 

A ^Utf,t n/nrinnfl»-ipi['J2if..r fif/il /K^p t^>/ii. ii^/ .w ^^^^ 

^ (.r nl^'i ^p»rk Ptf^i jC>f^h,i>ff^ fkii^ A^jg. fiWiy f^f/t/ 
^^^^^ ' 
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III. Type of Center (circle one) 

A. Enrichment 

B. SkitU 

C. Interest 

tV. Learning Center Activities 



V. Evaluation 



NAME OF STATION 


TlfPE 


A 


B 


C 


D 


E 


1. 


TASK CARDS 












J. 


TASK CARDS 












3. 


WORKSHEETS 












4. 


WORKSHEETS 
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Increasing emphasis is being placed upon the importance of 

individual and small group instruction in the education process. 
Many procedures have been advanced to assist teachers in their 
efforts to vary instructional practices to meet individual needs. 

This handbook has been prepared to introduce teachers to the 
use of learning centers. The handbook is intended to guide tea- 
chers In the construction and trial of the sample centers. Tea- 
chers finding learning centers successful will, hopefully, be 
inspired to develop further centers on their own. 

The objectives of this handbook are: 

(1) To suggest a philosophy of education which provides a 
background and purpose in the use of learning centers 

(2) To guide teachers in the organization of learning centers 

(3) To suggest ways of implementing and managing learning 
centers 

(4) To provide models of learning centers for levels K-6 

Fred J. Stewart 
Administrator 
Staff Training Services/ 
Summer School Departments 
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Implementing, and managing of classroom learning centers. 
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MfLDS or 

Of THE 
ACHIEVING 

RATHEf, A 

CfNTERfD 
L£ ARN I Nf . 



!fA-hfP> HAvr ExPERfMENTfD WITH ^JFw 
TH/'<";'^''/L'r^ ^<^/!?^^^ODATE THE INDIVIDUAL 
■ tll.. ntVELOPMENT AND USE 

t^^D.vrDUALiZATioN OF ulmlm. n Ts 

AG A PANACEA FOR AU LEARNIf*"; PROBLEMS BUT 
SYV^TLM TMR .,0V, STUDENTS AWAY FROM TEACHER 



SHE LEABNING CEfTTES IS 
NOT KEANI TO BEniACE 
SEE TEACHES, NOB CAR 
IT BE EXPECTED TO BE 
THE FRIKE SOURCE OF 
INSTRUCTION IN THE 
CLASSETOK. IT CAN 
EOWEVEh^ BE USED TO 
PROVIDE THE NE(XS8ARI 
HEINFORCEnaiT FOB, 
EXPANSION ON, AND 
E39RICBI1ERT OP THOSE 
CONCEPTS AND SKILLS 
PREVIOUSLT INTRODUCED 
BY THE TEACHER. 




CHILDREN ARE NOT ALIKE. THE CLASSROOM TEACHER 
MUST BE AWARE OF THE DIFFERENCES IN MOTIVATION, 
ABILITY. AND INTEREST OF HER PUPILS. THE 
STUDENT'S NEEDS ARE REAL AND MORE NUMEROUS THAN 
WE OFTEN RECOGNIZE. THE LEARNING CENTER APPROACH 
ALLOWS THE TEACHER TO DEVELOP CERTAIN ACTIVITIES 
AND MATERIALS WHICH CATER TO INDIVIDUAL DIFFERENCES. 
BECAUSE OF THE GREATER ARRAY OF LHARNING ACTIVITIES, 
THE STUDENT WILL BEOSfE INVOLVED IN THE EWJCATIONAL 
PROCESS. THE STUDENT WILL ASSUME MORE RESPONSIBILITY 
ABOUT WHAT HE LEARNS AND WILL BEGIN TO EVALUATE THE 
EFFECTIVENESS OF HIS EFFORTS. THE STUDENT WILL 
ADVANCE AT HIS OWN RATE — A RATE WHICH IS GOVERNED 
BY HIS ABILITY, HIS INTEREST AND HIS MOTIVATION. 




learning centers build small t}roup activities into the 
learning process* The student Js offered group 
situations as well as the opportunity to work 
independently. Learning to function as a group member 
is vital to the development of each child. By working 
together the students exchange ideas and share the 
responsibility for learning. There Is no one way of 
establishing groups* Before the teacher divides the 
class Into groups, the teacher must consider the skill 
or task to be accomplished by the group. Once the 
task has been defined* then the Instructor may group 
accord I ng to ab i I i ty , i n te res t > s ub jec t ma t ter , 
friends, etc. The most productive small group Is 
where the students through group Interaction assume 
a dominant role In their educational program. 



COnrAVAIUBLF 





HOW WILL THE 
SITODENT FESL 
ABOUT LEAfiUING 
CENTERS? 




If In the development of the learning center, the teacher is attentive 
to individual Interests, learning styles, ability differences, and 
achievement range, a success factor will be assured. When the student 
is involved in setting the goals, selection of the learning activities, 
the pace at which he will work, and the evaluation of that work, then 
success will occur. These experiences with success will In turn 
enhance the self image of the student. 
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In developing educationally sounds stimulating learning centei 
which will meet the needs of your students the key Is 
pre-planning. Base your center w def inl te behavioral 
objectives which wilt be met as a result of work in the centers. 
A survey of student needs through pre*testing may be your guide 
to the types of activities youwtll develop for you. centers. 
Variety and attractive packaging will enhance appeal and motive. 
Whether the intent of the center Is skills development, 
enrichment or sheet fun the center should be activity oriented. 
Where do you begin? First, determine the centers purpose, 
Secon.\ decide cm activities which will help students meet that 
goal. Third, be creative in constructing the center In an 
attractive manner. And finally, plan a method of evaluating. 





Two important changes In a learning center oriented program 
ts room environment and the social interaction classroom 
atmosphere. The spatial arrangement of materials and 
consistent flotf of time without subject area breaks will 
allow students to learn by a process of Integrated subject 
areas. The teacher relinquishes the control of physical 
placement and movement as children decide to work on tables, 
floor, rug, or outside the room. Through Interaction wi th 
the peer group students learn respect and consideration 
while working In the academic areas of the curriculum. 



MANAGEMENT 

Room Arrangement COPY AMOBLE 



Use your imagination and meet the needs of youi students. 



The basic room arrangement technique is to make clusters around the 
room. 



There are several styles of classroom 
desks. For learning centers the flat 
top individual desks or large ^1-8 
student tables with separate chairs 
are the most convenient. 




Slanting desk tops cannot support gameboards nor fit together to make 
larger tables. However, they may be used in study centers or for 
individual activities. Centers may be located on shelves or walls 
using the slanting desks for a writing surface. Games could be played 
on a rug or the floor. 
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Use bulletin boards as part of a center. 



BEST COPY miimi 




An old overstuffed chair, rocking choir, and/or sofa add the comfort 
of home to a reading or library corner. 



Bright contact paper and paint may be used to renew old pieces of 
furni ture. 



Art centers and terrarlums may be placed by the sink. 



ERIC 
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nclude ^my te-s tudent areas for individuals to work privately. 




Have a basic materials supply 
center for paper, paste, scissors, 
and rulers that is easily accessible^ 
Place needed materials at each 
indi vidua 1 center. 



Be aware of traffic patterns to doors, rest rooms, 
and drinking fountains. 



Children should be able to move freely from desk to floor without 
bothering others* 




Make arrangements with the principal and the custodian about the 
changes you are planning. 



Schedul in^ 

BBr COPT mmii 

The amount of time to be scheduled for learning centers depends upon 
which subject areas are contained in the centers. There is no right 
or wrong schedule as long as the teacher is comfortable and it meets 
the needs of the students. 



Schedules provide students with an outline for using their time 
beneficially. The students develop a sense of security by Itnowing 
what they will be doing dally. There are two basic systems for 
scheduling students to centers, rotational and contract. 



Rotational 



1. Centers are set-up 
around the room. 

2. Students go to al I 
centers at specific 
times. 

3- This is usually an 
introductory format 
al lowing teacher and 
students an opportunity 
to become familiar with 
the center approach. 



Name 





"INDIVIDUAL STUDENT ASSIGNMENT" 
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Contracting 
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1. A contract is a written agreement 
between teacher and student. 



2. Preparation for 
contracting may be developed 
through class discussion of 
workers and responsibilities. 



3. Verbal contracts are 
the first step. Written 
and signed contracts by 
teacher and pupil can lead 
to independent research 
and study. 



4. Pupl I -teacher conferences 
are basic to this procedure. 
Students need to evaluate 
their work and use of time. 
Often students put too much 
on their contract and are 
unable to complete it by 
the giv«n date. The teacher 
then helps the student 
determine a reasonable 
load of work. 



Coniyatf pQY^ 



•5 



I 
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Record Keeping 
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In order to evaluate each student's progress the teacher must keep 
adequate records for each student. 

This is a continuous process involving the student and the teacher. 
Records show the amount of work a student accomplishes. An evaluation 
tells the quality of the work. 




1. Student file of conipieted work. 

a. Set priorities for work to be filed. There Is 
no need to file self-corrected work. 

b. Establish a take-home work system for daily» 
weekly and monthly papers. 

c. Attach to each file a teacher-comment sheet. 

d. Write comments in file every week, so that work 
can be returned. Also this will help prepare 
the teacher for student- teacher conferences. 

2. Readint, and math skill records. 

a. Use district forms or diagnostic materials 
available that state objectives. 

b. Uist objectives on student record sheet. 



Example of a reading record: 



Name 
Age 

DATE 



PAGES COVERED 
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COMMENTS 
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Each center should have a sheet that lists all task 
nun^ers. 

Some children are able to check off the tasks as 
they complete them. Younger children may color a 
square or have an adult check the task. 

On the following page there is an example of a 
record-evaluation sheet for a sat of tasks. 
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Evaluation means more than checking student's 
Teachers must look at the total teaming expei 
the rate, the method, the product, the center, 
the behavior of the chl Id. j 



I. There are several general behavioral goals vfhich 
should evolve from a learning center experience 
and influence evaluation: 

Children will know how to work cooperatively in 
groups. 

Children will develop independent work habits. 

Children will plan their time more effectively. 

Children will discover creative ways of working. 

Children will know how to explore areas of Interest. 

Children will recognize the sequential steps In 
a lesson. 

Children will understand evaluating techniques. 

Children will know how to use evaluating methods. 

2. Evaluation is Included on all record sh«sets In the 
forms of comments. 

3. Students may share projects or tell about discoveries 
and/or experiences. 

During pupil-teacher conferences students offer m\d 
receive suggestions for Improvement. 

5. Spot checking during activity periods is an Important 
evaluation tool. Teachers should write comment w 
student folders immediately. 

6. Self-correcting materials give students Immediate 
feedback for self-evaluation. 

7. On the following page Is a suggested evaluation form. 
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MONTHLY EVALUATION OF 
STUDENT BEHAVIOR AT CENTERS 



PUP I L AGE 

OAT'c 

RATING SCALE 

12345 

Low High 

A. How well does the student . . . 

K Follow oral directions? 12 3^5 

2. Follow written directions? 12 3^5 

3* Complete center tasks? 12 3^5 

4. Select appropriate tasks? 12 3^5 

5. Interact with other pupils 

in a sharing or helping 12 3^5 

situation? 

6. Work in a manner which does 

not interrupt or distract 12 3^5 
others? 

7. Use his time? 12 3^5 

8. Move from center to center? 12 3^5 

9. Complete contracted plans 

made in teacher-pupil 12 3^5 

conferences? 

B. Number of contracts completed this month. 



C. What suggestions should be included in the next teacher-pupil 
conference? 



ERIC 
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KINDERGARTEN ACTIVITIES BEST COPY AVAILABLE 



The toniidt For kindergarten centers is presented as three separate 
activities for each objective. Typical kindergarten schedules have 
many activities such as playhouse, painting easels, blocks, etc. 
Therefore these activities may be used in conjunction with a regulai 
program. 



Subject Area : Language Arts 



Behavioral Objective : The child will be able to recognize letters of 
the alphabet, both capital and small letter forms. 



ACTIVITY #1: ALPHABET PUZZLES 




Construction : On each of 26 3" x 5" cards print a capital letter and 
Its corresponding small letter. Draw a zig-zag line between the tw* 
letters. Contact the cards for durability. Cut through each card 
along the zig-zag line. Place the alphabet puzzle parts In a large 
envelope or a box. 



Procedure : The child matches capital letter to sniall letter by 
fitting the puzzle parts together. 



Evaluation : This Is a self-checking activity because only correct 
matches will "fit". 



ACTIVITY #2: ALPHABET MATCHING BOARDS 

BEST copy miMU 
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Construction ; Up to six children will be able to work in this center 
using all six of the playing boards. Cut three red boards and three 
blue boards. Line the boards intu 2" squares. Letter the blue boards 
with capital letters and the red boards with small letters. 

Cut 78 red and 78 blue 2" squares. Letter the red squares to make 
three small letter alphabet sets. The blue squares are lettered to 
make three capital letter alphabet sets. Laminate or contact the 
boards and the squares for durability. Package the alphabet sets in 
color-coded envelopes (i.e., red squares are in envelopes marked with 
red felt pen or a red dot). 
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Procedure : The child draws one letter square from the envelope, says 
its name, and places it under its matching letter on the board. He 
continues until he has matched each letter on the board. 

The child may match capital letters to capital letters by using a blue 
board and blue squares. Small letters are matched to small letters 
by using a red board and red squares. The child may match small letters 
to capital letters by using a blue board and red letter squares. 



Evaluation: Teacher observation. 
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ACTIVITY #3: ALPHABET TRACING BOARDS 




Construction ; Fifty-two tracing boards (9" x 12") are used in the 
center. TRere are two boards for each letter; one board showing 
small letter form and the other showing capital letter form. The 
boards are ruled as shown. 
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The boards are color coded in ten groups to be used in the following 
order: 



Group One 
Group Two 
Group Three 



small letters 

circular strokes and straight strokes 
(o, a. d, g, q» b» p. c» e) 

straight strokes and curved strokes 
(1» t, i, f, j, n, m, r, h, u, s) 

straight strokes and slanting strokes 
(v, w, y, X, z, k) 



Group Four 
Group Five 
Group Six 
Group Seven 
Group Eight 
Group Nine 
Group Ten 



CAPITAL LEHERS 

straight strokes 
(E, F, H. I. L» T) 

slanting strokes 
(V. W, X) 

straight and slanting strokes 
(A, M, N. Y, Z, K) 

curving strokes 
(C. 0, S. U, J) 

straight and curving strokes 
(B, D, G, P) 

curving and slanting strokes 
(Q) 

straight* curving and slanting strokes 
(R) 



All the tracing boards are contacted and placed in a box. The box 
should also contain wax markers for tracing and a piece of in-door/ 
out -toor carpeting for erasing. 



Procedure : The child traces each letter on the board with a wax 
marking pencil. The child should erase his board before he returns 
it to the box. The child may continue in order with t^»«» next board. 
The teacher should limit the tracing time so that the child will not 
become fatigued. 



Ev&luation: Teacher observation. 
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Subject Area : Language Arts 



BEST COPY AVAILABLE 



Behavioral Objective : The child will br able to recognize the initial 
sounds of the consonants and four Hiends. 




Construction : Cut five sets of four 12" diameter circles of colored 
tag for sound wheels. Draw seven 3" circle outlines on each wheel. 
Upper and lower case letters are written on a center 4" circle. 
Cut five sets of 28 3" diameter circles of tag matching the sound 
wheels. Pictures of objects with the initial sounds are pasted on 
3" cirrles. 

The sound wheels and sorting circles may be laminated or covered with 
contact. 
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Sets for sound wheels: 

BEST GOnr AVAIUBLE 



I 


F. D M 6 


II. 


B, S, T» W 


III. 


N, K/C, J 


IV. 


H, L, R, V 


V. 


Sh. Th, Wh, Ch 



Procedure : One or two children are given a set of wheels and 
matching pictures. The children match the picture to the correct 
wheel. 



Evaluation : Activity may be self -correcting by coding the backs of 
the 3" circles, or corrected by teacher. 
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ACTIVITY #2: SPIN A SOUND 
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Construction : Game board measurements given In diagram. Each square 
IS r X 2" for pictures with initial consonant sound. Spinner is a 
5" diameter circle divided into 4 parts for letters. Tag game board 
is then glued on chipboard, covered with clear contact and spinner is 
attached. Each player will need a colored set of ten chips. A game 
board can be made for each set given in Activity #1. 



Procedure: Each player takes 10 chips of one color. The first player 
spins a letter and covers a picture with the initial sound o* the 
letter. When all the pictures of a sound are covered the child loses 
a turn. At the end of the game, the child who has the f»»ost pictures 
covered wins. 



Evaluation ; Teacher observation or participation. 
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ACTIVITY #3: MAGNETIC SOUND BOARD 
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Construction : Large sheet of white tag (approximately 22" x 28"). 
Set of fc r Initial consonant sounds are printed across the top of 
chart. Paste 6-8 pictures for each sound in a random manner. Under 
each picture paste a 1/2" x V piece of magnetic paper. Cover chart 
with clear contact. Cut fifteen pieces 1/2" x 2" of heavy tag. On 
each strip place a small piece of magnetic tape. A magnetic chart 
can be made for each set given In Activity #1. 



Procedure; Teecher or child places a tag strip underlining one letter 
as the initial sound. The child then places a strip under each picture 
that begins with that initial sound. 



Evaluation : Teacher observ'tion. 



ERIC 
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Subject Area : Mathematics 

BEST COPY AVAfUBLE 

Behavioral Objective : Given a pattern of geometric shapes, the 
student is able to reproduce or match the pattern. 



ACTIVITY #1: MAt^ETIC MATCHING BOARD 




Cons true ti on : Board is 
constructed of chipboard 
covered on left side by 
colored tag and clear 
contact paper. The right 
side is magnetic paper 
divided into 24 squares 
with a colored geometric 
shape in each square. 
This side is also covered 
with clear contact for 
protection. 

The matching cards are 
chipboard and tag. These 
are laminated or covered 
with contact. These must 
be backed with a smail 
piece of magnetic tape. 



Procedure ; Child is given 
a box of 24 colored 
shapes, the child is able 
to match them to those on 
the magnetic board. 



Evaluation : Teacher 
observation. 
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ACTIVITY #2: BEAD PATTERN CARDS 



BEST Gopir Ammii 




Construction ; Cut twelve 
Z 1/Z" X 6" cards of white 
tag. Draw a bead pattern 
on each card and back with 
chipboard. The cards 
should be laminated or 
contacted for durability. 
A hole Is punched at 1/2" 
from the bottom of each 
card. Through the hole, 
tie a shoestring. 



Procedure ; Child Is given 
a tub of beads and asked 
to reproduce the pattern 
on the cards by stringing 
the beads. 



Evaluation ; Evaluation 
Is done by teacher 
observation. 
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ACTIVITY #3: MATCH THE PATTERN 



BEST COPY mil ABLE 




□ □ □ ■ I 



OAI 





^2;fstruction: Three pieces of heavy cardboard or chipboard 13" x 18\ 
18 x26 . and 13" x 18" are hinged together. The middle section is 
divided into two parts. The left side contains six acetate pockets 
open at the inside edge. The right side of the center is magnetic 
paper, ruled with black pen, and covered with contact paper for 
protection. 

The outside wings are covered with colored tag and clear contact 
paper. The right wing has a 13" x 6" pocket to accommodate the 
pattern cards. 



The set should contain at least 24 pattern cards 12 1/2" x 2 
These can be various combinations of shape and color. 



1/4". 
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The pieces with which the child continues the series are 2" squares 
on which the various colored shapes are drawn. Each one is backed 
with a small piece of magnetic tape in order to adhere to the 

magnetic side of the board. 



Procedure : The child is presented with from one to six pattern cards 
on the board. He is asked what would come next. He is encouraged 
to continue the pattern with the colored shapes. 



Evaluation : Teacher observation. 
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Subject Area ; Mathematics 



BEST COPY muiBll 



Behavioral Objective : The child will be able to recognize and name 
nuirt>ers from zero to ten. 



ACTIVITY #1: NUMBER MATCH 
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KST cm AVAIUBLE 

Construction ; Cut a piece of chipboard 17" x 17". Cover the 
chipboard with a piece of tagboara. Divide the tagboard into 
sixteen four inch squares. In the top left hand comer of each 
square make a two inch square. In the remaining portion of each 
square place a set of dots which represents an integer from one 
to ten. Six integers must he repeated to occupy all sixteen 
squares. Cut sixteen two Inch squares of tagboard. On each two 
inch square place the numeral which corresponds with each set of 
dots on the master board. Cover the master board and the squares 
with clear contact. 



Procedure : The child will match the numerals with the corresponding 
set of dots. 



Evaluation: Teacher observation. 



ACTIVITY #2: SPIN AND COVER BIST COPY AVAILABLE 



SPIN and COVER 




DO 

m 
a 
□ 



□a 



7 8 9 



Construction : Cut a piece of chipboard 17" x 17". Cover the chipboard 
with a piece of tagboard. Draw a track on the tagboard as shown In the 
diagram. The size of each square will be an H". Place a number from 
0 to 10 In each square. Draw a circle with a 3" radius. Divide the 
circle Into eleven sections. Draw dots in each section of the circle 
to correspond with numbers from 0 to 10. Cover the board with clear 
contact before attaching the spinner. 



Procedure : Two or three children may play the game. Each child must 
have 25 cover chips; each child's chips must be of a different color. 
The child will spin the spinner, ^he child may cover the number he 
spins with his color chip. For example. If he spins a s1x» then the 
child may cover any six on the board. If all the sixes have been 
covered, then the child loses that turn. At the end of the game, the 
child who has more numbers covered wins the game. 



Evaluation: Teacher observation or participation. 
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VITY #3: NUMBER KITES BEST GOPT AViUUBLE 




Construction : Cut eleven kites out of tagboard and put the numbers 
from 0 to 10 on them. Elthsr laminate or contact each kite for 
durability. Attach a piece of yarn to each kite for the tail. 



Procedure ; The child Is given a box of clothespins. The child must 
put the correct amount of clothespins on the tall of the kite. 



Evaluation: Teacher observation 



ERIC 
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BEST COPY AVAILABLE 



PRIMARY LEARNING CENTERS 

Each model center is planned to accommodate an average c'^v^s-size of 
thirty children. The teacher may wish to use all or part c." the 
activities to meet the needs of her particular schedule. P*?fer to 
the section on classroom scheduling. As few as four or as many as 
eight activities are suggested for each model center. 




ALPHABET CEWT£R 



Purpose of Center : To provide reinforcement activities for vowel 
sounds, consonant sounds » and letter order. 



SOUND POINTERS 




Materials ; 21 7" x 7" squares of cardboard 

21 7" X T squares of colored tag or construction 
paper 

21 4" arrows cut from plastic, cardboard, or other 
durable material 

21 brass paper fasteners 

21 press apply dots 

63 small pictures cut from workbooks or magazines 
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Procedure : The child says the name of the letter on each card, says 
the names of the three pictures, and then moves the arrow to point to 
the picture that begins with the designated letter. 



Evaluation : May be a self -correcting activity by placing a press 
apply dot on the reverse side of the correct picture, or evaluation 
may be accomplished by teacher observation. 
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FISH VWEELS 



Materials: 



12 8" X 10" pieces of colored tag (for fish) 

12 6" tag circles for turning wheel 

12 trass paper fasteners for attaching wheel to fish 

ditto masters 



Procedure : The child chooses a fish and makes words by turning the 
wheel behind the fish which in turn changes the beginning sound. The 
child records the words and makes a sentence using each word. The 
work is recorded on the worksheet provided. 



Evaluation: Teacher corrected 
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Materials : 3 1" wooden cubes 
press apply dots 

paper cup or plastic lid for cubes 
score sheet 

Procedure ; The game is intended for three players. First player 
shakes the cubes in the cup and drops them on the tablo. If he can 
make a word with the three letters rolled (and is able to say the 
word) he writes it on the score sheet and scores one point. If he 
can use the word in a sentence, he scores another point. The game 
can be varied by changing the letters on the cubes. 

Evaluation : Children evaluate with score sheet, or by teacher 
observation. 
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ALPHABET DOUGHNUTS ^VAfUBU 




Materials : 9* circles with 3" hole (tag or cardboard) 
3" circles (tag or cardboard) 

small pictures cut from o)6 workbooks, spelling books* 
magazines, etc. 



Procedure : The child says the name of each of the five pictures on 
each doughnut. He listens carefully to the beginning (or ending) 
sounds. He must then choose a center which has a beginning (or ending) 
sound which matches those on the doughnut. 



Evaluation : May be self-correcting by coding the reverse side of the 
doughnut or the 3" circle, or by an answer key. Evaluation may be 
done by tearher obbervation. 
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LETTER ORDER BOARDS 8IST COfY AVAILABLE 



1 I did pages, 
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Materials : Wax marking pencils 

24 S" X 8" pieces of tag or Index cards. These 
should be laminated, covered In clear contact 
or placed In plastic sleeves. 

24 press apply dots for coding 

3 squares of acrylan carpeting for erasing 

Procedure : With a plastic crayon the child fills In the missing 
letters or completes the letter sequence. 

Evaluation : Answer key may be provided for the child to correct his 
work, or the activity may be evaluated by teacher observation. 
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KST om mum 

ALPHABET DOT TO DOT 




Materials : Commercial dot to dot pictures. These can often be 
found in book or tablet form in supermarkets and 
drugstores. They are usually quite inexpensive. 

Plastic sleeves or clear contact paper. 

Wax marking pencils. 

Acrylan carpet scraps for erasing. 

Score sheet. 



Procedure : The child finds the beginning point on each worksheet, and 
using the plastic crayon, joins the dots in alphabetical sequence. 
The sheets are nufriiered so the child can keep account of the puzzles 
he has completed. 



Evaluation: Teacher observation, or master key 
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OPEN ENDED GAMES BEST COPT AVMIME 




Materials : 2 open-ended game boards (each board will dcconmodate 
3-4 children - allowing maximum participation). 

Several decks of cards (2 1/2" x 4"). Each deck may 
be used to reinforce a particular sound element such 
as blends, digraphs, long vowel with silent "e". 
paired vowel* etc. 

1 die for each game. 

1 marker for each child. 



Procedure : The deck is placed face down on the table. First player 
takes a card. If he can say the word, he rolls the die and moves 
accordirvj to the number of dots shown. If he cannot read the word, 
he loses his turn. In either case the card is then placed on the 
bottom of the deck. The first player to move to the finish line is 
the winner. 



Evaluation: Self evaluation or teacher observation 
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READING CENTER 



BEST con MHHlMtE 



Purpose of Center : To provide reinforcement activities for vocabulary, 
Mord attack skills, and comprehension. 



UO 



vocAiiiuutir 

CHART 

detective 
tomorrow 

/WW. 
em lie 






/|TA6S0ARb 




Materials: 



Cardboard box or ice cream carton 
tagboard 

yam (for Leo's mane} 
3" X 5" cards 



Procedure : Children take turns reading to each other. One child reads 

a card aloud to his group. He looks at the vocabulary chart and selects 

the missing word. He drops the card in the top of the "function 

machine" and the correct word comes out at the bottom. 

Evaluation ; Immediately self checking, for the correct word is on the 
back of each card. 
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SOUND BOARDS BEST COPf Kmuimi 
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Sally has completed game 
boards #2 and #4 at this 
center. 

SOUND CARD 
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Materials; 



6 tagboard sheets 11" x 14" 
6 envelopes 

30 name cards for Record Keeping 
9 sound cards per game board 



Procedure : Child takes a game board and a matching numbered envelope. 
He matches the 9 sound cards to the nine words on the game board. The 
board is self checking by turning the sound cards over. The small 
numbers in the upper corner of the word should match one of the numbers 
on the back of the sound card. 

The child takes a record card and punches out the number of the game 
board completed. 



Evaluation : Self checking or teacher observation. 
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CONCENTRATION 



CONCENTRATION 



GAME BOARt) 




Materials : 2 sheets of cardboard 26" x 19" 

r^stlk tape U" wide for hinge 
tagboard (4 sheets) 26" x 19" 
30 library book pockets 
30 3" X 5" Index cards 



ERIC 
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Procedure : Choose two teams. A child on one team chocses a letter 
from A-0 and a numeral from 1-15. Remove the chosen cards and show 
them to the class. If the cards do not match, return them to their 
original positions. If the cards match, give the team a point and 
remove the pair of cards from the board. The other team then chooses 
a pair. 

Continue until all cards have been removed. The team with the 
greater number of points wins. 

The board may be programmed for matching compound word parts 
(see illustration), antonyms or synonyms. 



Evaluation ; May be a self- checking activity by penciling the 
matching word (in small print) in the corner of Its corresponding 
card. 
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BOOK BANNERS ^ ^ iWtWBlE 




needles and thread 
felt pens 
dowels 
scissors 



Procedure : The child uses any of the art materials gathered at this 
station to make a banner about a book he has read. The banner should 
Include the title of the book» the author, an Illustration or object 
which represents the book and the child's name. The banners may be 
hung on a wire or string stretched across the classrocm. 



Evaluati on : Completion of project. 
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WHERE DO I BELONG? BEST COPY AWIUIBLE 




Materials : 6 tagboard pieces 20" x 30*' 

(for individual pocket charts) 

6 envelopes 

3" X 5" cards, with pictures cut from magazines 
3" X 5" cards, with the name of the classification 



Procedure : The child takes an envelope. Each envelope contains 
pictures of clothing, shelter, tools, and food. The child places 
the picture in the pocket chart in the correct classification. 



Evaluation ; Self checking by color coding. 
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FAIRY TALE CENTER 

RSr COPT JiVAf UIBtE 



Purpose of Center : To provide children with the opportunity to read, 
listen, and dramatize the literary form of fairy tales in conjunction 
with English skills. 



LISTENING STATION 




Materials ; 30 minute tape 

Tape Recorder 
Books with tape 
Set of earphones 

Double — 12" circles — one for each story 

Brass paper fasteners 

4i" X 5i* ditto answer sheets 

sr X 11" castle-shaped task card 

Pencils 

Procedure : The children read the task card and follow the directions 
step-by-step. (See sample task card and script that follow.) 



TASK CARD 

* Listen to tape. 

* Choose a wheel about a fairy tale. 

* Answer the questions on an answer sheet. 

* Now, choose a story to read or listen to 
the tape of a story. 
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Tape Script 

Many, many years ago most people did not have books. Instead of 
reading books people told stories. Sometimes the stories were changed 
as one man told another. That Is why today there are different 
beginnings and different endings to the same tales. You will even 
find different names for the various characters. 

At this center you will find some library books and some of i^y 
books with many fairy tales. Fairy tales are special stories that we 
read over and over again. They are fun to tell each other too. Maybe 
some boys and girls will write new fairy tales for our class. 

Since fairy tales were told to people before we had books, you do 
not have to read all the fairy tales. We have some fairy tales on 
tape for the tape recorder. A friend may read a story to you» or you 
may read a story to yourself. 

To help you decide what story you would like to read there are 
wheels of questions. Try to answer the questions on a wheel. If you 
cannot answer two questions correctly, then read the story. 

Fairy tales are fun, ^o have a good time! 
Evaluation I Fairy tale answer sheets. 
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VOCABULARY STATION 

BEST COPY hmmi 



ERIC 




Materials : Carrel 

1 piece of cardboard 19" x 26" 

2 pieces of cardboard 13" x 19" 

2 pieces of colored tag 19" x 26" 

4 pieces of colored tag 13" x 19" 

1 folded piece of tag 12" x 12" for pocket 

1 roll 1i" nystik tape 

clear contact 

Task Cards 

5" X 8" cards 
pencils 
writing paper 

Procedur e; The child will select a task card and follow the directions. 
(See sample of task cards which follow.) 



TASK CARD #1 Don't forget your name !' 

You will need: paper 

penci 1 

Put the vocabulary words in alphabetical order. 
Pick 6 words. Write each word In a sentence. 
Put paper in folder. 
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TASK CARD ifZ Don't forget your name 11 

An antonym is a vford having the opposite meaning of 
another word. 

Example: hot cold 

You will need: paper 

pencil 

Pick 6 vocabulary words. Write an antonym for the 
words you choose. 

Put paper In folder. 



TASK CARD #3 Don't forget your name I! 

You will need: paper 

penci 1 

Use the vocabulary words. 

A noun is a person, place, or thing. 

List all the nouns from the "fairy tale" vocabulary 
list. 

Draw a picture of 3 of the words you listed. 

Have a friend check your work. Then put in folder. 



Evaluation: Teacher corrected 
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SYLLABLE CHIP ACTIVITY 



Materials : 5 10" x 10" cards, divided into 2" squares 

1 box 

100 poker chips 

100 adhesive dots to label poker chips 



Procedure : Child takes a word card. He says each word quietly. He 
counts the number of syllable^ he hears. He places a numbered poker 
chip on the word to show how many syllables it has. 



Evaluation: Answer kpy Is provided for self correction. 
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CREATIVE WRITING 



BEST cm AVMrUWLE 




2 pieces of cardboard 13" x 19" 
4 pieces of colored tag 13" x 19" 
1 folded piece of colored tag 8" x 12" for pocket 
1 folded piece of colored tag 12" x 12" for pocket 
clear contact 6 5" x 8" cards 

mystik tape student writing paper 



Procedure ; The child will choose one of the story starters. The 
first paragraph of a fairy tale is on the card. The child will copy 
the paragraph and finish the story. 



Evaluation: Teacher corrected 



ERIC 
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SAVE THE PRINCESS 

BEST COPY AVAILABLE 



Materials ; 1 piece of cardboard 13** x 19" 

1 piece of colored tag 13" x 19" 
clear contact 
4 markers 
1 die 

deck of vocabulary words 

Procedure : Children take turns rolling the die, reading a word and 
moving the nuirjber of spaces on the die. If a child Is unable to read 
a word he loses a turn. 

The first child to the castle is the winner. 
Evaluation: Teacher observation or participation 




RESEARCH CENTER 

KST tm mum 



Projects 

1. Compare two fairy tales. 

List: Characters Vocabulary Events 

How are the^ alike 
How ai^e they different 

2. Make a world map of fairy tales. 



Materials : chart paper (18" x 22" approximately) 

writing paper 
pencils 
crayons 

colored pencils 
printed flat world map 

Procedure : Child selects a project. Research may be done both in 
Class and at home. 

Evaluation : Child presents project orally to class or to teacher. 
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ART - PUPPET THEATER STATION 

BEST COPY mum 




Materials : large refrigerator box 

5 8i" X 11" sheets for sign-ups 
art supplies for making puppets 

Procedure ; Children make puppets for a fairy tale of their choice. 

Evaluation: "Teacher observation 



ERIC 
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B ASIC FACTS DRILL AND PRACTICE CENTER 



KST COPY mum 



Purpose of Center : To provide children with various forms of 
reinforcement of basic addition and subtraction facts 0-18. 



BEAN ADDITION STATION 



a. 




in □! 







i_5+3| 





c. 



ftSVBRSe 



Of. 



Materials: 



4" X 12" construction paper strips 

beans 

glue 

box for problem strips 

box for student envelopes 

10" X 12i" clasp envelopes, one per student 



-61- 



Procedure : The child selects a strip with the addition problem stated. 
The child pastes the number of beans to show the two sets that are 
being joined. On the reverse side the child writes the answer to the 
problem. Completed strips are placed in child's envelope for use as 
flash cards with a partner. 



Evaluation: Teacher observation and use of flash cards with the child. 
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ROLL YOUR OWN PROBLEMS BEST (XW AVWUKf 
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Materials : Ditto of blank problem spaces — divided In half 

10" X 12" clasp envelope for ditto paper and 
example pasted on outside 

small boxes for dice 

pairs of regular dice 

pairs of wooden counting cubes with adhesive dots 
for written numerals 

box for completed worksheets 

Procedure : The child selects matching dice, rolls dice for number 
combinations. Writes combination on worksheet and the answer. 
Children may make problem sheets for other children. 



Evaluation: Teacher correction 
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Materials: 24 Math workbook pages/six sheets for each level 
of facts 0-12, 0-18 

24 9" X 12" colored tag for mounting pages 

adhesive dots for numbering pages 

clear contact 

wax marking pencils 

small outdoor carpet squares as erasers 
3" X 5" index cards /one per student 



Procedure : The child selects a worksheet. Records answers with wax 
marking pencil. Corrects own work by answer key which is on the 
reverse side of page. The child keeps a record of pages completed by 
placing the number of the page in a circle on an individual student 
record index card. 



Evaluation; Self- correcting 
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HEAR THE FACTS 



★ 


Select a tape. 




You Will needs pencil 






★ 


Follow 4he directions 




on itfie iApe. 




Write ^e iapt nmber 




on your paper* 



Materials ; cassette tapes of basic facts or records 

tape recorder or record player 
earphones 

Procedure : The child selects a tape of basic facts* follows the 
directions given on tape. 

Evaluation : Self- correcting 
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BEST COnr AVMUBLE 




Materials : ir x 22" cardboard 

11" X 22" colored tag 
3 clasp envelopes (5" x 7") for each game 
20 l>1nch squares per envelope 

4 - 6's or IVs 

4 - 7's or 12's 

4 - 8's or 13's 

4 - 9's or 14*s 

4 - lO's or 15's 
Deck of addition combinations 6-10 or 11-15 
Clear contact 



Procedure : Three children play Move It. Each player takes an envelope 
of colored-number squares. The deck of corresponding addition facts Is 
shuffled. A player turns over a fact card, reads and gives answer. 
Then the player takes his color 1-Inch square with the answer and covers 
a circle on the board with the same answer. The objective of the game 
Is to get 4 In a row. A player may move another player's marker off 
the board In order to cover a circle that has a marker on It. 



Evaluation; Teacher observation and/or participation 
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PLACE-VALUE CENTER 

BEST COPT AVAILABLE 



Purpose of Center ; To provide children with the opportunity to 
reinforce the concept of place-value through various media. 



BEAN STICKS AND BOARDS 




Materials: 



6 colored tag boards, contacted 
box 

500 beans (pinto-size) 

200 popsicle sticks with 10 beans glued on each stick 



Procedure : Children may make beansticks. Each child selects a board. 
Using beans ticks as tens and loose beans as ones, they place the correct 
number in each square on their board. 



Evaluation: Teacher observation 
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GRAPH PAPER NUMBERS 



KSr COPT AVAfLABLE 




Materials: 12 task cards on 3" x 5"* index cards 



i** ' square graph paper 

scissors 

glue 

box 

8i" X 11" paper for recording 

Procedure: The child selects task card, records letter of task. 
Using graph paper the child cuts tens and ones to paste on 
recording paper. 

Evaluation: Teacher correction 



-69- 



EXPANDED NOTATION ^jj gpp, 




Materials : di tto worksheets 

manila folder for each worksheet 
box for dittos 

Procedure r The child selects worksheet. Corrects work by answer key 
stapled inside manila folder. 

Evaluation ; Se 1 f- correcti ng 



-70- 



LISTENING 



BEST COPY mum 




Materials: 15 minute cassette tape 



tape recorder 

6 worksheets per tape 

colored tag 9" x 12" to mount worksheets 

clear contact to cover worksheets 

wax marking pencils 

Procedure: The child takes a worksheet that matches the tape. The 
tape gives the expanded form of the number and the child circles the 
correct numeral. The tape may be self- correcting at end of exercise. 



Evaluation ; Self- correcting 



SNOOPY 'S FOOTBALL GAME gQ| QQPY AWLABLE 




Materials ; TV x 14" colored tag 

IV X 14" cardboard 
1 die 

4 game markers 
Snoopy stickers 
ditto score sheets 



Procedure : Each player has a marker, score sheet, and pencil. All 
markers are placed at START. The first player rolls a die, moves the 
designated number of spaces, records the number of points on score 
sheet.. The game continues until each player has ten turns. The 

objective is to have the highest total of points shown as ^hundreds, 

tens, and ^ones. 



Evaluation: Teacher observation and/or score sheet correction 
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^^^^^^ KST Vm AVAILABLE 



Purpose of Center ; To reinforce concepts of time. 




Materials : 3 12" x 26" pieces of cardboard 

3 12" X 26" pieces of tag (to cover cardboard) 

1 roll U" mystik tape to hinge cardboard sections 
and bind edges 

16 library pockets 

16 3" X 5" cards 
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Procedure : The child takes the 3" x 5" cards from the large pocket and 
places them in the matching library pockets. 



Evaluation ; May be self correcting by drawing a matching clock on back 
of each 3" x 5" card, or may be evaluated by teacher observation. 
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CLOCK CARDS ^ ^ AVJUIABIE 




Materials : 12 (or more) 5" x 7" cards. These must be laminated, 

covered with contact paper, or placed in a plastic 
sleeve. 

Wax marking pencils 

Small squares of acrylan carpeting for erasing. 

Procedure : This is an independent activity. The child reads the 
sentence on each card, fills in the blank, and draws the hands on 
the clock to correspond with completed sentence. 

Evaluati on; Teacher observation 
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PINWHEEtS 



K$T COPY AVAILABLE 




Materials: 



6 14" cardboard circles 

(may be covered with tag for color) 

72 spring clothespins 

(these are separated into six sets of twelve) 



Procedure : Four of the six circles deal with a different time concept 
(time on the hour, the half hour, quarter past the hour, and quarter 
to the hour). The remaining two circles provide mixed practice. 

The child clips the clothespin to the corresponding clock on the circle. 



Evaluation ; May be self correcting by printing the twelve answers on 
back of each circle, or the evaluation may be done by teacher observation. 
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GIVE ME A HAND 

BEST COPY AVAILABLE 




1. Talce a card. 



Z. R&ad ihe. 
"time . 




Materials : 24 5" x 7" cards — 12 showing time on the hour 

12 showing time on the half 
hour. These may vary according 
to Individual needs. The cards 
should be laminated or contacted. 

Wax marking pencils 

Small squares of acrylan carpeting for erasing. 



Procedure : This is an Independent activity. The child takes a card, 
reads the time printed on it, and draws the hands on the clock to 
correspond with that time. 



Evaluation ; This may be a self correcting activity by providing a 
master key, or evaluation may be done by teacher observation. 
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RACE OF TIME 



BEST COPY AhftiUfilE 




Materials: 




2 game boards 
32 3" X 4" cards 
1 die 

Markers — 1 for each child 




back 



Procedure : 2 to 4 children may participate. The cards are placed 
clock side up. The markers are placed at "start". The child picks 
the top card and says the time shown. He turns the card over to 
check his response. If he Is correct he rolls the die and moves his 
marker accordingly. The first player to reach "end" wins the game. 



Evaluation ; Self- correcting or .teacher observation 
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THE CLOCKSHOP ^ ^ mUiBil 




Materials : 1 9" paper plate with i hour and center positions 

cut out. The children use this as a pattern to 
mrk %heir ciOcks. 

9" paper plates 

4" tagboard minute hands 

Zi" tagboard hour hands 

brass paper fasteners, paper, crayons 



Procedure : The child uses the pattern plate to mark the position of 
the numerals and center on his plate. He draws the numerals on the 
plate with a crayon. A pencil is used to punch a hole in the center 
of tlie plate; a paper fastener is used to attach the hands of the 
clock through the hole. 



Evaluation: Teacher observation 
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im SHEETS 



KSr eOTY AVAILABLE 




TASK 

* U«e nr>«rkeir to 
wVrf^ yotfr annoys. 

♦ check, iht nw*ni^ 

e/acs shetft. 




Materials ; 20-30 worksheets about telling time 

20-30 10" X 11" sheets of tagboard for backing 

The worksheets may be laminated, covered with 
contact paper, or placed in plastic sleeves. 

Wax marking pencils 



Procedure : The child works on a number and selection of worksheets 
which has been decided by the teacher to meet his needs. A wax 
marking pencil is used to record the answers.. 



Evaluation : An answer key may be provided for the child to correct 
his own work, or the teacher may prefer to correct it. 
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BEST copv hmum 



INTERMEDIATE LEARNING CENTERS 



Each model center Is planned to accommodate an average class-size of 
thirty children. The teacher may wish to use all or part of the 
activities to meet the needs of her particular schedule. Refer to the 
section on classroom scheduling. As few as four or as many as eight 
activities are suggested for each model center. 



WORD ATTACK SKILLS CENTER 

BEST COPY AVAf LABi£ 



Purpose of Center : To provide the child with activities that stress 
word attack skills. 



PHONIC DOMINOE 









■i 












Materials: 



Set of cards made like dominoes 
(sound you wish to stress should 
be underlined) 



Procedure : Turn all dominoes face down. Roll die 
to see who starts the game. Child puts out one 
domino. The next child must match one of the 
underlined sounds. The child pronounces the sound 
as he places the domino. If he cannot match either 
sound, then he must draw from the pile until he 
finds a matching sound. The child who uses all his 
tiles first wins the game. 




Evaluation : Teacher observation or participation 
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PREFIX 6AN£ 

BEST COPY AVAiUBLE 




Materials : 6 prefix boards 9" x 12" 

root word cards 2i" x 3" 

(at least six root viords for eac!i prefix) 

8 FREE cards 2J" x 3" 

Cw't^ct paper for boards 



Procedure ; Shuffle cards and place in center of table. Each child 
will take a prefix board. The child will draw a card and see if 
the word connects with his prefix. If it does, he places the word 
card under the correct prefix. If it does not make a word, he 
discards the card. When the child draws a FREE card, he may place 
this card anywhero on his prefix board. He may not move the FREE 
card once it has been placed. The child who fills his card first 
wins the game. 



^valuation : Teacher observation or participation An answer key 
may be provided. 
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ERIC 



Jt6>SAW SYLLABLES 



BEST (m AVAILABLE 




Materials: 



6 manila envelopes 5" x 7i" 

15 word cards (cut into syllables) for each envelope 
ditto sheets 



Procedure: Each child takes a manila envelope and places the puzzle 
pieces on the table. As the child constructs a word, it is written 
down on the ditto sheet. This activity can be made into a game. 
The child who completes his worksheet first is the winner. 



Evaluation : Teacher observation The word cards and manila envelopes 
should be number or color coded for easy refiling. 
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ERIC 



FIND THE SUFFIX 



BEST COPY kmiMl£ 




Materials: 



6 manila folders 

36 library book pockets 

Set of word cards for each folder 

(at least six root words for each suffix) 



Procedure ; The child will take a suffix folder and a deck of cards. 

The child will read the root word and place it into the correct 

library pocket. If the root word does not connect with a suffix, 
then the child discards the card. 



Evaluation : Self correcting On the back of each word card will be 
the number of the correct library pocket. 



-86- 



ACCENT WINDOWS 

BEST COPY AVAII/BLE 




Materials: 6 pieces of cardboard 3i" x 5" 



6 pieces of aceUte 3i'* x 5** 

mystik tape 

word strips 3" x 8" 

Procedure : The teacher or group leader gives each child a word 
strip. The child says the word and puts the word strip into the 
acetate holder, placing the accent on the correct syllable. 



Evaluation : Self- correcting On the back of each word strip, the 
correct syllable will be marked. 
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1-2-3-4 NUMBER GAP€ ^ ^ AVAIIABLE 



doesftt 




were 


hadni 


leis 




we'/l 






he's 


oren'f 




iVe 


don't 


she'd 


you'd 





ERIC 
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Materials: 



6 word cards 8" x 8" 

128 number chips U" x U" 

1 spinner 



Distribution of Number Chips : 32 blue chips marked #1 

32 green chips marked #2 
32 brown chips marked #3 
32 yellow chips marked #4 



Procedure : Each child has 16 niimber chips (four of each color). 
Each contraction is covered with a number chip. First player 
spins, if he spins a #2 then he may remove a #2 chip. The child 
must say the contraction and the two words which form the 
contraction. This procedure continues until all the number chips 
have been removed. Should a player fail to give the right answer, 
then he loses that turn and the nuntf)er chip remains on the board. 
If the child spine #4 and all his fours have been removed, then 
he forfeits that turn. The winner is the player who removes his 
number chips first. 



Evaluation: Teacher observation 



ERIC 
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COMPREHEKSION SKILLS CENTER 

KSr COPT AVMUBIF 

Purpose of Center : To provide reinforcen^ent experiences with 
comprehension skills. 



RIDDLE MATCH 




TASK CARD 



I. RgAD THE RiDDUS ON TNC POCKETS. 

2.. nNb TN6 ANSWERS \n TUC 4NSU)£R CARD 

3^ piiT THfi 4N$Uj£^ CAe5S IN rwS RldHT 

' pocrcrrs. 

4, WCCK Y^Wf^ WORK By S66IN& t>iff 
NUMBER ON TM6 ANStA/SR. CAA^ MATCII. 
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Materials: 2 14" x 20" pieces of cardboard 

2 14" X 20" pieces of colored tagboard to cover 
cardboard 

1 roll of mystik tape for hinging the cardboard 
and binding the edges 

18 library book pockets 

adhesive dots 

18 3" X 5" index cards 



Procedure : One child reads the riddles on the library book pockets. 
Another child finds the answer to the riddle on one of the cards in 
the "Answer Pocket". The card is placed in the correct pocket. 



Evaluation : Adhesive dots with numbers corresponding to the 
numbered dots on the library book pockets are placed on the backs 
of the answer cards, so the child is able to evaluate the activity. 
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COMICS SEQUENCE 

BEST COPT AVAILABLE 




Materials ; Cartoon pictures which have been cut apart. 

These may be obtained from newspapers or comic books. 

24 5" X 7i" envelopes 

3" X 5" index cards for mounting comics 

Procedure : The child arranges the cartoons in their correct sequence. 

Evaluation : An answer key should be provided so that the activity is 
self correcting. Symbols work well as a coding system. 
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PARAGRAPH SEQUENCE QEST GWt AVAILABLE 




Materials : 24 9" x 12" pieces of tagboard or cardboard 

24 stories — cut into paragraphs 

(These may be obtain^H piom discarded texts, 
childrens magazines, or written by the teacher 
and students.) 

24 plastic sleeves or clear contact to protect 
the materials 

wax marking pencils 

carpet squares for erasing 



Procedure : The child reads the paragraphs and numbers them in 
correct sequence. 



Evaluation: A correcting key may be provided or a key placed on 
the back of each card in order to make the activity self -correcting. 
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*-r — f» 



HEADLINES ^ ^ AVAIUBIE 




[ FLOODS j 
jtW OMIO 



BACK 

Materials ; 24 6" x 8" cards 

newspaper articles 
wax marking pencils 
carpet squares for erasing 

Pyejyfe : The child reads the article on the card and then writes 
a headline for the article. The actual headline is attached to the 
reverse side of the card. 

Evaluation: Student evaluated 
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•AD CONCENTRATION" BEST Wf AVMUSBLE 



Tfie 






Donf Irttb 

if ir»! 
out. 



Materials : 30-40 3" x 5" cards 

labels from products, magazine advertisements, etc. 
glue 



Procedu re; The cards are placed face down on a table or the floor. 
The first player turns over any two cards; if they are a match he 
keeps them and continues to play until he misses. The player with 
the most cards at the end of the game is the winner. 



Evaluation: Student evaluation or teacher observation 
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PLAYER CONTRAST KST COPT AVMUBLE 






® 


|l KEN S^ABIEI^I 





plajerc ? 



2. WfMtf ^''^'m 406$ each 
man ? 



S 



3. Wlli<tl "feim 4oef e#eK mtfA 



A 
B 



ERIC 
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Materldls t 24 baseball* football, or basketball cards. 

(These can be purchased from variety stores, 
markets, or vendlna machines.) 

1? 5" X 8" plain index cards 

(These are folded and stapled }V' from the 

bottom to make a pocket in which to place 

the player cards. ) 

adhesive dots fo^* coding 



Procedure : The child takes a pocket from the set. He reads the 
questions, locates the answer on the backs of the cards, records 
the information on the answer sheet. 



Evaluati on : An answer key is provided so the activity is self 
correcting. 



ERIC 
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WHAT'S THE STORY 



Ksr COPT mum 




One Qfaij'^^Stlty 
-^fiovjKf of a 

fun. He tnad^ 




Materials: 



4 ring binders or manila folders 

pictures from magazines and newspapers 

tagboard or construction paper for mounting pictures 

3" X 5" index cards 

corne* nounts 

4 5" X 8" envelopes for holding story cards 



Procedure : The child reads the paragraph on the index card, finds the 
picture that the paragraph tells about, and fits the card in the corner 
mounts under the picture. 



Evaluation : The pictures and cards may be coded so that the activity 
is self-correc ting. 
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QUESTION MATCH BEST eOfT MMUBIE 



mo ? 




in 41^ hofsc 



four o'clock 






WHERE ? 




Materials: 



5 phrase cards telling WW) 
5 phrase cards telling WHAT 
5 phrase cards telling WHERE 
5 phrase cards telling WHEN 
5 phrase cards telling WHY 
5 phrase cards telling HOW 



60 zr X 3i" cards 

The distribution is as follows : 

5 question cards asking WHO 
5 question cards asking WHAT 
5 question cards asking WHERE 
5 question cards asking WHEN 
5 question cards asking WHY 
5 question cards asking HOW 



Procedure : Two to four children may participate in the game. The 
cards are shuffled and five are placed face up in the center of the 
table. The first player examines the five cards to deten.iine whether 
or not there is a match - a match being a phrase card that answers a 
question card. If there are matches » the child identifies them and 
picks them up, laying down other cards to fill their places. He then 
turns up a card from the top of the deck and determines if he can make 
a match. He may continue to turn up cards until he cannot make a match, 
in which case he places the card face up with the others. There must 
be five cards turned up as each player begins his turn. The player 
having the most cards at the end of the game is the winner. 



Evaluation: Teacher observation or participation 
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TALL TALE CENTER 



BBT COPY mum 



Purpose of Center : To provide children with the opportunity to read 
and enjoy tall tale stories. 



VIEWING STATION 
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ERIC 



KST COPT mmu 

Materials ; 1 piece of cardboard 18" x 22" 

2 pieces of cardboard 11" x 22" 

1 piece of tagboard for back cover 18" x 22" 

4 pieces of tagboard 11" x 18" for sides 

1 piece of white tagboard 18" x 22" for 
viewing screen 

%stik tape U" wide for hinges 

Contact paper (do not put on screen) 

Films trip projector 

Films trip 

Pencils 

Paper 

Task Cards (optional) 

Procedure ; Children will view filmstrip. Questions may be written on 
task cards or they may be asked orally. 

Evaluation: Answer sheet or teacher observation 
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CREATIVE WRITING STATION 



KSr COPT AV/nUBLE 




Materials: 



3 manila folders for story wheels 

3 shape books 

Pencils 

Writing paper 

Construction paper 

Scissors 



(See Fairy Tale Center) 
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BEST GOPf AVAILABLE 

Procedure : Child will choose one creative writing activity. If the 
child choses to do a shape book, he must trace the pattern on his 
writing paper. After the story has been completed the child can make 
a "?hapf* foldpr for his story. 



Evaluation: Teacher corrected. 




BEST con AVAiUBLE 




MiKe |0 




STORY 




STARTER WHEELS 



yoQ Mvft a. sentence 
you Hk& far Ol sfory 



Story Starter Wheels 

Make three 5" circles. Make three windows 2" by 3/4" (see drawing 
for placement of windows). 

Use one inch brads to mount circles to manila folder. 



On top wheel put noun phrases. On middle wheel put verb phrases 
and OP last wheel put prepositional phrases and/or objects. 
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GAME STATION BEST WT ftVftlLABLE 




Materials : One game board 

Vocabulary cards 
Markers 
Dice 

3 pocket windows 
Word strips 



Procedure : Children will roll the die to see who starts the game. 
The child looks at the first word in his window and must pronounce 
it correctly and give a definition. The definition will be written 
on the back window. If he is correct, he will roll the die and move 
the corresponding number of spaces. If the child is incorrect, he 
loses his turn. The child who reaches the finish line wins the game. 



Evaluation: Teacher observation or participation 



-105- 



ERIC 



ART STATION 

BEST COPT ^w*""**!!: 




Materials ; Pencils 

Crayons 

Construction paper 12" x 18" 
Task Cards 



Procedure : Child will take one art task card from the box. On the 
task card will be written a descriptive scene from one of the tall 
tale stories. The child will illustrate the scene he has chosen. 



Evaluation; Teacher observation 
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FREE READING STATION BEST COPT AVAILABLE 



READING 




REAPING CENTER 

Materials ; Books 

Table 

Rug (If possible) 

Couch or chair (if possible) 

Pillows (if possible) 

Procedure : Child will pick a book from the shelf to read. 

Evaluation : Need not be evaluated. 
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MULTIPLICATION CENTER 



KST copy miAmi 



Purpose of Center ; To provide reinforcement activities for 
multiplication facts 



MULTIPLICATION ARRAYS 





*fftots fable" on ihe tnvde cover fo 
keep fraek of ^^ifr progress* 

MaKe urn^s Itk- iht f^cts from Z^Z to 
fOxfo. YouL yjtli r>ee^ 45 pajes, 

• Yovv pttje ihat sfcoitf^ E3^3*6 (Vi'l' a/so 
shek' ihat 39(2:6. See ^ samp/e 
scr^pbook at ^^6 station. 

• £>ecor(afe the cover of c^our 4«ok. 
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ERIC 



Table 



Ksr Gonr available 



as you skftia if in ygwr CfirPpbooft. 





2 


3 


4 


5 


6 


7 


8 


9 


TO 


2 


4 


















3 




















4 


8 


12 


16 














5 




15 


20 














6 




Id 


24 


30 




• 


• 


• 


• 


7 




Z1 


28 


35 


42 










8 




24 


32 


40 


4B 


56 


64 






9 


Id 


Z7 


36 


45 


54 


63 


72 


81 




}0 




30 


40 


50 


6D 


70 


80 


10 


100 
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Materials ; Conetruction paper 

Paper Chips square 

Pencils 

Glue 

Yarn 

Dittos of Facts Table 



Procedure ; The child will need several days to complete this station. 
The child constructs a 45 page booklet and decorates the cover. The 
child pastes a facts table on the inside cover. He can keep a record 
of his booklet's progress by marking the arrays completed on the facts 
table. The child makes arrays for the multiplication facts. 



Evaluation : Test memorization of facts as ^'"^ arrays are completed. 
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FOOTBALL PRACTICE 

BEST COPY AVAILABLE 



f I 

I. ..J 



to 




7 r- 



4 r**" 



I I 



a 




6 




I I 



f I 

W..JI 



ft 




Materials: 



Cardboard 

Colored tagboard 

Magazine cut-outs 
of football players 

Dice 

Deck of cards with 
multipllcatl on 
problems 



Procedure: Deal the cards out (problem-side up) on the marked 
spaces until all are dealt- A child rolls the dice» adds the 
two die together and takes a card according to the number rolled. 

(Example: Q-»-D » 4- .the child takes a card for stack #4- 
If the child answers the problem correctly he keeps the card. 
If he misses, he puts the card on the bottom of the stack. If 
a number is rolled and all the cards are gone, he misses a turn.) 

The child with the most cards wins- 



E valuation: Self- checking (answer on back of each card) 
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EVIL EYE 

BEST COPY mum 




Material s: Evil Eye double spinner 

Cardboard 
k spinners 
2 brads 

Ditto Game Sheets 
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BEST txm mum 

Procedur e: Spin the double spinners. Each player records the 
problem on his paper. For example, one spinner stops at 6, the 
other at 9, the players write 6 x 9 « 54 on their ditto gajne 
sheets. A running subtotal is kept as shown on the game sheet. 
After the first spin any play»?r may choose to drop out for the 
remainder of that one game; his score is what ever subtotal he 
has at the time. If the spinner stops at "Evil Eye" all players 
stm in the game have zero for that game. After three games, 
players compute their GRAND TOTA... Highest score wins. 



Evaluation: Teacher observation; group checking of winning score 



I X * 

_ X _ = _ 
Sub Tet«l= 

3. _x_ s_ 

Sub T(Dtf*i|a 

4. X 

Svl> Ttftel« 

5. _x_ = 

Sub Total* 

6. X * 

S«b Tcrflil* 

7. X — 5 _ 

SAM *Z 

2. X - — 

S«b JM- 

3. _x — - — 
SubTotM* 

4^ _X_ — 
St»b THhl* 

5- — .X = . 

Sub ToitA' . 

Sub Titil» 




Sub T(S\ai' 

Sub TJfhil- 

4. _ X * 

SubTH»l« 

5- ?c », — 

7* X— - 

&tm9 Tiftkl'^ 



Same * f 
©•me* £ 



l&TAL 
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27G 



NUMBER PATTERNS 

BEST con AVMimE 




Dittos of 100 squares paper 
Dittos of 100's grid paper 
Construction paper 
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BEST COPY AVAILABLE 

Pr ocedure : The child takes a sheet of 100 squares paper and counts 
out the pattern he Is working on, marking each square in the pattern 
with an "X". The child cuts out the squares he marked. The child 
then pastes his pattern over a lOO's grid paper and labels the 
pattern. The child makes the patterns for 2's through lO's and 
uses construction paper to bind them into a booklet. 



Example : The child is working on the 9's pattern. He counts from 
left to right and from top to bottom. He counts 1,2, 3, 4, 5, 6, 
7, 8, 9 and marks the ninth square with an "X". Beginning with 
the next square after the "X" he continues 1, 2, 3, 4 ... 




Evaluation : Self -correcting in that, if the pattern is correct the 
multiplication table for that number will show. 
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LIGHT BOARD BEST COW AVMlABtE 




LIGHT BOARD 



BEST COPY AVAILABLE 



Materials : Plywood box (24" x 24" x 6") 

Battery (6 volt lantern- type) 
Light bulb (6 volt panel mount) 
Insulated wire '#12 single conductor) 
10 Alligator Clips 
20 bolts 

20 acorn-cap nuts 
20 nuts 

Handle (cabinet drawer pull) 
20 file drawer label holders 
Ditto worksheets 



Procedure : The child computes the problens on his ditto worksheet. 
He uses the light board to check his work. If the answer is correct 
the light will come on. (Note to teacher: By using alligator clips 
the board may be "rewired" for each worksheet. The file drawer label 
holders also allow the board to be reprogrammed for each new ditto 
sheet. ) 



Evaluation ; Self-checking 
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GEOrCTPV CENTER 



BEST COPY AVAILABLE 



Purpose of Center : To provide the child with various activities 
relating to geome try 



GEOBOARDS 




Materials: 



6 Geoboards 
10 Task Cards 
Rubber bands 
Paper 
Penci 1 



Procedure: The child will follow the directions on the task card. 
The child will record his answers on the paper provided. 
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GEOBOARD TASK CARD qEST COPY AVAIIABIE 



I. M<e ihis shape on your 
geo boarol» 



® 




2* Uomj many sides does 'this 



shape 



have? 

3. How many nails Joes -this shape 
touch ? 

4. What IS *he area of <hi5 shape ? 

5. Make a shape on youir 
geoboavtl 4Kat touches six 

naiis • 

NoiM put ^his shape on youir 
papen 



Evaluation : Teacher correction The answers may be provided on 
back of each task card. 
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PUZZLE STATION OQPY AVAIIABI^ 



Tangram 




Materials : Tangram puzzles 

Tangram task cards 

Scissors 

Paper 

Pencils 



Procedure: The child will take a tangram puzzle and will cut It 
apart. STlth the seven puzzle pieces, the child will make the 
design that Is provided on the task card. If the child wants to 
add a design of his own. then he must trace his design on paper 
and put It Into the box labeled "Can You Make These Shapes?". 



Evaluatloni Teacher observation 
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GEOItTRIC ART fggf ^ AVAI1ABI£ 




Materials : Geometric shapes drawn on construction paper 

Scissors 
Glue 
Ci ayons 



Procedure : The child will pick one geometric shape and will color It. 
After It has been coljred, the child will cut out the shape. The 
shape will Le constructeu by folding on the dotted lines and gluing 
the tabs. 



• valuation ; Completion of project 
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ANGLE STATION KST COPY AVAILABLE 




IS angle C ? 



2. Uo»» many dejirees 
IS angle A ? 




BEST COPY AVAILABLE 

Materials : 6 manila envelopes 9^" x 12i" (color coded) 

8 angles make one set 

Red Set 

Blue Set 

Green Set 

Tan Set 

YelloM Set 

White Set 
Paper 

Protractors 
Pencils 
Task Cards 



Procedure : Each child will receive an envelope with eight different 
angles Inside. All the angles In that envelope will be the same color. 
The child will take a task card and record his answer on the paper 
provided. 



Evaluation : Answer key is provided for self- correction. 
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COORDINATE GEOItTRY M,,, ,Xr i • 
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Materials: 



6 tagboard grids divided into 100 squares 

Task cards 

Pencils 

Paper 

Contact paper (for grids) 



ERIC 
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BEST COPY mum 

Procedure : Each child will take a coordinate grid. On each task 
card will be written secret messages. The child will decode the 
messages by locating the correct coordinates. 

For Example ; (1.2) (2,7) (5,6) (4,7) - (7,6) (8,9) 

(5,2) - (6,6) (8,2) . (5,9) (6,7) (2,1) 

Will be decoded as: MATH CAN BE FUN. 

As a variation the child may make up his own secret messages to 
be decoded. 



Evaluation: Self-correcting 
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^^^^^ ^^N^'^'^ BEST COPY AVAKUttLE 



Purpose of Center : To provide reinforcement activities in metric 
measurement 



EQUIVALENCY STATION 



METRIC VOCABULARY 


k;io 

hecfo 
deca 


1000= /o^ 

/DO z 10^ 

10 zIO' 


UNIT 


1 ®S5- 


dec! 
mi III 




CHART \ 







Materials: 



Wall Chart 
9 3" X 5" cards 
Magnetic tape 
Magnetic paper 
Colored tagbcard 
Contact paper 
1 5" X 8" card 
Various ditto worksheets 




□□□la.Daai 




Procedure : The child first "sets up" the magnetic board with the 
correct vocabulary by referring to the wall chart. Next, the child 
selects a ditto worksheet to complete. (See the sample worksheet 
which follows.) 
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BEST COPY AVAILABLE 



METRIC UHBHL MEASUREMENT *1 

Hatne . 







hundreds 




tens 


deumetiir 


Ones 


meter 


ienihs 


deciitte^^ 


hifndrtdihs 


centimeief 




mtUtmetef 



A B C 5 e J I g 

I t 2. 3 4 S ^ 7 ^ 
The miUtmaiev' ftnvn^ is f^fi sivMllffsi* d&fiMce 

Di'stftncfr ^ A » f mm [>tffawi«e f o 8 iftiim 

£ ^'«*» mm Fp«iiife to— mm 

The cenf'mefer fc«n) is ^hft rf/*fcncfi tff^i/ to lOmm 
10 mm = /cm O «^'^) 
D p»inl# — — ■ cm 

H pwnitiP — — f»^m, or ■ cm 
& pmtnts to mm, or — cm 



Evaluation: Teacher^ correction of worksheets 
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MILLIMETER MOUSE 

BEST COPY AVAILABLE 




Procedure : The chiH takes a mouse out of the "Mice" pocket on the 
bulletin board. He measures the tail. If the tail is 75 millimeters 
(mm), he places it in the house "addressed" 7Sm, The mice may be 
color coded or numbered on the back for self -checking. The child 
then makes a mouse and a corresponding house to leave at the center 
fot other students. 



Evaluation: Checked by other students using the station. 
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LINEAR MEASUREMENT STATION 

BEST tm AVAILABLE 







SSTIAiKTE.*. Mksm... ngCMb... 

Compare iht lefi^hs of ihe Mfawn^ oijed!^ 
wiik ditterent ^t&ndartls. 

(Hon' standard measures i >6ar petiell^ 
ywr ffif , your shoe, Shttwhrd measotest 
Met&r stick , mefnc hetfndleufheei ^ centfmetet 



CENTIMEta 
RULERS 





MOM-STAMftARO 1 
ONIT 


StAMMSO IIMIT 






















3. YOUR 










4. R0OA\ 










5. CcHoosft 
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Materials : Manila folders 

BEST COPT iiWIUffllE 

Worksheets 

Tools for metric measurement 
(sticks, rulers, wheels, etc.) 



Procedure ; The child selects a worksheet and completes the 
suggested activities. The child may keep track of the worksheets 
he has completed at the center by one of several means (refer to 
the section on classroom scheduling or to the "Sound Boards" 
Station in the Primary Language Arts Section). 



Evaluation : Test of the use of standard metric measurement at 
the completion of this station. 
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LIQUID JCASUREMENT CTATION 



Ksr GOPT mum 




Materials: 



Sink 0** equivalent facility 
Plastic medicine cups 
Medicine bottles 
Plastic measuring cups 
Plastic liter flask 



All marked In 
metric units. 



Procedure ; The child selects a task card and follows Its 
directions. Each task card directs the child In manipulative 
activities to acquaint him with liquid measure of milliliters, 
centiliters, deciliters and liters. 



Evaluation; Teacher observation 
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WEIGHING STATION 

BEST COPY AVAILABLE 



MurrRte 

NAME 


NtfMSeit Of &RAM$ 


Jciloaram C^kMo) 1,000 




fOO 


decagram 




9ram 


1 


decigram 


0.1 



ccrrfigram 



0.0 1 



0.00 f 



WALi. CHART 



CHART 
NAMff WORKSHtfT # 


1 


1 




































S 


















_ 
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Materials: 



Wall Chart 



BEST Gonr mum 



Scale 

Metric weights 

Puzzle packages (small boxes, contact paper, 
nails, paper clips, or washers) 

Ditto worksheets 

Manila folders 



Procedure ; The child takes a workshe-**. and marks the station 
chart with a slash to show which she* le Is working on. When 
the work Is completed he makes anoth. cross-slash on the chart 
and puts his paper in the "Correction Box". When the paper is 
corrected the teacher puts the paper in the "Return ^ox." and 
fills In the square on the station chart. 

At this station the teacher may Include various worksheets (see 
samples which follow). 



Hold each of iht poi%le p«eK«jtfs 
In yowr h«n<l* Pine ihem in 
or4er ftom 4Ke Itchiest h ^Ae 




metric Mt^kh. 
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ttnf 



One him^reift oF a ^mm & 

4* One hundrtdi ymms moukt 
5. One mitlijirain 

6« One -fentfi of a. jmm ib. 



BEST conr hmum 



06)6CT 


UNIT 


UWIT 










































^ 5* o«iicT^ 
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Sacramento City Unified School District 
Personnel Services Office 
Staff Training Services Departntent BEST COPf 



PRE-EVALUATIOM FOR SUMMER WORKSHOP PARTICIPANTS 



DIRECTIONS: Please check the response which » in your judgment, most clearly 
represents your position on each of the six statements appearing below. You 
need not identify yourself. 

Teacher, Kindergarten Teacher, Primary Grades 

^__Teacher, Intermediate Grades Teacher, Junior High School 

Specialist Teacher of Reading Resource Teacher 



1. I am caking this class 

«• for district salary credit only 

for university credit only 



When I selected this class 
I gave each of the factors 


The most 
Important 
consider* 
at ion 


A somewhat 
Important 
consider- 
ation 


Only a 
limited con- 
sideration 


No consider* 
at ion at all 


2. The university credit 
will assist me In 
obtaining a credential 










3* The university credit 
will assist me in ob« 
tainlng an advanced 
degree 


ft 








4. The district salary 
credits are not as 
costly as the 
university credits 










5* The university credits 
are transferable 










6» The university credit 
offers greater status 
in the field of 
education 
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OPINIONNAIRE FOR PARTICIPANTS IN LEARNING CENTERS WORKSHOP, SUMMER, 1974 

Instructions : All of the following statements are related in some manner to concepts 
covered in the Learning Centers Workshop activities. Please rate each statement on a 
scale of: (a) strongly agree; (b) agree; (c) disagr^ie; or (d) strongly disagree. Use 
the spaces at the left of each statement to mark your choice. 



O CO 
H* rr 
» ^ 
O 



8. Learning centers are not practical because children have trouble 
following written di rect ions. 



QUESTIONS 

^-\J'^^^^"^J:^"^^^^ easier for a teacher to Individualize. 



2. Games cause too much of a disturbance in the classrcom. 



}' ^^^"8 centers can be used in all curricular areasT 



^' centers ca"»ot_be used to evaluate behavioral objectives. 



5. Given the opportunity, children will choose to engage in activities 
which will be of high_ interest to them. 

6. Learning centers improve the child's self-concept. 



7. Learning centers are impractical to implement without the aid of 
para-professional help. 



9. Learning centers are best used as a source of enrichment. 



10. Learning centers provide natural opportunities for meaningful pupil- 
teacher conferences. 



11. Learning centers improve the child's sense of responsibility. 



12. Learning centers motivate children. 



13. 



Children tend to waste time if allowed to work at their own pace. 



14. 



Learning centers are Impractical because of the time Involved in 
construction. 



15. Learning centers help children use their time more effectively. 



16. 



Learning centers Increase student Involvement in the learning process 



17. Learning centers enhance the learning environment. 



18. 



Learning centers provide positive peer interactions" more frequently 
than traditional whole-group instruction. 



19. 



Learning centers make it possible to use fewer materials with a 
wider application. 



20. 

21^ 



Discipline problems tend to decrease as the number of learning 
activities increase in the classroom. 



Learning centers increase the number of manipulative opportunities 
for children. 



22. Learning centers can be used to help diagnose students' needs. 



23. 
247 



Students should be involved in the evaluation of their learning. 



Learning centers "take the pressure off" Insecure children by 
removing peer competitiveness . 
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25. 



Learning centers use time more efficiently than whole-group 
instruction. 



26, Dlsr,<D'<ne nrohi* i ■»r«»'A 



4. » 



IB *< 



- easier for a teacher to individualize, 

2. Games causcjoo much of a disturbanc e in the classroom. 

3. Learning centers can be used in all curricular areas. 

^,^"i^i.^JL^""^^"^^^ behavioral objectives. 

^' ^Jf'°PP<^*^"^unUy, children win choose 'tVengage in activities 

-..^ "^^^ ^® ^*S^ interest to them. 



6. Learning centers improve the child's self-concept. 

7. Learning centers are impracticar to Implement without the aid of 
para- professional help. 



8. Learning centers are not practical because children have trouble 
JoUowingjfrl tte^ 

9. Learning centers are best used as a source of enrichment 



10. Learning centers provide natural opportunities for meaningful pupil- 
teacher conferences. 



11. Learning centers improve the child's sense of responsibility. 



12. Learning centers motivate children. 



13. Children tend to waste time if allowed to work at their own pace. 



14. Learning centers are impractical because of the time involved in 
construction. 



15. Learning cent ers help children use their time more effectively. 



16. Learning centers ir.;;rea8e student involvement in the learning procest 



17 . Learning centers enhance the learning environment. 

18. Learning"Je~nT^rVlro^;ldI"positive peer IntTrii^tl^s'^re frequently 
than traditional whole-group instructio n. 

19. Learning centers make it possible to use fewer materials with a 
wider application. 



20. Discipline problems tend to decrease as the number of learning 
activities increase in the classroom. 



21. Learning centers increase the number of manipulative opportunities 
for children. 



22. Learning centers can be used to help diagnose students* needs. 



23. Students should be Involved in the evaluation of their learning. 

24. Learning centers "take the pressure off" Insecure children by 



removing peer competitiveness . 



25. Learning centers use time more efficiently than whole-group 
instruction. 



26. Discipline problems increase as the number of activities increase in 
the classroom. 



27. Intellectual growth and development tak^ place through a sequence of 
concrete experiences followed by abstraction. 



!C2 




I 



ti lb U 

GO I n M 

{!» I m O 

OQ loo S 



BEST COW win 



QUESTIONS 



28. Children learn anu develop intellectually not only at their own rate 
but in their own style. 



29. If a child is fully involved in and is having fun with an activity, 
learning is taking place. 



30. Children are not capable of making currlcular choices. 



31. Learning centers will" help me in the classroom. 



32^If given a choice, most children will do nothing. 



33. tearing centers are suitable for enrichment but not useful for 
tea ching to a specific objective. 



34. Learning centers aid children in goal-setting. 



35. Children like learning centers because they can go ahead on their 
at their own pace. 



36. Learning centers are a viable alternative to traditional classroom 
instruction. 



37. Learning centers are prescriptive. 



38. Children are not self-directing enough "to work independently in 
learning centers . 



39. Learning centers allow you to use a wider variety of materials. 



AO. Children will invariably cheat on self-checking activities. 



41. Learning centers promote individualization. 



42. Children are incapable of functioning without the guidance of the 
teacher. 



43. It is essential for each child to have a copy of each basic text. 



44. Learning centers help children develop Independent work habits. 



45. Learning centers help children discover creative ways of working. 



46. Learning centers are impractical because of the expense of the 

materials involved compared to the amount of use they receive in the 
classroom. 



47. You cannot effectively "keep track" of child-progress when the whole 
class is in learning centers. 

48. There is no reason for children to talk to each other during class. 



49. Learning centers p rovide positive interactions with peers. 

50. Children behave better when desks are in rows. 



51. Traditional classrooms have adequate storage space for learning 
center materials. 



o 
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Sacramento City Uiiltie4 School District 
Personnel Services Office 
V . } ,Staff Training Services Department 
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OPimONNAIRB FOR PARTICIPANTS IN LEARNIWJ CENTERS WRKSHOP, SUMMER. 1974 

Instmctions s All of the following statements are related in some manner to concepts 
covered in the Learning Caters Wbrkshop activities. Please rate each statement on a 

Jhe L!fL !^ V^rfl «f"«5 ^> dl-agrP'*; or (d) strongly disagree. Dse 

the spaces at the left of each statement to mark your choi|ie. 
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QUESTIONS 

1. Learning centers make it easier for a teacher to indlviduailae. 



2. Games cause too much of a disturbance to the classroom. 



3. Learning centers can be used in all curricular areas. 



4. Uamlng centers cannot be used to evalu ate behavioral objectives. 



^' SiT^ children will choose to engage in activities 

which will be of high interest to them. 



6. Learning centers improve the child's self-concept. 



7. Learning centers are ii^ractlcal to Implement without the aid of 
para-professional help. 



8. Learning centers are not practical because children have trouble 
following written directions. 



9. Learning centers are best used as a source of enrichment. 



10. Uamlng centers provide natural opportunities for meaningful pupll- 
' teacher conferences. 



1 11. Learning centers Improve the child's sense of responsibility. 



12. Learning centers motivate children. 



1 13. ChUdren tend to waste time if allowed to work at their own pace* 



[14. Learning centers are i^ractical because of the time Involved In 
' construction. 



I 15. Learning centers help children use their time more effectively. 



16. Learning centers Increase student tovolvemen t in the learning process 

17. Learning centers enhance the learning environment 



lif. Learning centers provide positive peer Interactions more frequently 
' than traditional whole-group Instruction. 



19. Learning centers make it possible to use fewer materials with a 
wider application 



20. Discipline problems tend to decrease as the nusiber of learning 
activities Increase in the classrocm. 



21, Learning centers increase the number of manipuUtlve opportunities 
' for children. 



1 22. Learning centers can be used to help diagnose students* needs. 



23. Students should be Involved in the evaluation of their leamtog. 



. Uamlng centers "take the pressure off" insecure children by 
removing peer coayetltlveness. 
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25. Learning centers use time more efficiently than whole-group 
> Instruction. 



tzt 



J. Learning centers ean be used in all cuntetaar areas. 



4> Learning centers cannot be used to evaltiate behavioral objectives* 



^' ^^'^^^^'f^* '^^l choose to engage in activities 

which will be of high interest to then. 



6. Learning centers iaprove the child's self-concept. 



7. Learning centers are i8q>ractical to IsiplaBent without the aid of 
para-professional he lp. 

8. Learning centers are not practical because children have trouble 
following written directions. 



9. Learning centers are best used as a source of enrichment. 



10. Uaming centers provide natural opportunities for meaningful pupil- 
teacher conferences. 

11. Uaming centers improve the child's sense of responsibility. 



12. Learning centers motivate children. 



13. Children tend to waste time if allowed to work at their own naceJ" 



14. Learning centers are ia^ractical because of the time involved in 
construction. 



15. Learning centers help children use their time more effectively. 



16. Uaming centers increase student involvement in the le arning proeesi 

17. Uaming centers enhance the learning environment. 



18. Leaming centers provide positive peer interactions more frequently 
than traditional <mole-group instruction. 



19. Leaming centers make it possible to use fewer materials with a 
wider application. 



20. Discipline problems tend to decrease as the niad>er of learning 
activities increase in the classro<m. 



21. Leaming centers increase the number of manipulative opportunities 
for children. 



22. Leaming centers can be used to help diagnose students' needs. 

23. Students should be involved in the evaluation of their learning. 

24. Uaming centers "take the pressure off" insecure children by 



removing peer coayetitiveness. 



25. Leaming centers use time more efficiently than whole-group 
instruction. 



26. Discipline problems increase as the numl^r of activities increase in 
the classroom. 



27. Intellectual growth and development tak^ place through a sequence of 
concrete experiences followed by abstraction. 
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QUESTIONS 










28. Chi Jren learn and develop Intellectually not only at their own rate 
but in their own style. 










^9. It a child is fully involved in and is having fun with an activity, 
learning is taking place. 










30. Children are net capable of making curricular choices* 










31. Learning centers will help se in the classroom. 










32. If given a choice* nost children will do nothing. 










33. tearing centers are suitable for enrichment but not useful for 
teaching to a specific objective. 










34. Learning centers aid children in goal-setting. 










35. Children like learning centers because they can go ahead on their mm 
at their own pace. 










36. Learning centers are a viable alternative to traditional classroom 
instruction. 










37. Learning centers are prescriptive. 










38. Children are not self-directing enough to work independently in 
leaminff cent a . 










39. Learning centers allow vou to use a wider varietv of matarlAla. 










40a Children will invariably cheat on self-checking activities. 










41. Learning centers prorote individualization. 










42. Children are incapable of functioning without the guidance of the 
teacher. 










43. Xt is essential for each c^hlld to hAim a ^aav aacH Kao-I ^av^ 










44. Learning centers help children develop independent work habits. 










45. Learning centers help children discover creative ways of working. 










46. Learning centers are impractical because of the expense of the 

materials involved compared to the amount of use they receive In the 
classroom. 










47. You cannot effectively **keep track" of child-progress when the whole 
class is in learning centers. 










48. There is no TAAivon ^av* ^K41tfft*Aff% ^aIIp f*A aomK ii.fl^4n» 










49. Learning centers provide positive interactions with peers. 










50a Children behave better iriien desks are in rows* 










51. Traditional classrooms have adequate storage space for learning 
center materials. 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
Personnel Services Office 
StAff Training Services Department 
Fred J. Stewart, Adnlnlstrator 

Ksr tm mum 

EVALUATION OF INSERVICE EDUCATION PROGRAMS 

Inservlce education programs are useful only when they contribute Ideas* Information, 
or Insights to those who are participating in thaw. In order to continually improve 
our training programs » it is necessary for you to determine their worth and make 
constructive suggestions. 



Date 



Course or Workshop Title 



1. To what extent do you feel that you 
are better prepared to do your Job 
because of the training you received 
in this program? 

2. In which of the following areas was 
this program helpful to you? (Cheek 
only those applicable.) 

LECTURES : philosophy / theory /general 

information 
DISCUSSIONS 

DEMONSTRATIONS: methods/techniques/ 

materials 
WORKSHOP ACTIVITIES 
TEXTS AND RESOURCES: knowledge/ 

availability 
MATERIALS/SUPPLIES 

OTHER i 

3. Did this program meet the stated objective? 

4. ADDITIONAL COMMENTS AND/OR SUGGESTIONS: 



Instructor 
Significantly Moderately NagllRibly 



Tes 



No 



5. List other Inservlce programs you would like to see offered by the Staff Training 
Services Department. 



INSTRUCTOR WILL RETURN EVALUATION TO STAFF T1UININC SERVICES DEPARTMENT. 
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SIGNATURE OPTTOSAL 
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A7TITUDINAL SURVEY 
Motivation 



6. Students should be involved in the evaluation of their 
learning. 



14. Learning centers motivate children. 

24, Children like learning centers because they can go ahead on 
their own at their own pace. 

42. Learning centers enhance the learning environment. 

47. Given the opportunity, children will choose to engage in 
activities which will be of high interest to them. 

48. If a child is fully involved in and is having fun with an 
activity, learning is taking place. 
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ATTITUDINAL SURVEY 
Methods of instruction 

12. Learning centers are suitable for enrichment but not useful 
for teaching to a specific objective. 

17. Learning centers increase the number of manipulative 
opportunities for children. 

23. Learning centers promote Individualization. 

25. Learning centers can be used in all currlcular areas. 

26. Learning centers are prescriptive. 

38. Learning centers help children use their time more effectively. 

41. Learning centers are best used as a source of enrichment. 

50. Intellectual growth and development take place through a 
sequence of concrete experiences followed by abstraction. 



ATTITUDINAL SURVEY 



Classroom Organization 



2. It Is essential for each child to have a cop: of each basic 
text. 

7. Learning centers are impractical* to implement without the 
aid of paraprofessional help. 

13. Learning centers will help me in the classroom. 

15. Learning centers allow you to use a wider variety of materials. 

27. Learning centers make it easier for a teacher to individualize. 

30. Learniny centers use time more efficiently than whole-group 
instruction. 

31. Learning centers make It possible to use less materials with 
a wider application. 

43. Learning centers are impractical because of the time involved 
In construction. 

44. Learning centers are Impractical because of the expense of the 
mmaterials Involved compared to the amount of use they receive 
in the classroom. 

45. Traditional classrooms have adequate storage space fcr learning 
center mate»*ials. 

46. Learning centers are a viable alternative to traditional 
classroom instruction. 



ATTITUDINAL SURVEY 
CognUive Improvement 



Learning centers cannot be used to evaluate behavioral 
objectives. 



Learning centers Increase student Involvement In the learning 
process. 



Learning centers provide natural opportunities for meaningful 
pupil -teacher conferences. 



Children learn and develop Intellectually not only at their 
0W.1 rate but In their own style. 



Learning centers Improve the child's sense of responsibility. 



ATTITUDINAL SURVEY 
Self-image 



4. Children will invariably cheat on self-checking activities. 

11. Children are not capable of making curricular choices. 

18. Learning centers provide positive interactions with peers. 

19. Learning centers improve the child's self-concept. 

32. Learning centers improve the child's sense of responsibility. 

33. Learning centers "take the pressure off" insecure children by 
removing peer competitiveness. 

34. Learning centers provide positive peer Interactions, more 
frequently than traditional whole-group Instruction. 

35. Learning centers help children develop independent work 
habits. 

37. Learning centers aid children in goal -setting. 

39. Learning centers help children discover creative ways of 
working. 



AT TITUDINAL SURVEY 
Classroom Control 



1. Children behave better when desks are in rows. 

3. There is no reason for children to talk to each other during 
class. ' 

5. Games cause too much of a disturbance in the classroom. 

8. Children are not self-di recti ng enough to work independently 
in learning centers. 

9. Children tend to waste time if allowed to work at their own 
pace. 

10. If given a choice, most children will do nothing. 

16. Discipline problems increase as the number of activities 
increase in the classroom. 

20. Children are incapable of functioning without the guidance 
of the teacher. 

21. You cannot effectively "keep track" of child-progress when 
the whole class is in learning centers. 

28. Discipline problems tend to decrease as the number of learning 
activities increase in the classroom. 

40. Learning centers are not practical because children have 
trouble following written directions. 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
Personnel Services Office 
Staff Training Services Departnsent 
Fred J. Stewart, Admlolstrator 

EVALUATION OF IMSERVICE EDUCATION PROGRii'MS 

L"Jl*XfAH!l^*-2*JP5. Instru ction ThrouRh 
Cla_ssroom JL^^^ Center Sj K-S, 776-172 

Caroline Wenzel Elementary School 
Monday. June 2A through Tuesday, July 23, I9'4 

Summer, 19 7A 

Mrs. Fthel Breyfogle and Mr. Ron Kremer, Instructors 



To vhat uxtent do you feel that 
you are better prepared to do 
your job because of the training 
you received in this program? 

In which of Che following areas 
vas this program helpful to you? 
(Check only those applicable) 

LECTURES: philosophy/ theory /general 

inforaatioQ 
DISCUSSIONS: 

DEMONSTRATIONS: methods/ techniques/ 

tsaterials 
WORKSBOP ACTIVITIES: 
TEICTS AND RESOURCES: knowledge/ 

availability 
MATERIALS/SUPPLIES 
OTHER: Observations 



ADDITIONAL COMMENTS AND/OR SUGGESTIONS: 



Significantly Moderately Negligibly 



-fiZ 26 ^ 

(118 completed this course) 

-.^2 _5J 13 

-2^ 22 U. 

-JQ 28 ^ 

106 8 Q_ 

36 4_ 

-25 IQ L- 

1 



Yes 111 No 3 



Did this program meet the stated objective? 



. Highly orttanized; some outstanding speakers; materials were generously issued 
a wealth of ideas. Ethel and Ron did an outstanding job and were helpful at 
all times. Mrs. Miller deserves a sreat deal of credit for the organization 
of this workshop. 

. This vas a great class! I really feel there has been a great improvement 
in the allocation of supplies since last fall. 

. Completely revitalizing and inspirational to an older teacher. Ninety-six 
laminating "'ovens" Ual Hal Any lectures, discussions, demonstrations, 
etcetera should be concentrated in one period. Segmented lab periods are 
most frustrating to most people in such a program. 
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Individual i 2 tnfx ipRtrH*^.^A°" Through Page 2 

Classroom Learning CentprV,_ K-8» 77 6-'172 
Caroline Wenzel Kleini^ntaVy' "SchooT 

ADDITIONAL COWO TS AND/OR SOCCESTIONS (continued) 
. Very helpful. 

. Please allow at lenjjt two entire dnys each week for lah work. Also, please 
limit outside speakers— and only Invite persons who can bring Teaming 
centers to show . 

. One of best organized inservice education classes. Outside speakers such 
as Reasoner from Walnut Creek good additions. Honestly publicized. A 
great help to math, reading, and elementary needs. Learning centers are 
an invaluable defensive technique for over-crowded classes with hetero 
abilities. 

. I am sorry now that I did not take this course for the entire four weeks. 

. This workshop has been extremely helpful to me. It was well organized 
with ample time to complete projects. Mr. Reasoner's talk was most 
inspiring. 

. Best workshop I've taken in a long time in this school district. Thank 
you! 

. I would have liked to get ideas on open-ended games and other activities 
that use special skills. 

. I wasn't haopy to be forced to listen to lectures that had nothing to do 
with my field. Eye-opening, hut not practical! Workshop was very well 
organized. I thought workshop time was too long. 

. I Tx>uld suggest two sections because of the lineup at the various equipment 
centers in the workshop area. 

. Ron and Ethel did an outstanding job in this workshop. They are a 
marvelous teaching team. 

. Very good. I feel I am better prepared to begin another year of school. 
Ron and Ethel are very good and helpful. Fantastic four weeks! 

. Lots of really great, useful Ideas, plus time to create many of them for 
yourself — a fantastic workshop! 

. One of the best workshops! 

, Excellent In all areas. Materials provided all needs; instructors' 
organization was superior. 

. Observations were not very valuable. Outside speakers were not all great. 
Liked Carol Steele — felt she was the best. 
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Classroom Learn ing ConVerSt K~R\ 77 6-172 
Caroline Wenzel EleincntaVy Schoor 

ADDITIONAL CO>!MENTS AND /OR SUGGESTIONS (continued) 

. I would suggest that machine si$>n-up (particularly i-iie laminating machine) 
has a continuing llfst that would car.ry over to the next day if you didn't 
get a chance to work the day you were signed up. This would allow more 
people to work at the machines. 

. Fantastic — beautifully orgi^nizcd! Mr. Kremer and Mrs. Brcyfogle were 
extremely helpful. This wan one of the most enjoyable classes I*ve ever 
taken — one of the biggest bargains I ever spent money on. 

. Excellent. I really appreciate all of the help. It was great. 

. Very well organized! 

. "A job well done" — it was an extremely interestint* and worthwhile experi- 
ence! With a bit of "luck," I may see you in a city school some day. 

. Too many lectures! Not enough workshop time. Very well organized workshop. 

. Fnjoyed course— made nr.ny useful things that I would have "put off" and 
hence would never have done. Lectures, good; exchange of ideas, great! 

. A very well planned workshop. 

. An excellent workshop! 

. Enjoyed tremendously. 

. Fantastic! 

. I answered Question No. 3, no, because it was stated as a workshop and 
a great deal of workshop time was taken from us. I feel that we were 
treated very poorly by one instrc.tor and supply aide the first week. It 
was very unjust treatment, and I was embarrassed that It represented our 
school district. 

. More trarkshop time needed. 

. None — oh, yeah, never worked so hard — excellent choice of guest speakers. 
, Excellent workshop. Would like to take it again. 

. Excellent workshop for centers and for getting new ideas. Sharing displays, 
best part. 

. Good inscrvice. 

. Some lect rers were excellent! 

. One of the best organized and roost useful workshops I have attended. 
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Classroom Learni mT CcntVrs~ K-8» 77 6-172 
Caroline Wenzcl Elementary School 

ADDITIONAL COMMENTS AND/ OR SUGGES TIONS (continued) 

. Class tine vas a bit choppy~one would just Ret started on a project, and 
it seemed like an observation was scheduled! But Ron and Ethel were »reac! 

. Enjoyed this course a ereat deal. 

. Thanks, you* re Rreatl 

. Great! 

. Maybe next time hold it to a pre-set number of enrollees. 

. The leaders were excellent, helpful, and creative in direction and suggestions. 

. The Instiuctor-coordinators were excellent. >»y cotmnents were voiced in a 
group evaluation with Ron Kremer and were in group accord. Let's have 
another session in 1975. I'm looking forward to another. 

. Excellent course — anxious to try out all my new ideas. 

. Fewer people, or done in sections. 

. If possible, reduce the amount of time devoted to classroom observation; 
it was too much. 

• I feel that Ron and Ethel did an outstanding job in assisting and instruct- 
ine in this workshop. The materials (variety of) were so great and generously 
available. 

. Very worthwhile. 

. Ethel and Ron did a great job and much help was given when needed. Great 
Job!!! 

. Class size too large. Mrs. Gathcrall, Dr. Poe, and Mr. Reasoner were very 
good. 

• The amount of supplies available was terrific! 

. In my 175 units of classes this has been the most useful, interesting, 
and best done of all of them. Thank you. 

. Very useful. 

. Time to work on activities should not be broken up. Would like more time 
even if were on an all-day workshop to cover it. I'm from out of town, and 
I felt very welcome and comfortable. Everyone x*as very nice! 

• For those teachers who already are "sold" on learning centers, no lectures- 
please. There is sooo much to prepare in the workshop. 
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ADDITIONAL COMMENT S AND/OR Siyci-^J^^ (continued) 
• Excellent — really motivated. 

. Would have appreciated longer, uninterrupted workshop time. 

. The first week 1 felt was quite hectic. Too many people in the class and 
too long getting started on project. However, the next week proved much 
better. 

. Have more workshops like this hut limit the number of people— Just too 
crowded. 

. Excellent course. Very beneficial. Great ideas. Only bad point was the 
first supply girl— very rude. On the whole, I thoroughly enjoyed the 
class. 

. Divide group for observation to better utilize limited production facilities. 
. This was an exceptionally good workshop. 
. More learning centers workshops! 

. I felt the class was over-crowded. It made It difficult to get supplies 
and to use equipment. Perhaps it should be run in two 2-week segments 
instead of everyone being there at once. 

. For a smoother start hand out an initial supply and proceed from there by 
requisitions. 

. More time needed toward working on projects, and all materials in box given 
out first day. 

. Please assume that some people already knov something about education! 

. I really enjoyed the speakers. Mrs. Catherall pave us so many Ideas — I 
wish we could have had a chance to view the things longer than just the 
day she was here! 

. Materials for this type of work should be made readily available for other 
than resource teachers (especially at the junior high level). 

. The speakers were excellent — good information. Work time was a bit short — 
such a wealth of ideas — needed more time to work on- them. 

. Class was too large! Poe and Kennedy talked at the level of student 
teaching. Anyone who didn't already kno" wliat they were saying ARF IN 
RIG TROUBLF. I hated playint* musical chairs all the time. Too little 
time for classroom observations and work time. 
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5. LIST OTHER INSERVICE PROGRAMS YOU WOULD LIKE TO SEE OFFERED BY THE STAFF 
TRAINING SERVICES DEPARTMENT. 

. Vork8ho{. 

. Social science 

. I would like to have a fall and spring center where we can ro to continue 
work on learnint centers. I could use a continuing exposure to new ideas 
for learning centers, as well as a chance to use the special equipment 
required . 

. Ohservation for junior high school should be included in the class if 
possible. 

. A workshop on learning centers for science! social studies! 

. Wood-shop-science workshop— using tools, making microscopes, etcetera. 

• Centers on social science— science 
. More Early Childhood Education 

. More science oriented courses for intermediate section 

• More workshop time 

• On Drelkurs class meetings 

• Self'-esteem 

. I would continue this course in the fall at 8th & V if it were offered I 
. Continued workshops in different areas. 
. Offer again and LIMIT ENROLLMnNTp 

• Same next year. 

. Bilingual education workshop — individual and center methods that can be 
used in such a situation. 

. Reading diagnosis; learning centers in the social sciences 
. Science workshop 

• More like this one — 

• More courses like this one. 

. fiTorkshops to continue making learning centers! 
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LIST OTHER INSERVICE PROGRAMS YOU l.'OULD LIKE TO SEE OFFERED BY THE STAFF 
TRAINING SERVICES DEPARTMENT (continued) 

. More workshop with adequate workshop time 

» Workshop to make provide mater ials/underntandinj* culture of the Oriental 
child. 

. More learning center classes In the fall 

. Reading — language arts 

. Continuance with this type of program 

. Repeat of the same course but closer to the North area 

. Continued instruction in learning centers — speakers 

. Social studies techniques 

. Workshops for one subject (learning centers— materials) at a time— math, 
language, art, etcetera 

. Similar course as this in Eastern sector of town— specif ically in one 
curriculum area — learning centers in the language arts. Also, puppetry 
and creative dramatics 

. Math only workshops 

. More of this same type — excellent workshop 

. A series of physical education courses — how to teach volleyball, baseball, 
basketball, soccer, etcetera 

. Interpersonal communications 

. Something related to science and social studies 

. Something very much like this one only just science 

. Class on positive discipline 

. Learning center ideas in subjects other than reading and math, especially 
for lower elementary grades 

. A continuation of this course which would Include more discussion or 
information on how you first set up learning centers in a class 
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Dear Participant: 

This 1974 fall brochure of Staff Training Services Departn^t Inservlce 
education courses offers "new happenings'* In training programs. Both 
the content and schedules have been designed to meet current training 
needs In today's educational settings. 

The Inservlce courses emphasize contes|>orary trends In education. 
Opportunities will be provided for participants to explore Innovative 
educational concepts and to (tevelop currlcular materials fOr classroom 
iB^lementatlon. To more adequately meet the educational goals of the 
participants, a number of Staff Training Services Department Inservlce 
education courses are being co-sponsored by California State University, 
Sacramento Extension and diversity of California, Davis Extension. This 
arrangement will provide opportitfiltles for both credential requirements 
and reduced tultl&n fees. 

Personnel who plan to enroll In ar^ one or more of these Inservlce courses 
may do so by completing the data required In the space provided below 
each course description; detach this pre-reglstratlon form and enclose 
registration and material fees (where applicable) and mall to: 

(Using Sacramento City Unified School District mall) 

Staff Training Services Department 
School Hall Box #45 

or 

Staff Training Services Department 
Sacramento Ci^ Unified School District 
P.O. Box 2271 

Sacramento, California 95810 

This enrollment procedure will ensure your pre-reglstratlon In the desired 
course(s). All registrations will be accepted unless otherwise notified. 

Interested personnel from school districts outside Sacramento City Unified 
are Invited to participate. San Juan Unified School District, Folsom- 
Cordova Unified School District, Washington Unified School District 
personnel are not required to secure prior approval. 
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Elk Grove Unified and Sacraiaento Unified personnel particlMtino 
for salary credit should secure prior approval/ ^ 

It is recommended that participants Mho have questions relative to 
salarycredit should contact their respective district's personnel 
department. FOllewliig ere the telephone nioibers for questions related 
to participation for salary credit: 

Elk Grove Unified School District 685-9422 

Folsom-Cordova Unified School District . . . 985-4483 

Sacramento City Unified School District . . . 454-8$67 

San Juan Unified School District 484-2561 

Mashington Unified School District 371-9300 

Any questions concerning the courses offered should be directed to 
Gene Jensen, director. Training and Safety, SUff Training Services 
Department, 454-8567. 

Sincerely, 




Fred O/WentH 
AfftninlKrator 
Staff Training Services/ 
SiBnner School Departments 
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IHSERVICE ElVJCATIOH COURSES ^ ^ 
FALL 1974 



Courses Beginning In September 

AFRO-AMERICAN IN UNITED STATES HISTORY, 776-155 

ART AS A LEARNING EXPERIENCE, Preschool -6, 776-247 

ASIAN EXPERIENCE IN AMERICA. 708-95 

EVALUATING A SECONDARY SCHOOL GIFTED PROGRAM, 776-226 

HOW CHILDREN LEARN. X196 

LET'S GET IN AND SING, K-3, 708-126 

LET'S PUT THE EXTRAS IN MUSIC AND SING, 4-6, 708-127 

PARENT PARTICIPATION, PRESCHOOL, 708-13 

SUGAR AND SPICE: SEXISM IN PUBLIC EDUCATION, 776-249 

— UCD, Co-Sponsor 

TEACHING MODERN SCHOOL MATH, K-6, 776-234 
~ UCD, Co-Sponsor 

THINK P^TRIC, 776-194 

— CSUS and UCD, Co-Sponsors 

WORKSHOP IN READING FOR NON-ENGLISH MAJORS, Secondary Level, 776-237 
Courses Beginning In October 

CHILDREN AND COOKING: NEW TRENDS IN LEARNING, Preschool-3, 776-235 

— CSUS and UCD, Co-Sponsors 

DEVELOPING MINI LAB PACKAGES FOR MATH CONCt iS, 4-7, 776-240 

EDUCATION: PROGRESS TOWARD TOMORROW, 776-238 
~ UCD, Co-Sponsor 
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6IVING SCIENCE A NEW LOOK, K-6 , 776-245 BEST Wf AVMIUBLE 

HAMMER AND SAW: CREATIVE CARPENTRY IN THE CLASSROOM, Prsschool-3, 776-239 
» CSUS and UCD, Co-Sponsors 

IT'S A SMOOTH OPERATI(H>l, IT'S A GREAT PLACE - IT'S THE LIBRARY, K-6, 776-236 

MEDIA ON A SHOESTRING, 776-233 
*- UCD, Co-Sponsor 

PRINCIPLES OF ADULT EDUCATION, 776-250 
— UCD, Co-Sponsor 



Courses Beginning In November/DeceiBber 

DEVELOPING MINI LEARNING CENTER UNITS, K-8, 776-242 

— CSUS and UCD, Co-Sponsors 

ETHNIC CULT'-^E: AMERICAN STYLE, 776-244 

— UCD, Co-Sponsor 

JOY IN BOOKS, 4-8, 776-241 

METHODS AND MATERIALS IN READING SKILLS, 1-6, 776-243 

PLAY AND MOTOR PA.TERNIK6 SKILLS, K-3, 776-212 

— CSUS, Co-Sponsor 

SCHOOL FINANCE, WHERE IT IS NOW, 776-150 
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BEST COPY AVMimi 

INFORMATION 



COURSES/ySCRIPTIONS ara listed In the brochure In CHRONOLOGICAL 
orqer. Monthly calendars of courses/schedules are Included at the 
end of the brochure for your cc /enlence. 

ENROLLMENT PROCEDURES, refer to crver letter. 

RE6ISTRATI(y FORMfSl to be returned to the Staff Training Services 
uepartment by the date($) specified on the appllcatlon(s). 



TOTAL FEE(S) I1CLUDIN6 MATERIALS FEE(S) WITH 
PRE-RE6ISTRATI0N REl^IREO 

(Unless Otherwise Indicated) 



MAKE ALL CHECKS PAYABLE TO: 
SACRAMENTO CITY UNIFIED SCHMM. DISTRICT 

MAILING INSTRUCTIONS , refer to cover letter. 

REFUND DEADLINE , one (1) day previous to first class meeting. 



PARENT PARTICIPATION. PRESCHOOL. 708^13 

Naomi B. Kabakov and Jane D. Talbert 
Parent and Preschool Education 



Washington School 
1717 E Street 
Room 28 

SEPTEMBER 12. 26/ QCTOBER 10. 24/ Thur«rf«vc Q n » «, 

UMmik Wkmik 1^, mr Thursdays 9-11 a.m. or 

jmwUmkY 9> I §75 

District Salary Credit 1 unit 

This course is designed to help teachers of parent and preschool 
education plan their program. Sessions will include curriculum 
Ideas for multi -cultural education, an audio- visual workshop, 
suggestions for managing disruptive behavior and special emphasis 
on parent education. ^ 



REGISTRATION AT FIRST CLASS MEETING 



Registration Fee $2.00 
Materials Fee $3.50 



PAYABLE AT FIRST CLASS MEETING 



SUGAR AND SPICE: 
SEXISM IN PUBLIC EDUCATION. 776-249 
Ellen ATqulst 
Folsom-Cordova Unified 



Isador Cohen Elementary School 
9025 Salmon Falls Drive 



SEPTEMBER 13-14: 2 Sessions Friday 6-10 p.m. 

Saturday 9-4 p.m. 

District Salary Credit I5 Unit 

UCD Extension Credit (Optional) i Quarter Unit 



A potpourri of information on sexism in education and effective 
teaching strategies. The focus is on challenges feminists have 
put to public schools, reviewing sexist and non-sexist children's 
literature and texts, acquiring teaching techniques, and exploring 
your own position on the issues. Guest speakers will include 
Maryann Gatherall, UCD; Pamela Faust, Commission on the Status of 
Women; Andrea Mohn, NOW. PRE-RE6ISTRATI0N REQUIRED. 

Registration Fees: 

— District Salary Units $2.00 

— UCD Extension Units $7.50 



APPLICATION Sugar and Spice: Sexism in Public Education. 776-249 

Check CREDIT DESIRED : District UCD 

h unit 1 quarter unit 



Last Name First IrTitTaT' Office/School 

DETACH and Pturn With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 6. 1974 



Out-of -District Home Address 
ER?C ^ 



EVALUATING A SECONDARY SCHOOL GIFTED PROGRAM. 7 7fi.pyf> 

Jacqueiynne Caplan 

Mentally Gifted Program 
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Sutter Junior High School 
3150 I Street 
Room 109 

SEPTEMBER 13 - OCTOBER 5: Various Sessions To be arranged 

First Session: Orientation fctorkshop Friday. September 13 

6:30 - 10:30 p.m. 
District Salary Credit 1 un^t 

This course has been developed to aid those teachers Involved In 
designing and evaluating their school's gifted program. Each person 
enrolled in the course will attend the orientation workshop and 
contract with the Instructor to fulfill the required course hours 
in small group or individual programs at his/her school. 

'V aid In writing goals and objectives 

defi .Sng a qualitatively different program 

evaluation strategies 

focus on your school's program 

PRE-REGISTRATION REQUIRED. 

Registration Fee $2.00 PAYABLE AT FIRST CLASS MEETING 



APPLICATION Evaluating a Secondary School Gifted Program, 776-226 



Last Name FFit iHTtTaT ScRool 

As s i gnmen t : 

DETACH and RETURN to Staff Training Services Department by September 6. 1974 . 



Out-of -District Home Address 
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LET'S GET IN AND SING^ 7Qft-19fi 
Barbara j. Cooper 
O.W. Eriewlne 
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O.W. Erlewine Elementary School 
2441 Stansberry Way 
Kindergarten Room 

SEPTEMBER 16-21; 3 Sessions Monday. Tuesd^ 4-6 p.m. 

Saturday 1-5 p.m. 
District Salary Credit ij (jp^^ 

L^^r!^f?^5*^^^^"5^"^s1c that appeals to young children and can 
be material for special programs as well as tne classroom prograS: 

— songs all children should know 
JP®*^**^ holiday songs for young children 

— body movement through song and rhythmic activities 
-- use of instruments 

"Learn by doing" as many of these as possible during class time 
?n2?id!S''^r ^'^l suggestions fSr act^Ji^les nSi 

JrElfeR^fW^^ ^"^^"^^ participants. 

Registration Fee $2.00 



APPLICATION 



Let's Get In and Sing, K-3, 708-126 



Last Name 



TTrsF 



Initial 



School 



DEIACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 6. 1974 



6ut-of -District Home AddresT 



H Salary Unit 
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LET'S PUT THE EXTRAS 8 
IN MUSIC AND SING> 4-6. 708-127 
ineresa A. Schrock 
Coll is P. Huntington 

Coll is P. Huntington Elementary School 
5921 26th Street 
Library 

SEPTEfffiER 16-21: 3 Sessions Monday. Tuesday 4-6 p.m. 

Saturday 1-5 p.m. 

District Salary Credit Unit 

A course emphasizing the "extras" in music which appeal to children 
and which can be materials for holiday programs, PTA programs, or 
the regular classroom music program: k y « ur 

— sure fire songs 

— special song arrangements 

— use of instruments 

— movie making 

— slide shows, etc. 

"Learn by doing" as many of these as possible during class time. 
Consideration will be given to suggestions for activities not 
included. Any materials needed during the course can be supplied 
by the participants. PRE-RE6ISTRATI0N REQUIRED. 

Registration Fee $2.00 



APPLICATION Let's Put the Extras In Music and Sing, 4-6, 708-127 



Last Name HHi Initial School 

^ETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRI DAY, SEPTEMBER 6. 1974 



H Salary Unit 



Out-of-D1«itrict Home Address 
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WORKSHOP IN READING FOR NON-ENGLISH q 
MAJORS > Secondary Level. 776-237 

Dr. Robert Edwards 
Assistant Professor of Education 
California State University, Sacramento 



Luther Burbank Senior High School 
3500 Florin Road 
Room 



SEPTEMBER 16-17/23-24: 4 Sessions Monday(s) 4:30 - 6:30 p.m. 

Tuesday(s) 4:30 - 6:30 p.m. 

District Salary Credit Unit 



This course will explore and present diverse methods for teaching 
reading and using reading skills in classes other than English. A 
major problem in senior high schools is student inability to function 
effectively with the written word. This course will arm the teacher 
of mathematics, science, social studies, family and consumer education, 
business education, and industrial arts classes with strategies and 
techniques that might help students learn through reading. Practical 
suggestions and classroom methods will be stressed. Also Included 
will be an overview of methods of assessing the suitability of 
materials for the various content areas as well as a discussion of 
types of materials suitable for use in the classrooms with students 
of widely varied reading ability. 

Participants are encouraged to bring with them to the first class 
meeting: paper, notebook, pen, pencil, sample text from teacher's 
subject area, ditto masters. PRE-REGISTRATION REQUIRED. 

Registration Fee S2.00 



APPLICATION Workshop In Reading for Non-English Majors, Secondary Level, 776-237 



Last Name First Initial School 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEiMBER 6. 1974 



H Salary Unit 



Out-of-Di strict Home Address 
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THE AFRO-AMERICAN IN UNITED STATES HISTORY. 776-156 

l^red D. Ross 
California Junior High 
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California Junior High School 
2991 Land Park Drive 
Room 14 

SEPTEMBER 18 - JANUARY 15. 197S: 15 Sessions Wednesday(s) 4-6 p.m. 
District Salary Credit 2 Units 

This course is a historical account of the Black Man's existence in 
America. It views some of the great African civilizations of the 
past; traces his history to 1900. 

The following subjects will be explored: Slavery — its origin, 
growth characteristics and eventual elimination; contributions made 
by blacks in every war in which America has fought; cultural, 
political, scientific, and economic contributions; events leading 
up to the Civil Mar; the fighting of the war itself and the post- 
slavery period. PRE-REGISTRATION REQUIRED. 

Registration Fee $2.00 



Note: A follow-up course will be taught during the 1975 Spring Semester by 
Mr. Ross that deals with events in the lives of Black people from 
1900 to the present; recent Civil Rights Movements; the present Civil 
Rights Movements; and current attitudes, problems and feelings of 
Black youth. 



APPLICATION The Afro -Anieri can in United States History, 776-156 



Last Name 



First 



Initial 



School" 



Dt^TACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 6, 1974 



Out-of -District Home Address 



2 Salary Units 
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HOW CHILDREN LEARN. XI 96 
Dr. Ancel Tikasingh 
Associate Professor 
California State University, Sacramento 

Woodbine Elementary School 
2500 52nd Street 
Sacramento 

S EPTEMBER 25 - NQVEI>«ER 25: 10 Sessions Wednesday(s) 4-7 p.m. 
CSUS Extension Credit 2 Semester Units 

Department: EDUCATION (Behavioral Sciences) 

Exploration of recent literature In the area of human learning. Topics 
such as the following will be discussed and their Implications for 
classroom learning noted: educational goals and learning; need system 
and motivation; learning in a comparative educational perspective; 
child training and personality; the nature of intelligence. Other 
areas of Interest to students will be explored. 

REGISTRATION AT FIRST CLASS MEETING 

Registration Fee $56.00 

Tuition Refund Deadline: October 15, 1974 
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THE ASIAN EXPERIENCE IN AMERICA. 708-95 
Raymond G. Fong 
William Land Elementary School 
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Sutter Junior High School 
3150 I Street 
Room 109 

SEPTEMBER 25 - JANUARY 22. 1975; 15 Sessions Wednesday(s) 6-30 - 8:30 p.m. 
District Salary Credit 2 Units 

An Introduction to the Asian American perspective. The course will 
examine the literature and heroes of the Asian American experience. 
The range of literary genr«e win be studied in terms of literary 
significance as well as their cultural • political, and psychological 
Impact. PRE-REGISTRATION REQUIRED. 

Registration Fee $2.00 



APPLICATION Asian Experience In America, 708-95 



Last Name First Initial School 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEMBER 6. 1974 



2 Salary Units 



Out-of -District Home Address 
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ART AS A LEARNING EXPERIENCE> PpeschooU6, 776^24 7 

Anthony s. Flores 
Hubert H. Bancroft 

Judith A. Poroares 
Extension Instructor 
American River 



Hubert H. Bancroft Elementary School 
Z9Z9 Belmar Street 
Room 20 



SEPTEMBER 27-2 8/OCTOBER 4-S: 4 Sessions Friday(s) 6-10 p.m. 

Saturdays ) 8-12 noon 

District Salary Credit 1 Unit 



This course will Introduce teachers to the various art media and 
techniques applicable to preschool - Grade 6. Participants will 
develop step-by-step art lessons with finished samples which can 
be used as Individual lessons, group lessons, bulletin board 
ELEMENTARY^TEACHERr"^"^ center activities. FOR PRESCHOOL AND 

PRE-REGISTRATION REQUIRED 

Registration Fee $2.00 Materials Fee $3.50 



APPLICATION Art as a Learning Experience, Preschool-6, 776-247 



Last Name ¥Wsi Initial school 

Please Check: Preschool K Primary Intermediate 



OETAfH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 6. 1974 



Out-of-DI strict Home Address 



1 Salary Unit 
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THINK METRIC. 776-194 
Or. Edward Arnsdorf 
Associate Professor of Teacher Education 
California State University, Sacramento 

Lynda E. Forsberg 
Freeport Elementary School 
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Sutter Junior High School 
3150 I Street 
Room 109 



SEPTEMBER 27 - OCTOBER 19: 8 Sessions 

District Salary Credit 

University Extension Credit (Optional): 

CSUS 
UCD 



Friday(s) 7-9 p.m. 
Saturday(s) 8-12 noon 

2 Units 



2 Semester Units 

3 Quarter Units 



— Credential Value: Partial Fulfillment, ElemenUry Methods in 

Mathematics 



An opportunity will be offered whereby students will pa»-t1c1pate in 
activities that provide them with experiences in metrics. Ideas and 
sample worksheets will be provided that can be used in one's own 
classroom. Introduction to the logic of the metric system through 
use of weights and measurements will be demonstrated. PRE-RE6ISTRATI0N 
RtQUIREO. 

Registration Fees: 

— District Salary Units $2.00 

— CSUS Extension Units $18.00 

— UCD Extension Units $22.50 



APPLICATION Think Metric, 776-194 



Check CREDIT DESIRED ; District CSUS UCD 

2 units 2 semester 3 quarter 

units units 

Last Name First Initial ScHooI 

Check: Presch K Prim Inter Jr. Hi Sr. Hi_ 

DETACH and Return With YOUR CHECK to Staff Training Services Depart".«nt by 

FRIDAY. SEPTEMBER 6. 1974 



ERIC 



Out-of -District Home Address 

342 



TEACHING MODERN SCHOOL MATH. K-6. 776-234 
Pamela L. Santlch 
Staff Trainir- Services Department 
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Materials Laboratory and Work Center 
810 V Street 
Room 4 



SEPTEMBER 30 - OCTOBER 19: 12 SesslQns/3 Weeks 



District Salary Credit 

UCD Extension Credit (Optional) 

— Partial Fulfil Lnent, Elementary Credential, 
Methods in Teaching Mathematics (UCD only ) 



Monday(s) 5:30 - 7:30 p.m. 
Tuesday(s) 5:30 - 7:30 p.m. 
Wednesday{s) 5:30 - 7:30 p.m. 
Saturday (s) 1-5 p.m. 

2 Units or H Unit Per Week 

3 Quarter Units 



This course is designed to present the basic concepts and skills 
contained in the elementary school mathematics program. Methods 
and techniques used to supplement and reinforcement the basic concepts 
will be discussed and demonstrated. A substantial portion of the 
course will be devoted to workshop so that the participants can 
develop classroom materials. PRE-REGISTRATION REQUIRED. 

WEEKLY EMPHAS IS 

Week I. Set Theory; Number Theory 
Week II. Computational Skills; Properties of Mathematics 
Week III. Continuation of Computational Skills; 
Geometry; Fractions 



Registration Fees: 

— District Salary Units $2.00 
UCD Extension Units $22.50 



flaterials fee $5.0 

$2.5 per H Salary Unit 



APPLICATION 



Teaching Modern School Math, K-6, 776-234 



Check CREDIT DEriRED ; District or Wk 1 

2 units ij, unit 

UCD 



3 quarter units 



Wk 2 Wk 3 

h unit k unit 



Last Name First 
Please Check: Kindergarten 



Initial School 
Primary Intermediate 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 6. 1974 



ERIC 



out-of-Dlstrict.'MiS Address 



34J 
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EDUCATION: PROGRESS TOWARD TO.y)RROW, 776-238 
Lawrence E. Willett, Principal 
Luther Burbank Senior High School 
Coordinator 

Luther Burbank Senior High School 
3500 Florin Road 
Little Theater 



OCTOBER 7 - NOVEMBER 25: 8 Sessions Monday(s) 7-10 p.m. 

District Salary Credit 2 Units 

UCD Extension Credit (Optional) 3 Quarter Units 



During the last fourteen years, we have seen an unprecedented effort 
to initiate curricular reform In the public schools. Major projects 
have produced programs, materials, and content reform in most of the 
subject matter areas. It is felt, however, that most change has 
occurred in the elementary schools, rather than the junior high and 
high schools. 

This lecture series will address Itself to some of the curricular 
innovations that offer hope at the middle and secondary levels. 
Lecturers will report on projects that are under way that offer real 
hope of success. 

October 7 Introduction 

Dr. Donald McKinley, Chief Deputy, Superintendent of 

Public Instruction, State of California 



-over- 



APPLICATION Education: Progress Toward Tomorrow, 776-238 



Check CREDIT DESIRED ; District UCD 

2 units 3 quarter units 

Last Name First Initial School 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 27, 1974 



Out-of -District Home Address 

ERIC 



October 14 



October 21 



October 28 



November 4 



November 11 



November 18 



November 25 



Transformation of Tradition: Alternatives, Pluralistic 

Schools, and the Communtiy 
Learning Center — 

Herman Ohme, Principal, Cubberley High School, Palo Alto 

Teenage Apprentices —Out of the Classroom, Into the World — 
Paul Peters, Manager, Career Education Task Force, 
State Department of Education 

The Middle School Concept — • 

Ernest Berger, Principal, San Ramon Valley Unified School 
District 

Changing Environments: No Longer Four Walls Do a Classroom 

Make: — 

Joel Grey, Lecturer and Supervisor, San Bernardino State 
College 

The Principal's Role in Change 

Thomas A. Shaheen, Educational Consultant, San Francisco 

Curriculum for Survival: Schooling for TomoTow — 
Penrod Moss, Director, Pacific Hills Schools, Santa Monica 

Alternatives for Urban School Reform — 
Mario Fantini, Dean of Education, New Paltz Community College, 
New York 



PRE-RE6ISTRATI0N REQUIRED. 
Registration Fees: 

— District Salary Units $2.00 

- UCD Extension Units $22.50 



CHILDREN AND COOKING: 18 
NEW TRENDS IN LEARNING. Preschool -3. 776-235 

Wayne D. well 
Staff Training Services Department 

Phoebe Hearst Elementary School 
1410 60th Street 
Multipurpose Room 

OCTOBER n-12/18-19: 4 Sessions Fr1day($) 6-10 p.m. 

Saturday (s) 8-12 noon 

District Salary Credit 1 Unit 

University Extension Credit (Optional): 

1 Semester Unit 



UCO 



2 Quarter Units 



This course Is designed to acquaint preschool, kindergarten, and 
primary teachers with methods, ideas and materials which can be 
used for cooking In the classroom. Language and mathematics skills 
which can be related to the cooking activities will be developed 
and discussed. Simple recipes which can be used by children and 
teachers will be given and developed. A cookbook will be created 
by participants. PRE-REGISTRATION REQUIRED. 

Registration Fees: Materials Fee $3.50 

— District Salary Units 

— CSUS Extension Units ' iO 

— UCD Extension Units $iy.00 



APPLICATION Children and Cooking: New Trends in Learning, Preschool-3, 7 76-235 

Check CREDIT DESIRED : District ^_ CSUS UCD 

1 unit 1 semester 2 quarter 

unit unit 



Last Name FTrst Initial ScTiooT 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 27. 1974 



ERIC 



Out-of-Di strict Home Address 



IT'S A SMOOTH OPERATION, 
IT'S A GREAT PLACE >- IT'S THE LIBRARY.'. K«6> 775-236 

Ethel E. Breyfogle 
Staff Training Services Department 
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Phoebe Hearst Elementary School 
1410 60th Street 
Library 



OCTOBER 11-12/18-19: 4 Sessions 



District Salary Credit 



Friday(s) 6-10 p.m. 
Saturday{s) 8-12 noon 

1 Unit 



This course is intended for teacher-librarians, aides assigned to 
the library, and community volunteers who assist in the library. 
The first half of the course will fCs-s on "housekeeping chares", 
those necessary duties which keep the library orderly, functional 
and running smoothly. Helpful suggestions for room arrangement, 
bulletin boards, cataloging, storage, shelving, and methods of 
book circulation will be discussed. The second half of the course 
will focus on the student's library experience. Suggestions for 
teaching library skills will be presented. Library activities to 
motivate reading and really interest children in books will be 
discussed. The library as media center will be examined. 
PRE-RE6ISTRATI0N REQUIRED. 

Registration Fee $2.00 



APPLICATION 



It's a Smooth Operation, It's a Great Place — It's the 



Library!, K-6, 776-236 



Last Name 



First 



Initial 



School 



Please Check: 



Kindergarten 



Primary 



Intermediate 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 27. 1974 



Out-of -District Home Address 



1 Salary Unit 



ERIC 



34-7 



GIVING SCIENCE A NEW LOOK. K-6> 776>24S 
Betty M. Mccarty 
Pony Express 

Merwin L. Quimby 
William Land 



Win lam Land Elementary School 
1116 U Street 
Library 

OCTOBER 22-23/DECEMBER 3-4: 4 Sessions Tuesday(s) 4-6 p.m. 

Wednesday (s) 4-6 p.m. 

District Salary Credit ij unit 



A mini multi -media coursa presentation of basic science for teachers 
of all elementary grade levels. The course Is designed to Impart to 
teachers the fundamental knowledge on which to bsjild a viable science 
study for their students. The first two (2) sessions will cover 
plants and animals with an emphasis upon specimens In our Immediate 
area. The second two (2) sessions will be directed toward rocks, 
simple machines, and electricity. Students will be give a comprehensive 
evaluation worksheet at the last class meeting. The questions on the 
worksheet will be directly from materials, discusslns and experiments 
covered In the class sessions. PRE-RE6ISTRATI0N REQUIRED. 

Reglstratlcn Fee $2.00 Materials Fee $2.50 



APPLICATION Giving Science A New Look, K-6, 776-245 

Last Name FTrsI Initial School 

Please Check: Kindergarten Primary Intermediate 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEMBER 27. 1974 

?s Salary Unit 

Out-of-Di strict Home Address 

ERIC 



DEVELOPING MINI LAB PACKAGES 
FOR MATH CONCEPTS. 4>7> 776-240 

Ronald E. Kremer 
Staff Training Services Department 



Materials Laboratory and Work Center 
810 V Street 
Room 4 



OCTOBER 25-26: 2 Sessions Friday 6-10 p.m. 

Saturday 1-5 p.m. 

District Salary Credit ig unit 

This course is designed to giv? experience and aid to teachers 
in developing mini lab packages or "learning episodes" for 
teaching mathematics concepts. Participants will be involved 
in many learning episodes emphasizing concrete, manipulative 
activities. Time will be given for planning and developing 
at least one mini lab package which can be used at a learning 
center, learning station. Interest and enrichment corner, or 
for a general class lab activity. PRE-RE6ISTRATI0N REQUIRED. 

Registration Fee $2.00 Materials Fee $2.50 



APPLICATION Developing Mini Lab Packages For Math Concepts, 4-7, 776-240 



Last Name Ffrst Initial school 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEMBER 27. 1974 



H Salary Unit 



Out-of-Di strict Home Address 



310 



ERIC 



"'^R AND SAW: 22 
CREATIVE CARPENTRY TN THE CLASSROOM. Preschool -3> 776 -?39 

yayne D. Well 

Staff Training Services Department 

Phoebe Hearst Elementary School 
1410 60th Street 
Multipurpose Room 

OCTOBER 25-26/N OVEMBER 1-2: 4 S^..<nn. Frlday(s) 6-10 p.m. 

Saturday(s) 8-12'noon 
District Salary Credit 1 

University Extension Credit (Optional): 
csus 

urn 1 Semester Unit 

2 Quarter Units 

lilrh^SrJf.K^^^*^?"?'^"^ preschool, kindergarten and primary 
Ja^ntrv ?.^n?!'!*\* "'^^ioJS' plans for creative clasiroom 
carpentry. Simple tools and their uses/material and media will 
be discussed, shown, and used. A small simple project will be 
created by the participants. PRE-REG'STRATION REQUIRED. 

Registration Fees: Materials Fee $3.50 

District Salary Unit $2.00 

— CSUS Extension Unit $9.00 

— UCD Extension Units $15.00 



APPLICATION Hammer and Saw: Creative Carpentry In the Classroom, Presch ool -3 , 

776*239 

Check CREDIT DESIRED ; District CSUS UCD 

1 w"1t 1 semester 2 quarter 

unit units 

Last Name FFst Initial SHnooT — 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEMBER 27. 1974 



^ Ouc-of -District Home Adaress 

ERIC 35^ 



PRINCIPLES OF ADULT EDUCATION. 776-250 ^3 
Hazel W. Mahone 
Coordinator 
Adult Education Program Development 

Board of Education Room 
1619 Vi Street 

y!?g^?..l^-g^^ ¥g^^^ ^^-^^^ Friday(s) 5-8 p.m. 

DECEMBER 6-7 : 6 Sessions Saturday(s) 9-5 p.m. 

District Salary Credit 2 Units 

UCD Extension Credit (Optional) 3 Quarter Units 

The main objective of the course is to direct students in the 
development of the basic principles underlying the meaning, purpose, 
significance and opportunity of adult education in a society involved 
in rapid social change. A study of the task of teachers of adults 
involving 1) the nature of the adult learner; 2) basic principles in 
teaching adults; 3) generalizations of value regarding the structure 
and dynamics of each class as a group; 4) the interaction of teacher 
and members presentation of subject matter to adults. Consideration 
will also be given to the bases for decis'lon-making by teachers of 
adults with emphasis on theory of particular help and value. 
PRE-RE6ISTRATI0N REQUIRED. 

Registration Fees: 

— District Salary Units $2.00 

— UCD Extension Units $22.50 



APPLICATION Principles of Adult Education, 776-250 



Check CREDIT DESIRED ; District ^ UCD 

2 units 3 quarter units 



Last Name First Initial School 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. SEPTEMBER 27. 1974 



Out-ot-ui strict Home Address 



ERIC 



MEDIA ON A SHOESTRING. 776-233 
David E. Burmester 
Oavis Senior High School 



Materials Laboratory and Work Center 
810 V Street 
Room 4 



OCTOBER 28 - NOVEMBER 16: 12 Sessions 



District Salary Credit 
UCD Extension Credit (Optional) 
-- Partial Fulfillment, Elementary 
Credential (UCD only ) 



Monday(s) 5:30 - 7:30 p.m. 
Tuesday(s) 5:30 - 7:30 p.m. 
Wednesday(s) 5:30 - 7:30 p.m. 
Saturday(s) 1-5 p.m. 

2 Ur.fts 

3 Quarter Units 



Though often most persuasive as educational materials, non-print media 
are seldom used regularly in elementary and secondary classrooms due 
to the expense involved. This workshop focuses on ways of using non- 
print media -- film, video, radio, audiotape, photography and so forth 
Cheaply. Emphasis will be on access to or production of free or 
inexpensive non-print instructional materials and what to do with them 
once you have them. This class will prepare its own "Whole Media 
Catalog". PRE-REGISTRATION REQUIRED. 



Registration Fee: 

District Salary Units $2.00 
-- UCD Extension Units $22.50 



Materials Fee $5.00 



APPLICATION 



Media On a Shoestring, 776-233 



Check CREDIT DESIRE D: District uCD 

2 units 3 quarter units 



Last Name 



First 



Initial 



School 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, SEPTEMBER 27. 1974 



Out-of -District Home Address 



ERIC 



25 

JOY IN BOOKS. 4-8 > 776-241 
Ethel E. Breyfogle 
Staff Training Services Department 

Caleb Greenwood Elementary School 
5457 Carlson Drive 
Room 

NOVEMBER 1-2. 2 Sessions Friday 6-10 p.m. 

Saturday 8-12 noon 

District Salary Credit Js Unit 

This course will explore ways to involve intermediate and junior high 
school pupils in the joys of reading. It vtiV suggest activities to 
enhance the understanding and appreciation of our rich literary 
heritage. Ideas will be given for story- telling, dramatization and 
the sharing of reading experiences. A portion of the course will be 
devoted to workshop activities for the development of classroom 
materials. PRE-REGISTRATION REQUIRED. 

Registration Fee $2.00 Materials Fee $2.50 



APPLICATION Joy In Books, 4-8, 776-241 



Last Name First Initial school 



Please Check: Intermediate Junior High 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY, OCTOBER 18, 1974 



h Salary Unit 

Out-of -District Home Address 



ERIC 



ETHNIC CULTURE: AMERICAN STYLE. 776>244 

I l^r. Irving Jackson 26 
Assistant Superintendent 
Sacramento Citv Unified School District 
Coordinator 

C.K. McClatchy Senior High School 
3066 Freeport Boulevard 
Room 9 
Sacramento 

NOVEMBER 1.16: 9 Session. Friday(s) 7-10 p.m. 

Saturday(s) 9-5 p.m. 
UCD Extension Credit 3 Quarter Units 

Is there an "American" culture. Has the concept of the "meltina 

?oi vl"'^Mc'f 'T""'' I'' ^'^^ 9rowing^n?Ire2? i^ithUfcity 
today? This lecture series explores the characteristics, growth, 
and interaction of Sacramento's major ethnic communities from a 
social, historical, cultural, and political viewpoint. Emphasis 
IS on development of an appreclaiion of ethnic traditions and ♦•he 
value of a pluralistic society. 

Guest lecturers are drawn from the City's major ethnic communities. 

Friday night: The rise and fall of the American "melting pot" - 
November 1 from pure to mixed cultures, early settlers and 

ethnic immigration .... William Pickens, doctoral 

candidate in history, UC Davis 

Saturday momijna: Black culture: ethnic, religious and social 
November 2 conflict within the black community, discrimination, 

integration, separatism, black survival .... Oliver 
Sims. Oliver Sims Associates. Sacrarrento 

-over- 



APPLICATION Ethnic Culture: American Style, 776-244 



Last Name 



First 



Initial 



Office/School 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. OCTOBER 10. 1974 



Out-of-Distrlct Home Address 



UCD 

3 Quarter Units 



ERIC 



DEVELOPING MINI LEARNING CENTER UNITS, K-S. 776-242 

Ethel E. Breyfogle 
Staff Trfiining Services Department 
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Caleb Greenwood Elementary School 
5457 Carlson Drive 
Multipurpose Room 



NOVEMBER 8-9/22-23: 4 Sessions 

District Salary Credit 

University Extension Credit {Optional): 

CSUS 
UCO 



Fr1day{s) 6-10 p.m. 
SaturdayCs) 8-12 noon 

1 Unit or h Unit Per: Sessions 1-2 

Sessions 3-4 



1 Semester Unit 

2 Quarter Units 



This course will offer participants the opportunity to acquire or 
increase knowledge in the use of classroom learning centers. Examples 
of learning centers will be displayed and demonstrated. A suggested 
outline will be provided and help will be given in planning. Parti- 
cipants are free to select any area of the curriculum in which to 
develop a "mini" learning center unit. Teachers are encouraged to 
bring textbooks, workpages and other materials they wish to Include 
in a center. A substantial portion of time will be spent in workshop 
activities where learning center materials can be developed. 
PRE-REGISTRATION REQUIRED. 

Registration Fees: Materials Fee $5.00 

— District Salary Units $2.00 — $2.50 per h Salary Unit 

— CSUS Extension Units $9.00 

— UCO Extension Units $15.00 



APPLICATION Developing Mini Learning Center Units, K-8, 776-242 

Check CREDIT DESIRED : District ^ or Sessions 1-2 / Sessions 3-4 

1 unit >i unit h unit 

CSUS ^ UCD 

1 semester unit 2 quarter units 

East Name TTrst Initial School 

Please Check: Kindergarten Primary Intermediate Junior High 

DETAC H and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. OCTOBER 18, 1974 



PLAY AND MOTOR PATTERNING SKILLS. K-3> 776-212 
Barbara J. Cooper 
O.W. Eriewin ) 
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O.W. Eriewine Elementary School 
2441 Stansberry Way 
Kindergarten Room 

NOVEMBER 15-16/DECEMBER 7 and 14: 4 Sessions Friday 6-10 p.m. 

Saturday(s} 8-12 noon 

District Salary Credit 1 Unit 

CSUS Extension Credit (Optional) 1 Semester Unit 

A workshop for kindergarten/primary teachers emphasizing the physical 
development of young children through play and motor patterning skills. 

Areas to be covered: 

Balancing Equipment (Stegal equipment included) 

Hoola Hoops and Tires 

Ropes 

Bean Bags 

Balls (all kinds) 

Rhythmic Activities (body movement included) 

Participants will develop a card file for gross motor activities to be 
used with children K through 3. Materials used in the workshop may be 
brought from home or from individual schools. PRE-REGISTRATION REQUIRED. 

Registration Fee: 

— District Salary Unit $2.00 

— CSUS Extension Unit $9.00 



APPLICATION Play and Motor Patterning Skills, K-3, 776-212 



Check CREDIT DESIRED : District ^ CSUS 

1 unit 1 semester unit 



Last Name TTrst Initial School 

DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. OCTOBER 18. 1974 



o Out-of-DI strict Home Address 

ERJC tS^^ 



METHODS AND MATERIALS IN READING SKILLS. 1-6> 776-243 30 

Sue C. Nelson 
Staff Training Services Department 

Materials Laboratory and Work Center 
810 V Street 
Room 4 



NOV EMBER 18 - DECEMBER 14; 9 Sessions/3 Weeks 
(Thanksgiving Week Omitted) 



District Salary Credit 

UCD Extension Credit (Optional): 

— Credential Value: Partial Fulfil linent. 
Elementary Methods in Teaching Reading 
including Phonics (UCD Extension onlj^) 



Monday(s) 5:30 - 7:30 p.m. 
Friday{s) 6-10 p.m. 
Saturday(s) 1-5 p.m. 

2 Units or H Unit Per Week 

3 Quarter Units 



The basic skills and concepts contained in a developmental reading program 
will be presented and discussed. Methods and techniques used to supplement 
and reinforce the reading skills introduced in the basic program will be 
demonstrated. Workshop time will be provided for participants to develop 
materials and activities. 

WEEKLY EMPHASIS 

Week I. Word Analysis Skills 
Week II. Comprehension Skills 
Week III. Enrichment 

PRE-REGISTRATION REQUIRED. 

Registration Fees: Materials Fee $5.00 

— District Salary Units $2.00 

- UCD Extension Units $22.50 



APPLICATION Methods and Materials In Reading Skills, 1-6 , 776-2 43 



Check CREDIT DESIRED : District or Wk 1 Wk 2 Wk 3 

2 un*ts ^ unit H unit h unit 

UCD ^ 

3 quarter units 



Last Name First Initial School 
P1«ase Check: Primary Intermediate 

u£ ;ACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. OCTOBER 18. 1974 



ERIC 



Out-of-D I strict fjlpme^ Address 



f 



SCHOOL FINANCE. WHERE IT IS NOW. 776-150 
Bruce M. Manger Ich 
Director 
Budget Services Department 



Administration Building 

1619 N Street 
Personnel Conference Room 



This course is designed to provide a working knowledge of the essentials 
of public school finance in California. Primary emphasis will be placed 
on the basic sources of funding which include federal, SB 90 revenue 
limits, and local revenues. 

Other aspects will include: the new State accounting manual; trends in 
school finance and the implications of Serrano vs. Priest; school bonds 
and Field Act Legislation. The course will be illustrated by detailed 
analysis of Sacramento City Unified School District's 1974-75 adopted 
budget as it applies to the above areas, and by analysis of representative 
California School Districts. PRE-RE6ISTRATI0N REQUIRED. 

Registration Fee $2.00 



APPLICATION School Finance, Where It Is Now, 776-150 



Last Name First Initial Office/School 



DETACH and Return With YOUR CHECK to Staff Training Services Department by 

FRIDAY. OCTOBER 18, 1974 



DECEMBER 2-3-4-5-9-10-11-12; 8 Sessions 



Monday (s) 5-7 p.m. 
Tuesday{s) 5-7 p.m. 
Wednesday (s) 5-7 p.m. 
Thursday(s) 5-7 p.m. 



District Salary Credit 



1 Unit 



1 Salary Unit 



Out-of -District Home Address 



ERIC 



SACRAMKNTO CITY UNIIil D SCHOOL DISTRICT 
P.O. Box 227K Saii;imento, ( alir «>58IO 



BULK RATE 
U.S. K>STAGE 
PAID 
Sacramento. California 
Permit No. 744 



ERIC 



63 



APPENDIX D. PART II 



ERIC 



SACRAMENTO CITY KNIFIKI) SCHOOL DISTRICT 

ADMINISTRATION BUILDINC 
Peru}Hnel Sentcet Office 




August 9, 1974 



Mrs. Lura Middleton 
UCD Extension 
University of California 
Davis, California 95616 

Dear Lura: 

Listed below are the course descriptions for the inservice education 
courses staff Training Services Department plans to co-sponsor with 
University of California Extension, Davis for the 1974 winter quarter. 
The names of the instructors, hours, and credential value are also 



DEVELOPING MINI LEARNING CENTER UNITS. K-8 
Ethel E. Breyfogle — — 

This course wiP offer participants the opportunity to acquire or increase 
knowledge in the use of classroom learning centers. Examples of learning 
centers will be displayed and demonstrated. A suggested outline will be 
provided and help will be given in planning. Participants are free to 
select any area of the curriculum in which to develop a "mini" learning 
center unit. Teachers are encouraged to bring textbooks, workpages and 
other materials they wish to include in a center. A substantial portion 
of time w 11 be spent in workshop activities where learning center 
materials can be developed. 

20 Hours 2 Quarter Units 



MATHEMATICS GAMES AND MOTIVATIONAL ACTIVITIES. 1» 6 
Pamela L. Santich 

The purpose of this course is to familiarize participants with math games, 
motivational activities and manipulative devices which can be used for 
enrichment in the mathematics program, or for reinforcement in a 
diagnostic/prescriptive mathematics program based on needs revealed by 
criterion testing. Demonstrations of the games, activities, and devices 
will be presented. Time //ill be provided for construction of games and 
devices and. if desired, to organize them into a file. 

20 Hours ? Quarter Units 



3?0 



ERIC 



Page 2 



METHODS AND MATERIALS IN ADULT EDUCATION 
Hazel W. Ma hone 

The selection and definition of behavioral objectives for adult education 
with emphasis on methods and materials appropriate to these objectives. 
Students will participate in developing the skills to identify, select, 
and utilize teaching materials for adults. Students will also explore 
the application of the principles of group processes and group dynamics 
to the teaching of adults. 

30 Hours 3 Quarter Units 

Credential Value: Partial Fulfillment, Methods In Adult Education 



IDENTIFYING PERCEPTUAL PROBLEMS IN PRIMARY CHILDREN. K-3 
Barbara J. Cooper ^ ~~ 

This course is designed to help teachers, and other participants to 
recognize and understand children with perceptional problems and how 
these problems interfere » ith academic learning. Techniques of handling 
such children will be discussed and time will be allotted for development 
Of materials to be used by classroom teachers. 

20 Hours 2 Quarter Units 



PUPPETRY AND CREATIVE LEARNING, K-6 
Barbara A. Carr 

Puppetry is not confined to any age level— types of puppets and their 
use can be related to any grade level. 

The workshop will offer: 

- a brief history of puppetry and various us"S of puppets in 
and out of the classroom. 

- displays and discussions of different kinds of puppets 

- ways teachers can put puppets to use in art activities, 
language arts, music, science, and social science 

Participants will have the opportunity to make puppets such as; hand, 
marionettes, shadow, paper bag, finger, glove, sock; and explore and 
Share ideas. Suggestions and help will be given in planning related 
creative activities. 

20 Hours 2 Quarter Units 



Page 3 



RCADING GA MES AND REINF ORCE MENT ACTIVITI ES. 1-6 
Sue C. Nelson 

The workshop is designed to assist participants to develop materials 
which can be used in activities that extend or supplement the reading 
program; that provide reinforcement of previously learned skills; as 
prescriptions in a diagnostic-prescription reading program based on 
needs revealed by criterion testing. Emphasis will be placed on 
creating and constructing games, task cards, manipulative and self- 
correcting devices, and readiness materials. Demonstrations of games 
and activities will be presented. If desired, participants may 
organize materials developed into a file. 

20 Hours 2 Quarter Units 



SCIENCE; CREATING A VIABLE LEARNING ENVIRONMENT, K-6 
Betty M. McCarty and Merwin L. Quimby 

A multi-media course presentation of basic sclence^for teachers of 
all elementary grade levels. The course Is designed to assist teachers 
in acquiring fundamental knowledge on which to build a viable science 
'tudy for their students. The course will be divilded into three (3) 
distinctive areas of Life Science. Earth Science aind Physical Science. 
Emphasis will be upon the acquisition of practical useful information 
pertinent to the elementary school classroom teacher. There will be 
periodic small group discussion sessions and review study sheets to 
help reinforce and establish a comfortable understanding of the areas 
studied. 

30 Hours 3 Quarter Units 

Credential Value: Partial Fulfillment, Elementary Methods In Science 



THINK METkIC 
Lynda E. Forsberg 

An opportunity will be offered whereby students will participate In 
activities that provide them with experiences in metrics. Ideas and 
sample worksheets will be provided that can be used in one's own 
classroom. Introduction to the logic of the metric system through 
use of weights and measurements will be demonstrated. 

30 Hours 3 Quarter Units 

Credential Value: Partial Fulfillmefit, Elementary Methods In Mathematics 
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If any information is incorrect or inadequate, please call me at 454-8585. 
Thank you for your assistance in this matter. 

Sincerely, 




Fred J. Stewart 
Administrator 
Staff Training Services/ 
Summer School Departments 



FJS:mh 
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This addendum is addressed to a follow-up study conducted during 
the 1974 fall semester to scertair. the impact of the summer 
workshop on teacher behavior. 

The follow-up study utilized participants' self-appraisals and 
independent obs<>rvers* reports to discover what effect the work- 
shop had upon actual classroom activities. 

CONDITIONS EXi -^ING PRIOR TO SUMMER WORKSHOPS 

Prior to the summer workshop two types of assessments had been 
undertaken to establish and prioritize needs in the area of 
staff development. 

The first assessment consisted of a survey of all elementary 
jachers in the district conducted in May. 1973. This survey 
(Appendix A: Exhibit 1. Questionnaire Fo. Professional Improve- 
ment) was designed to collect data for planning Staff Training 
activities responsive to teachers needs and/or interests during 
subsequent school years. 

A total of 350 teachers ^^esponded to the questionnaire. Among the 
11 topic items included in the Special Interests Areas category 
unc^er Question 1, 51:' of the respondants indicated an interest in 
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Learning Centers; while 45.: indicated an interest in Individualized 
Instruction. * The two topics ranked first and second, in that 
order. (Refer to Appendix A: Questionnaire For Professional 
Improvement, page 3.) 

The exceptional interest expressed n the two topics could have 
indicated that in addition to the pursuit of educational experi- . 
ences that had relevancy to professional goals, teachers may have 
lacked the knowledge and skills in these areas which they wished 
to acquire for professional improvement. 

The second assessment consisted of a survey by independent 
observers of actual classroom practices. This survey used 
demonstration teachers during the 1973 fall'sei. lo obtain 
additional information related to teacher perforr:ance in the 
two interest areas. Through informal classroom observations 
and discussions with teachers in the course of their role 
responsibilities, the demonstration teachers found: 



* Although it was not the intent of the questionnaire, among the 
total 54 topic items which comprised the two separate categories 
under Question 1. Learning Centers ranked first and Individualized 
Instruction ranked fifth. 
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(1) that in rare instances only had a significant 
individualized program been implemented or 
learning center plan been adapted to a total 
classroom setting 

(2) that in classrooms where a learning center 
(or possibly 2) was in evidence, teachers 
had interpreted the function and utilization 
to be one or more of the following: 

- free choice for individual pupil use 

- interest and/or enrichment 

~ selected activities for reinforcement 

- supportive to ''irected teaching sessions 

(3) a lack of knowledge and skills among teachers 
concerning the basic concept of learning 
centers and their adaption to the educational 
environment 

(4) a lack of knowledge and skills among teachers 
necessary to implement a program of indivi- 
dualized instruction and pupil learning 

(5) that enthusiasm for curricular innovation 
among teachers was hampered by the need 
for training, assistance, and appropriate 
Instructional materials. 



Based upon the two assessments cived above, it was concluded that 
(1) elementary teachers exhibited a high interest in the use of 
learninii centers and individualized instruction, and (2) the 
necessary knowledge and skills for implementing individualized 
instruction and learning centers were not in evidence. 

Consequently, the summer workshop Individualizing Instruction 
Through Classroom Learning Centers was created to bridge the gap 
between current skills and desired proficiencies. 

THE FOLLOW-UP STUDY 

During the fall semester, 1974, a follow-up study was conducted 
to ascertain the impact of the workshop upon teacher behavior. 
This portion of the addendum reports the procedures used and the 
results obtained from that study. 

Data Collection Procedures 

The first step in conducting the follow-up study was to review 
the objectives set for the summer workshop. Based upon this 
review an instrument was developed to collect evidence concerning 
the use of learning centers by the workshop participants. This 
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instrument (Appendix A: Exhibit 2, Survey Of Classroom 
Utilization Of Learning Centers, Fall, 1S74) was mailed to each 
district participant in the workshop. 

In addition to the survey of participants, a procedure was 
established to collect information from qualified independent 
observers. These observers included (1) the demonstration 
teachers who daily performed inservice activities within 
teachers' classrooms, (2) the director of elementary curriculum, 
and (3) the personnel specialist charged with overseeing staff 
training project activities. 

After the observations were completed, the above individuals 
prepared brief narrative reports summarizing the information 
they had collected. These reports are contained In Appendix B. 

Results Obtained 
This section of the addendum is concerned with summarizing the 
inff .-mation collected in the follow-up study. 

Results of PartlcipAnts' Self-Appraisal 

Questionnaires (see Appendix A, Exhibit 2) were sent to all (105) 
teachers who participants in the workshop. Sixty-two of the 105 
questionnaires were returned. This constituted a 59% return for 
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the instrument. Figure 1 shows the results of this survey. The 
following comments might be made concerning these data: 

(1) On all of the questions except (#8 and #9) 
B0% or more of the respondants indicated that 
they were utilizing the materials and techniques 
covered in the workshop. 

(2) Contract teaching was used by fewer than half 
of the program participants following the 
workshop. 

(3) A split of 65-35 percent in item #9 indicated 
that the majority are beginning to incorporate 
behavioral objectives into their learning 
center activities. 

When one matches the results of the questionnaires with the work- 
shop's objectives (see Table I) the following observations might 
be made: 

(1) Approximately 9 out of 10 participants indicated 
application of the first four objectives stated 
for the v/orkshop. 

(2) Approximately 8 out of 10 participants indi^.lad 
application of the fifth and sixth objectives. 
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Objective 


Related 
Questions 
(See Figure 1) 


Degree of 
Compl iance 


1. 


Administer a diagnostic survey on 
grade placement level in order to 
establish grouping patterns in 
reading and mathematics. 


#2 


87% 


2. 


Organize and implement a system of 
classroom management to ensure an 
environment conducive to individualized 
learning. 


#3 


94% 


3. 


Organize plans for implementation of 
strateaies and orescriotions to match 
identified needs. 


#4 


92% 


4. 


Identify individual pupil learning 
modalities and provide the appropriate 
instructional media. 


#5 


m 


5. 


Develop a system of record keeping to 
enhance individualized instruction and 
pupil learning. 


#7 


79% 


6. 


Designate learning center units as to 
their function (i.e., enrichment, 
reinforcement, skill development, etc.). 


#6 


79% 


7. 


Devise contracts for individualized 
learning v/hicti may be used at 
learning center. 


#8 


42% 


8. 


Evaluate whether a child has reached a 
particular behavioral objective through 
the use of classroom learning centers. 


#9 


65% 

- 



(3) Contracts were used by about 4 out of 10 
participants (Objective #7). 

(4) Over two-thirds of the participants evaluated 
student performance in learning centers through 
the use of behavioral objectives (Objective #8). 

Summary of results of self -appraisals . The results obtained from 
the self-appraisal instrument were nighly positive, indicating 
attainment of all but one of the stated workshop objectives. In 
that case fewer than half of the respondants utilized a recommended 
procedure (Objective #7 — use of contract teaching). 

Reports by Independent Observers 

This section of the follow-up study report is concerned with the 
reports presented by independent observers who visited the class- 
rooms of workshop participants during the semester following the 
summer program. 

Observation by demonstration teachers . During the fall semester, 
1974, four demonstration teachers who had been involved in the 
summer workshop were given job assignments by the school district 
which brought them into daily contact with the workshop parti ci- 
pants. These demonstration teachers were asked to observe the 
classroom activities they encountered and to prepare narrative 
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statements in December summarizing their observations of the post- 
workshop behavior of teachers. These narrative reports, which 
were prepared in the form of letters to the Deputy Superintendent 
of Instruction, are included in Appendix B. The salient points 
reported by the demonstration teachers included: 

(1) Learning centers were observed in operation 
within most of the classrooms of workshop 
pai^tici pants. 

(2) Other teachers became interested in learning 
centers and this resulted in a subsequent 
workshop conducted as part of an inservice 
program during the fall semester. 

(3) The users appeared to be enthusiastic about 
using learning centers. 

(4) The students appeared to be enthusiastic 
about using learning centers. 

(5) There appeared to be different degrees of 
imple.nentation of learning center concepts 
from classroom to classroom, depending upon 
the individual teacher. 
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Observati ons By Direct or of Elementary 
Curriculum and Ins tructio n 

In December, 1974. the director of Elementary Curriculum and 
Instruction was asked to observe and review outcomes repardlng 
the use of classroom learning centers following the inservlce 
training provided and to communicate the results to the Deputy 
Superintendent. A copy of her report is contained In Appendix B. 

In essence the review was directed tov/ard the supportive role of 
inservlce training in: 

(1) the development and growth of the program 

(2) the "spin-off benefits" for children 

(3) the enthusiasm of teachers towards individualizing 
instruction through the use of learning centers. 

In summarizing her views, the Director of Eleir ntary Curriculum 
stated: 

"It has been a stimulating and pleasurable experience 
to observe continuous growth of the program and 
increasing enthusiasm of teachers In working towards 
approaches to individualize instruction through -the 
use of learning centers. This process offers promise 
for procedures by which new developments may be better 
corranunicated in the future. The motivation and enthu- 
siasm has not only been great within our district but 
has also resulted In the generation of requests for 
the guides and for the training activities from 
surrounding districts. A delightful experience!" 
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Observations by T raininQ Supervis or. During the fall semester, 
1974. an elementary school principal (who had not participated 
in the summer workshop) was assigned to a position which called 
for the supervision of demonstration teachers. This individual 
was asked in December to prepare a report summarizing her obse**- 
vations of classes throughout the school district with special 
attention to the classrooms of teachers who had participated in 
the workshops. A copy of her report is contained in Appendix B, 
The following excerpt summarizes the degree of implementa^ n 
observed by this supervisor: 

Learning Centers are being used in most of the schools 
in the Sacramento City Unified School District this 
Semester and I have observed many of the summer workshop 
participants aiding their peers in the use of such 
centers. 

Unsolicited Obse.vation Reports . Although no attempt was made 
to involve outside agencies in the fol low-up study, a number of 
individuals who visited classes in Sacramento during the fall 
semester expressed interest in the results of the summer project. 
A sample of an unsolicited report resulting from one of these 
visits (an actual classroom observatio ) is Included in Appendix B 
in the form of a letter from Professor Prentice. Many requests 
for the workbook have been received as a result of classroom 
visits. 
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CONCLUSIONS 

Based upon the self-evaluations prepared by workshop participants 
and upon the observation of independent observers, it would appear 
that: 

(1) The materials and techniques presented in the 
workshop are being used in the classrooms in 
Sacramento. 

(2) Both the teacher* and the students appear to be 
enthusiastic over the use of individualized 
instruction through learning centeri. 

(3) There is a continued demand both inside and 
outside of the school district for additional 
information concerning learning centers. 

RECOMMENDATIONS 

Based upon the data collected and reviewed in the Addendum report, 
the following recommendations are offered: 

(1) Further investigation should be conducted to 
determine why contract teaching (see page 6 ) 
was less enthusaistically received than were 
the other techniques of the workshop. 



Continued efforts should be made to disseminate 
the materi'als produced both to persons within 
and to agencies outside of the Sacramento City 
Unified School District. 
Additional workshops should be scheduled in 
order to extend learning center skills to all 
elementary teachers within the school district. 



APPENDIX A: 

Exhibit 1, Questionnaire For Professional Improvement 
Exhibit 2, Survey Of Classroom Utilization Of Learning Centers 
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EXHIBIT 1 



STAFF TRAINING SERVICES DEPARTMENT 
May 23, 1973 

QUESTIONNAIRE FOR PROFESSIONAL IMPROVEMENT 

Please check grade placement level: K Primary Intermediate 



I. In which topics of the following areas do you feel that short term 
study-workshops would offer learning experiences relevant to your 
needs and special interests and assist you significantly in achievin 
your professional goals? 

Indicate ( /) the topic(s) of high interest to you in each area: 



URRICULUM AND INSTRUCTION 



ART 

1. 167 Art and Craft 

2. 106 Bulletin Boards 

3. 65 Drawing and Painting 

4. 128 Exploring Art Media/Use 

5. 3 Other: 



LANGUAGE ARTS 

Creative Expression 
7- 123 Language Development, K-3 
8. 56 Literature 
9- Oral /Written Skills 

10. 24 Roberts English, 3-6 

11. 8 Other: 



EXHIBIT ] (continued) 
-2- 



MATHEMATICS 

^2. TOO Alternative Approaches 

13. 84 Basic/Supplementary: Instructional Materials/Methods/Techniques 

1Q9 Hiagnostic/Prescriptive 

^5. 176 Motivational Games/Activities 

16. 134 Reinforcement Activities 

17. 2 Other: 



MUSIC 

IS- 67 Basic Series: Instructional Materials/Activities 
53 Choral Singing/Song Repertoire 

20. 139_ Music/Rhythmic Activities 

21. 6 Other: 



PHYSICAL EDUCATION 

22. 101 Developmental, K-3 

23. 104 Folk Dancing 

24. 144 Games/Activities 

25. 52 Physical Fitness. 4-6 

26. 2 Other: 



READING 

27. _i8_ Alternative Approaches 

28. 53 Developmental, Basic/Supplementary Series 
23- 124 Diagnostic/Prescriptive 

30- 94 Enrichment 

T32 Reinforcement Activities 

32. _82_ Remedial, 3-6 

33. 8 Other 



SCIENCE/HEALTH 

34. 79 Basic/Supplementary: Instructional Materials/Methods/Techniques 

35. 144 Investigating/Experimenting/Problem Solving 

36. 53 Knowledge. Needs For Healthful Living 

37. 13 Other: 
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EXHIBIT 1 (continued) 
-3~ 



SOCIAL SCIENCE 

38* 89 Basic/Supplementary: Instructional Materials/Methods/Techniques 

56 Inquiry Method 

^0* ^§ Questioning Strategies 

^1- ~PZ Role Playing 

42. 115" Simulation Games 

43. 2 Other: 



SPECIAL INTEREST AREAS 



Audio/Visual Instruction: Material Preparation/Equipment 

^5. TlQ" Behavior Modification 

^6- 86 Creative Problem Solving/Thinking 

47. 52 Exploring Approaches to Learning 

^8. 35 Home-School Communications/Relations 

49. 156 Individualized Instruction 

50. 32 Inquiry Training 
51* 178 Learning Centers 

52. 29 Self-Appraisal: Audio/Visual Approaches 

53. 48 Writing Goals and Objectives 

54. 10 Other: 



Which of the followinn basic activities do you feel would have relevancy 
and value to anticipated outcomes of learning experiences? 

Indicate (/) appropriate activities in relation to your areas of 
interest and need. 



55. 163 Creating/Developing/ Constructing 

56. 90 Individual Work/Study 

57. 20 Large Group Instruction (Lectures) 

58. 113 Small Group Instruction/Discussions 

59- 179 Strategie:i/.Methods/Techniques/Mater1als (Demonstrations) 

60. To" Other: 



EXHIBIT 1 (continued) 
-4- 



III. Which of the following time schedules do you feel would be advantageous 
to you in pursuing your professional development activities, within 
constraints of one-fourth (V) salary credit unit per four (4) hours 
and the number of units you wish to earn? 

Indicate ( *0 preferences: 



61 . 233 After School 

^2. 97 Evening/Saturday Combination 

£3. 114 Saturday 

64. 14 Other: 



SIGNATURE OPTIONAL 



PLEASE RETURN TO MR. FRED J. STEWART. DIRECTOR, STA^.* TJ^AINING SERVICES 
DEPARTMENT. BOX #45. BY FRIDAY. JUNE 8, 1973. 



EXHIBIT 2 



SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
Personnel Services Office 
Staff Training Services Department 

BEST COPT mum 

SURVEY OF CLASSROOM UTILIZATION OF LEARNING CENTERS, FALL. 1974 



TSiwS rUc QoknS . li5S?M/gr>.gg£^^^^S^^^^ ^"u^?® workshop INDIVIDUALIZED INSTRUCTION 
THROUGH CLASSROOM LEARNING CENTERS. You can help us plan for future workshops by 
answering the following questions concerning your use this year of the skills and 
materials acquired through this workshop. 



DIRECTIONS: 

Please check your responses to the following questions in 
the spaces Indicated. 


YES 


NO 


1. Have you individual Ued instruction In your classrooms 
through the utilization of classroom learning centers? 






2. Have you administered a diagnostic survey to your pupils 
v^ order to establish grouping patterns in reading and 
mathematics? 






3. Have you organized and implemented a system of classroom 

management to ensure an environment conducive to Indivi- 
dualized loAmlnn? 






4. Have you organized plans for the implementation of 
strategies and prescriptions to match Identified needs? 






5. Have you identified and provided curriculum/Instructional 
media appropriate to individual differences and pupil 
learning? 






6. Have you designated learning center units as to their 
function, i.e. enrichment, reinforcement, skill 
development, etc.? 






7. Have you developed a system of record keeping to 

enhance individualized instruction and pupil learning? 






8. Have you devised contracts for individualized learning 
which may be used at the learning center? 







(OVER) 
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KSr COPT AMI! fl Btp 



YES 



9* HdVfi YOU ^VdludtlPd whAthPr \/nijr^ nnnilc h^t/A v^a^^^^aA 

particular behavioral objectives through the use of 
classroom learning centers? 






(ANSWER THIS QUESTION ONLY IF YOU HAO EXPERIENCES WITH 
LEARNING CENTERS PRIOR TO THE WORKSHOP.) 

10. Was the workshop helpful to you in further developing 
your skills in constructing learning center units? 






n. Are you using the learning centers that you developed 
in the summer workshop? 






12. Have you shared the knowledge gained with your peem, 
either formally or informally? 






13. Through the transfer of knowledge and skills, and with 
the aid of the learning center handbook* have you been 
able to develop additional learning centers/uni^s? 






14. Do you find that utilizing the classroom learning 

center approach has aided you in individualizing your 
instructional program? 






15. Do you feel that your students have benefitted frcm 
your participation in the summer program? 

' - ■■— — — ■ 1 







NO 



SIGNATURE OPTIONAL but would be appreciated. 



Last Name 



First 



Initial 



Date 



School 



District 



PLEASE RETURN BY THURSDAY. DECEMBER 19, 1974. TO: 

(Using U.S. rteil) 



(Using Sacramento City Unified School 
District Mail) 

STAFF TRAINING SERVICES DEPARTMENT 
School Mail 3ox #45 



STAFF TRAINING SERVICES DEPARTMENT 
Sacramento City Unified School District 
P.O. Box 2271 



'>':.<• Sacramento, California 9S810 



APPENDr; B: 



Reports By Independent Observers 




SACRAMENTO CITY UNIHED SCHOOL DISTRICT 

ADMINtSTRATlUN BUilAXNC 
laitt N STREET. P.O. BOX 2271 
SACRAMENTO. CALIFORNIA MAIO 

JOSEPH H. LYNN 
SuperitttenJent 




December 20 » 1974 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street, P.O. Box 2271 

Sacramento, CA 95810 

Dear Mr. Stewart: 

Last summer I was a teacher In the demonstration school at Caroline 
Wenzel. The summer school program at this school was designed to allow 
participants In the Leearning Center Workshop to observe learning centers 
In progress. During the suirener I was able to share my own centers as 
well as share the participants' enthusiasm for Implementing centers In 
their own classroom. 

Since the summer I have had many opportunities to work with teachers who 
participated In the summer workshop. Many of the teachers are using 
centers they had developed during the workshop as well as additional 
centers they have developed this fall semester. Because of the teachers' 
excitement about learning centers, I have been Invited to school meetings 
to discuss learning centers and the use of them In their own school 
setting. Teachers continue to be enthusiastic about learning centers 
and they are sharing this enthusiasm with their fellow workers. 

Sincerely, 

/ a met a. ' *i c/^J 

Pamela Santich 
Demonstration Teacher 

PSrsk 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 




ADMINISTRATION Blilt.lHNl. 
1BI9 N STREET. P.O. BOX 2271 
SACRAMENTO. CALIFORNIA BS810 



JOSEPH H LYNN 
Superintendent 



December 10, 1974 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street, P.O. Box 2271 

Sacramento, CA 95S10 

Dear Mr. Stewart: 

In my role as one of the workshop Instructors involved in the innovative 
training program, "Individualizing Instruction Through Classroom Learning 
Centers," I had an opportunity to observe the participants' growth during 
the training sessions and have subsequently observed the participants' 
application of the skills and knowledge they gained. In my role as a 
demonstration teacher in the field I have had an opportunity, during the 
fall semester, to further assess the impact of the training in the parti- 
cipants' "real life" settings. 

One of the program goals for the Innovative training program was to "offer 
participants the opportunity to acquire the knowledge and skills necessary 
to organize, establish, and maintain centers of learning." It Is grati- 
fying to see this program goal being carried through to the performance 
level. As I have visited schools throughout the district I have found a 
significant number of the workshop participants implementing the skills 
they acquired last summer. They are not only using the centers they 
developed in the summer workshop, but as a result of their training, they 
are establishing new centers to meet specific students' needs. 

This fall 63 additional teache.s enrolled in a "mini" learning center 
workshop. These new enrol lees reported that they wanted to develop some 
of the techniques and materials which were proving to be so successful 
for their peers who received training last summer. 



Sincerely, 



Ethel Breyfogle 
Demonstration Teacher 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 

ADMINISTRATION UUIt.lliN(; 
1619 N STREET, P.O. BOX 2271 
SACRAMENTO, CALIFORNIA 95A10 

JOSEPH H LYNN 
Supennt0ndent 




December 13, 1974 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street, P.O. Box 2271 

Sacramento, CA 95810 

Dear Mr. Stewart: 

I had the opportunity to participate in "Individualizing Instruction 
Through Classroom Learning Centers" as a classroom demonstration 
teacher. The many teachers involved In the workshop made frequent 
observations in my classroom and their enthusiasm was impressive. 

Since this time I have returned to my regular assignment as demonstration 
teacher. I conduct demonstration lessons and inservice workshops at 
various schools throughout the district. I have had occasion to visit 
the classrooms of many of these summer workshop participants and see 
how they are using learning centers as a means of individualizing 
instruction. 

Students as well as their teachers are enthusiastic about learning 
centers. Many of the teachers are currently enrolled In other learning 
courses in order to develop additional centers for classroom use. 

Sincerely, 

Sue C. Nelson 
Demonstration Teacher 
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SACRAMENTO CITV UNIFIED SCHOOL DISTRICT 

ADMINISTRATION BUII.OINi; 
1819 N STREET. P.O. BOX 2271 
SACRAMENTO. CALIFORNIA 9S810 



JOSBPH H. LVNN 
Superintendent 

December 18, 1974 



Mr. Fred J. Stewart 

Deputy Superintendent . 

Sacramento City Unified School District 

1619 N Street, P.O Box 2271 

Sacramento, CA 95810 

Dear Mr. Stewart: 

This past summer I co-instructed the Learning Center Workshop. As a 
demonstration teacher, I am requested throughout the school year to 
visit classrooms and share ideas and techniques for the teaching of 
mathematics. On several occasions I have visited the classrooms of 
teachers who completed the summer workshop. 

Without exception the classrooms of the participating teachers that 
I have visited generally reflect the concepts and philosophy shared 
and demonstrated at the workshop. Of course there are degrees of 
implementation and application. Some of the observed teacher parti- 
cipants have initially organized only one interest center, or game 
table, or manipulative corner, etc., involving only one curricular 
area. Several of the participants are resource teachers. One of them 
has organized a listening center for a team teaching primary quad. 
Another, at tne junior high level, has reorganized the classes con- 
taining first quartile students. Then the resource teacher, working 
wUh the teachers involved, constructed learning centers to meet the 
needs of the groups. 

Sincerely, 

Tmtv^ /t^i '-^ 

Ron Kremer 

Demonstration Teacher 
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JOSEPH M. LVNN 
Superintendent 



January 21, 1975 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street, P.O. Box 2271 

Sacramento, CA 9581 C 

Dear Fred: 

This communication is to review outcomes regarding the use of classroom 
learning centers. From vantage point, as director of Elementary 
Curriculum and Instruction, new directions have been initiated within 
the district in the installation of classroom learning centers. The 
curriculum guide entitled, "Creating a Learning Environment, a Learning 
Center Handbook," along with the supportive systematic inservice training 
developed this past year has been a primary influence in helping teachers 
to establish classroom learning centers. 

The organization and planning involved a number of sequential steps which 
led to "spin off benefits" for the r.h11dren in the school district. In my 
opinion, this phasing in process allowed for an easy transition into the 
development of this program, as follows: 

1. Summer workshop (four weeks duration) — participation by 110 staff 
members . 

2. Fall orientation meeting for principals (one morning session) — 
participation by 56 elementary school principals. 

3. School site meetings (one session) -- communication by principals with 
teachers about learning centers and the forthcoming distribution of the 
guide. 

4. Distribution of guide, "Creating a Learning Environment, a Lear-^lng 
Center Handbook" -- approximately 1100 distributed on a one |. .r teacher 
basis. 

5. Follow-up staff training sessions — demonstrations on site by 
demonstration teachers and after school workshops for teachers on a 
voluntary enrollment basis. 

In sunsnary, the utilization of learning centers In the classroom has been 
greatly enhanced through thi«; process. It has been a stimulating and pleasur- 
able experience to observe continuous growth of the program and Increasing 
enthusiasm of teachers In working towards approaches to individualize 
instruction through the use of learning centers. This process offers promise 
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Mr. Fred J. Stewart 
January 21. 1975 
Page 2 



for procedures by which new developments may be better communicated in the 
future. The motivation and enthusiasm has not only been great within our 
district but has also resulted in the generation of requests for the guides 
and for the training activities from surrounding districts. A delightful 
experience! 

Sincerely, 




Louise H. Leoni, Director 
Elementary Curriculum and Instruction 



LHL:c 



403 



SACRAMENTO CITY UNinSD SCHOOL DISTRICT 

ADMiNISTR/VTION BUILDING 
ISIB N STREET. P.O. BOX 22?1 
SACRAMENTO. CALIFORNIA 9SBI0 

JOSEPH H LVNN 
Superintendent 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street, P.O. Box 2271 

Sacramento, CA 95810 

Dear Mr. Stewart: 

My position as a personnel specialist in training includes the responsibility 
of working with site administrators in determining their staff development 
needs. I also work with school staffs and advisory committees in implementing 
the comprehensive school plans which must be developed on each school site. 
Needs assessment data have indicated that techniques for meeting Individual 
needs is of critical importance. 

The workshop, "Individualizing Instruction Through Classroom Learning Centers" 
provided many teachers and instructional aides in this district with the 
skills and techniques necessary for effective individualization of instruction. 

learning centers are being used in most of the schools in the Sacramento City 
Unified School District this semester and I have observed many of the summer 
workshop participants aiding their peers in the use of such centers. 

We are receiving requests fr'^m persons outside the district who are anxious 
to observe learning centers in operation. Several of the classroom teachers 
who participated in the summer workshop have agreed to allow the central 
office' to arrange for district personnel and other professionals to visit 
and observe the outstanding learning centers they have developed in their 
own classrooms. 

Parents who have visited classrooms where centers are used are a 7 so excited 
about what is happening in their schools. They feel that the children's needs 
are being effectively met. The parents also indicated that they feel their 
children are enjoying learning in school. 

It has been a delightful experience to visit the stimulating classrooms of 
these teachers who are so enthusiastic about the success of their learning 
centers. 



December 11, 1 974 



Sincerely, 




Nona 6. Sail 

Personnel Specialist, Training 
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SOOO J STREET. SACRAMENTO. CALIFORNIA 9S819 



November 22, 1974 



Mr. Fred J. Stewart 

Deputy Superintendent 

Sacramento City Unified School District 

1619 N Street 

Sacramento, California 95814 
Dear Fred: 

Congratulations on your recent appointment to the position of 
Deputy Superintendent. I am sure the district will benefit 
from your knowledge, enthusiasm, and experience. 

Recently, while observing e. teacher in one of your schools, I 
saw a copy of a handbook pertaining to learning centers. I 
think the title of the book was "Creating a Learning Environment. 
It would appear the handbook Is something that is really needed. 
I would like the opportunity to peruse the book with the 
possibility of using parts of It in some of the courses I teach. 
If you could mail me a copy, I would be most appreciative. 

Once again, congratulations on the new job. 
Yours truly, 




Warren Prentice 
Professor of Education 
School of Education 



mb 



THE CALIFORNIA STATE UNIVERSITY AND COLLEGES 



